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Editorial Note

Antarvidya is pleased to present Volume 1, Issue 2 (December 2025), continuing its
commitment to peer-reviewed, open-access, interdisciplinary scholarship in the Humanities and
Social Sciences, published by Debra Thana Sahid Kshudiram Smriti Mahavidyalaya

(Autonomous).

This issue comprises fourteen scholarly contributions, including eleven articles in
English and three articles in Bengali, reflecting our dedication to linguistic inclusivity and
diverse academic engagement. The articles address a wide range of themes such as art and
culture, education, philosophy, history, linguistics, public policy, and social realities from

interdisciplinary perspectives.

We extend our sincere thanks to the authors, reviewers, and readers for their continued

support and invite the academic community to engage with the research presented in this issue.
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Abstract: The concept of Karusangha, meaning association of artisans, embodies the
enduring spirit of collective creativity and craftsmanship that has shaped South Asia’s socio-
cultural identity across generations. It emerged in the 20" century as a significant socio-
economic and cultural movement aimed at empowering craftsmen in Bengal. It sought to
revive and sustain indigenous crafts while promoting economic independence through
collective production, fair trade practices, and community-based welfare. It united artisans
under a common platform to promote self-reliance, equitable labor relations and the
preservation of indigenous knowledge systems. The Karusangha model not only empowered
marginalised craft communities through cooperative production and shared ownership but
also redefined the relationship between art, labor and community. In the post-independence
period, its ideals found resonance within state-led handcraft cooperatives and rural
development programmes, though bureaucratic intervention and market pressures often
diluted its participatory ethos. Nevertheless, the Karusangha continues to serve as a living
legacy- bridging tradition and innovation in the contemporary craft economy. By examining
Karusangha as both a historical phenomenon and a living institution, this article explores how
collective artistry operates as a mode of cultural resilience and economic empowerment,
reaffirming the centrality of craftsmanship in shaping identity and sustainable development in
the modern era.

Key Words: Indigenous, Craft practice, Collective authorship, creative practice, community,
handcraft, sustain livelihood

Introduction:

Karusangha at Santiniketan was not merely a craft society but a socio-cultural experiment
that embodied the ideals of Rabindranath Tagore’s rural reconstruction movement and
Nandalal Bose’s philosophy of art as an integral part of life. Emerging in late colonial
Bengal, a period marked by Industrial decline and the search for a revitalised cultural identity,
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Karusangha offered a model where craft became both a medium of aesthetic refinement and a
vehicle for economic empowerment. It functioned as a collective workshop where artists,
students and village craft people collaborated to create objects that fused indigenous
techniques with modern design sensibilities. By doing so, Karusangha redefined the purpose
of artistic production — shifting it away from the purely decorative towards a socially
embedded practice that addressed rural self-sufficiency, women’s participation in economic
life and the preservation of traditional skills. The initiative also reflected the broader
intellectual climate of Santiniketan, where education was conceived as holistic, combining
manual training with intellectual growth. In this period, Karusangha was both a site of
cultural negotiation and a laboratory for experimenting with alternative economics,
anticipating later discourses on sustainable design and community-based art and craft
practice. Its legacy lies in showing how craft could serve as a tool for cultural regeneration,
social empowerment and the creation of a distinctively modern yet rooted Bengali identity.

Karusangha was founded in the year 1930 at Santiniketan. It was not merely an
artists’ association of craftsmen; it embodied a philosophy and a way of life. The organisation
was established with the purpose of enhancing the economic well-being of artist and artisans
through functional art practices. Around 1920, Nandalal Bose took the charge of Kala Bhavan
as its Acharya. He was deeply engaged with fine arts, craft, pedagogy, festivals and also had a
close connection with each of the students there. By the 1930s, many of his student had
completed their training and left Santiniketan in search of livelihood. At that time, surviving
solely by selling paintings was nearly impossible. As a result, several artist were compelled to
take up other forms of work, compromising their creative practice. Nandalal found this
situation deeply disheartening and sought a solution that would allow artists to sustain
themselves without abandoning their art. In the 1930s, he began creating an artists’ colony on
five bighas of land adjacent to his house.! Nandalal envisioned a cooperative model where art
could thrive independently. He believed that creating a collective, self-sustaining
environment was the only way to keep artistic practice alive and meaningful.

Probhat Mohan Banerjee was the main force behind the founding of this association.
He was a prominent commercial artist with strong ties to Calcutta and other publishing
houses, and served as its secretary.” With him there was Ramkinkar Baij, Sudhi Khastagir,
V.S. Masoji, Manindra Bhusan Gupta, Hirendra Ghosh, Keshav Rao, Banabihari Ghosh and
Indusudha Ghosh.?> Nandalal believed that handicrafts served a dual purpose. They not only
brought beauty into everyday life but also offered a practical means of livelihood. Jamuna
Sen recalled that — Mastermosai (Nandalal Bose) always said that one cannot fill one’s
stomach merely by paintings. If one had a craft to rely on, one did not need to depend on
others for money- that’s why he put such emphasis on craft alongside painting.* It was hoped
that the Karusangha would enable them to keep some of the old students actively connected
with the Kala Bhavan.’

The older students of Kala Bhavan had organised the guild Karusangha with the
object of supplying to the general public various artistic works such as Designing, Fresco
painting, Terracotta work, Embroidery, Batik and also for publishing artwork.® The primary
objective of Karusangha was to strike a balance between earning and creating. Karusangha’s
mission was to build a close-knit artists’ association where members could live and work side
by side, nurturing a vibrant environment for creativity. By transcending personal interests and
supporting each other’s artistic pursuits, they hoped to prevent the stagnation or decline of
their inner creative spirit and also to establish a sustainable economic model: taking orders
for crafts and applied arts from across India, pooling the earnings into a common shared fund
and using that fund as an interest-free source of loans for members. These loans could be
repaid from future income, thereby ensuring financial stability without compromising artistic
freedom.” It will give freedom from colonial market dependency. This mechanism turned the
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community into a self-reliant artistic ecosystem- an alternative cultural economy that
challenged colonial commercial hierarchies and protected the dignity of artistic labour.

Between 1930 to 1933, the work done by Karusangha increased day by day. One such
work was likely Nandalal Bose’s poster painting for the “Health is wealth” wall painting
competition- a striking image on brown paper in poster colors, depicting a young mother
dancing with her child holding his hand. This painting, submitted under Karusangha’s seal,
won a prize of one hundred rupees. The prize money became the seed fund for Karusangha’s
common treasury, which was then used to purchase essential equipment such as set squares,
Drawing Boxes, and cloth.®

In its early phase, the collective earned a steady income primarily through book
illustration and decoration (pustak prasadhan). Artists such as Ramkinkar Baij, Sudhir
Khastagir, Masoji, Pravat Mohan and Keshav Rao contributed in illustrations for various
books, charging three to ten rupees per work. It was known that Ramkinkar created several
remarkable illustrations for Gurusaday Dutta’s Chander Buri, first published in Asharh 1340
and reprinted in 1935, Ashrah and 1402 Ashrah. In the preface, Gurusaday Dutta wrote, the
famous painter and principal of Santiniketan Kala Bhavan, Nandalal Bose had printed the
cover with his incomparable brush.... The remaining illustrations had been drawn by the
artists of Karusangha. The illustrations stood out for their originality and stylistic
distinctiveness, particularly when compared to the book illustration practices of that era.’

Karusangha also engaged in sculptural work. For instance, Ramkinkar Baij created
two relief sculptures of ducks in the Ajanta style, crafted in Cement, for the residence of
Ardhendru Kumar Gangopadhyay. This project earned fifty rupees for the collective.
Karusangha also received orders for black and white and color illustrations. Nandalal’s
drawing of Kabuliwala and Mini were sold for ten rupees each. Beyond paintings, the
collective produced embroidery, textiles, batik leather purse, and small handbags for sale.°

In 1930, Indusudha Ghosh’s book of embroidery designs, Sibani, was published under
Karusangha’s banner. The foreword was written by Abanindranath Tagore, and Indusudha
herself contributed a beautiful essay on the use of color.!! The essay was particularly valuable
because it captures a key element of Nandalal and Kala Bhavan’s educational philosophy- a
combination of learning directly from nature and cultivating personal taste and originality.
Indusudha’s reflections provide a window into Nandalal’s philosophy of design and offer a
glimpse into the experimental approach to design education of Santiniketan.'? Later, Visva
Bharati published Hiren Ghosh’s Sucher Phor, another work on embroidery. Nandalal
expressed the wish to publish Hiren Ghosh’s book through Karusangha itself. From the
second volume of Bharat Shilpi Nandalal, we came to know that an important order once
came from Sarnath’s Mulagandhakuti Vihara for sculpture and Fresco work. Nandalal
planned with the assistance of others and executed the frescos. While Ramkinkar Baij would
create the sculpture. However, due to legal complications, Nandalal could not proceed with
the frescos, and it was believed that Ramkinkar’s sculptures were never realised for the same
reason.

For Nandalal, decorative art was not just about ornamentation but a means of
cultivating aesthetic sensibility while simultaneously providing a dignified source of
livelihood- all without compromising artistic freedom. At Karusangha ordered craftwork was
deliberately restricted to just a few days each month, allowing artists ample time to pursue
their own independent creative work. Operating in the spirit of a traditional craft guild,
Karusangha functioned as a cooperative under Nandalal’s direct guidance. Each object
carried a stamp of Karusangha, designed by Nandalal himself, rather than the names of
individual makers, a conscious choice that emphasised collective authorship over personal
credit. To ensure fairness and financial stability, Nandalal established a clear framework of
rules and standardised payment rates for different categories of work. Fresco designers were
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granted the highest remuneration, sculptors received thirty-five percent of the order, and each
artist was assured a minimum monthly income of Rs. 100 and thirteen per cent of total
earnings were reserved for a central trust fund to secure the collective’s future needs. Artisans
from Karusangha showcased and sold their handcrafted works at the stalls of the Satui Poush
or village-style fairs held in Santiniketan. These fairs became important centers for cultural
interaction and for putting Tagore’s vision into practice.'*

After the 1930s, when Gandhiji started his Dandi Avijan , Pravatmohan
Bandhyopadhyay leave Santiniketan to take part in Freedom movement. Nandalal gave him
his blessings for taking that decision also conveyed his wish to participate in that. Masuji also
leave the place for the same purpose. Pravatmohan Bandhyopadhyay states that time,
Karusangha could not maintain itself because there was a gradual decline in morale and the
willingness to work selflessly for the collective good. Outside orders nearly stopped, and the
monthly income fell below one hundred rupees. '°

Among the members, Ramkinkar baij benefited the most from Karusangha at the
time. Yet, financial necessity forced him to take a teaching position at New Model School in
Delhi for six months at a salary of Rs 150, though he eventually returned to Santiniketan
dissatisfied. In the 1930s, Nandalal wrote a letter to Pravatmohan from which we can get to
know about the condition of Karusangha. In the letter, he stated that,

Kinkar’s payment was not released by Ardhendu Babu. He went to collect that but
returned with humiliation. Pravatmohan’s pictures had not been traced. Out of the Rs 200 due
from Gurusaday Dutta’s book Chander Buri, which carried some excellent illustrations by
Ramkinkar Baij and was very rare, only half of the amount had been released. Nandalal also
sent another letter for this reason. Masoji was keeping the accounts, and they were clear. He
also states in the letter that Karusangha was not dead, it will die with him. He didn’t know
what God planned for Karusangha, but he still had hope. Anatomy classes were continuing
regularly, though they felt a bit dull. Pravatmohan know well that the responsibility of
Karusangha’s work was entrusted to certain members. Nandalal was keeping the lamp
burning. Occasionally, he published advertisements; the Oriental Art Society Journal had also
carried a full page. He was still trying to organise fresco work, asking several people to make
arrangements for the holidays. But he was tired, perhaps for his age- for him life felt
strangely fatigued, enthusiasm was not the same. '¢

Gradually, orders stopped coming altogether, and members began drifting away.
Masuji and Indusudha Ghosh took up positions at Silpa Sadan in Santiniketan, while Binode
Behari moved to Ahmedabad to work as a designer at a textile mill with a salary of Rs 100.
Eventually, Karusangha ceased functioning despite Nandalal’s tireless effort.!’

In Bharatshilpi Nandalal, we came across a new and intriguing narrative about the
dissolution of Karusangha. The reliability of this account, however, had been questioned by
many. In 1931, to mark Rabindranath Tagore’s birth anniversary, an exhibition of Kala
Bhavan’s work was organised at Calcutta Town Hall. Nandalal sent some craftwork their
behalf of Karusangha for displaying. But it was unfortunate that the Secretary of Visva
Bharati dismissed them as private work and excluded them from the exhibition. This act
profoundly hurt Nandalal so much that his response was not merely emotional; it reflected a
principled stance on the independence of artistic and craft-based initiatives. He even
contemplated leaving Kala Bhavana. At this point, Rabindranath’s intervention was
significant. He reassured Nandalal of his support, encouraged the continuation of
Karusangha’s work and even promised to provide land for its development. Yet the
institutional pressure persisted because later that year, a formal notice from Uttarayan
requiring Nandalal to take on extra work, which made him realise that Karusangha’s
autonomy was increasingly under threat. That's why Nandalal decided to dissolve
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Karusangha and stated, “My plan for Karusangha (an artist’s association) was shattered.
Karusangha is dead”.'®

Here, the question arises: if Karusangha truly ceased to exist, then why did Nandalal
write in 1934 that Karusangha was not dead? The authenticity of the letter could not be
doubted because it was handwritten by Nandalal himself and dated 1934. It is challenging to
determine whether Visva Bharati’s bureaucratic system harboured any negative attitudes
towards Karusangha.'” It can be said that Karusangha was not just a craft guild but an
experiment in creating a shared artistic economy within the Santiniketan environment. It
became clear that its decline was gradual rather than sudden, which was shaped by shrinking
membership, the absence of capable leadership, and perhaps a lack of institutional alignment
with Nandalal’s cooperative model of craft practice.

But later, it can be said that Karusangha was not dead, and Nandalal himself had
witnessed that. With the effort of his daughter Yamuna Sen, and Abanindranath Tagore’s
Grand granddaughter-in-law Arundhati Thakur, Karusangha was revived in a new form in the
1960s. Nandalal’s two daughters Gauri Bhanja and Yamuna Sen, along with their students,
opened a workshop in Karusandha at Taldhwaj. Through these initiatives, several ashram
residents, housewives and young women from nearly every village engaged in Batik work,
embroidery, leather painting, woollen work and creating various decorative objects. The
objects they created, whether for household use or personal adornment, reflected the
Santiniketan ideal of uniting aesthetic refinement with everyday life. 2°

Comprising mainly former students of Kala Bhavana, Karu Sangha specialised in
commissioned artworks and handcrafted items such as sarees, scarves, dupattas, wall
hangings and other sustainable textiles featuring Batik, tie-dye, and Kantha embroidery.
Among its various crafts, Batik became the most prominent, overseen by Nandalal’s
daughters Gauri Bhanja and Jamuna Sen. The organisation fostered a collaborative and
creative environment, where women of different ages participated in every stage of the
process- from conceptualising designs to dyeing and finishing. !

This endeavour simultaneously fulfilled a dual purpose; it nurtured artistic
sensibilities while also providing women with an avenue for economic self-reliance.
Although the initiative taken by them did not pursue the more ambitious aspects of
Nandalal’s vision, such as the creation of an artist’s association, book design, printing
projects or widespread outreach, it nevertheless preserved an essential component of his
mission; the dignified integration of craft into life. The continued use of Karusangha’s
original emblem and name, designed by Nandalal, symbolically maintained continuity with
its foundational ideals.

It is also very significant that Arundhati Thakur’s residence in the United States
extended Karusangha’s reach beyond the Indian subcontinent. Through her efforts, its cottage
industries and craft products entered an international circuit. Batik Sarees, blouses, leather
bags, satchels, purses were not only popular among the Indian diaspora but were also
embraced by Western women who purchased them at premium prices and wore them with
pride. This transnational acceptance points to the global resonance of Santiniketan’s aesthetic
philosophy, demonstrating how a creative guild could simultaneously function as a site of
cultural diplomacy and a vehicle for economic empowerment.

Those who were attached with the Karusangha was Arundhati Tagore, Smt.Chobi
Sanyal (Chakraborty), Smt. Gouri Ghosh, Smt. Mina Mukhopadhyay, Smt. Indrani
Bhattacharya. In the book published on the occasion of Karusangha’s exhibition in Kolkata in
1968, Benodebehari Mukherjee wrote,

Years later, in 1961, the Sangha was revived by some women workers under the
leadership of Smt. Jamuna Sen. He also said that —A speciality that the Sangha enjoys is that
it remains business like, but has not been commercialized.?? The Karusangha of 1930 had

5



Karusangha: The Living Legacy of Art and Craft at Santiniketan
doi: https://doi.org/10.5281/zenodo. 18426844

been short lived. Many years after the discontinuation, a new Karusangha emerged —this time
born spontaneously out of the shared excitement and joy of creativity fine handicrafted
objects and selling them freely in the stalls during the fair. The new initiative was not directly
dependent on the ideals or plans of the previous Karusangha, but Tal Dhwaj remains a lively
creative hub where women of various ages engage in productive artistic work. The symbolic
link to Nandalal Bose’s legacy was maintained through the continued use of the original
Karusangha seal, albeit with minor modifications to it design. Significantly the name of the
organisation remain the same as previous Karusangha. Only the form had been changed. The
earlier vision of an artist’s association was transformed into a women Artists’ Association,
Santiniketan.

Conclusion:
Karusangha’s journey can be seen as a tapestry woven across decades-threads of memory,
labor and imagination crossing and re-crossing to create something both beautiful and
enduring. What began in 1930s as Nandalal Bose’s experiment was like the planting of seed.
Karusangha’s story one of resilience, reinvention, and quiet cultural revolution. It is Nandalal
Bose’s visionary attempt to integrate craft, livelihood and aesthetic education into the life of
Santiniketan eventually found a renewed expression in the women led revival of the 1960s.
The second phase, spearheaded by Jamuna Sen, Gauri Bhanja and Arundhati Thakur,
transformed Karusangha from a short lived experiment into a living, breathing collective that
empowered women, connected village communities and carried the ethos of Santiniketan
beyond India’s Border. Karusangha, Nandalal Bose’s bold experiment, was like the planting a
seed of cultural independency, a vision of art and craft working hand in hand, shaping not just
objects but the very texture of everyday life.

In the broader context of Bengal’s 20th-century cultural history, Karusangha stands as
a microcosm of a larger movement that sought to reconcile tradition with modernity. Its shift
from a teacher-guided initiative to a women-driven association reflects both the
democratisation of art making and the increasing agency of women in post-Independence
India. Today, Karusangha’s legacy endures not merely in the object it produced but in the
model it set for how creative practice can foster community, sustain livelihoods and project a
distinct cultural identity- locally and also globally.
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Abstract: The increasing worldwide emphasis on trauma-informed education highlights the
importance of examining the intersections between teacher health, professional readiness, and
institutional supports in modern teacher education systems. This study aims to map global
trends in trauma-informed teacher education by providing a comparative analysis of secondary
survey data from large, verified datasets, including: the Teaching and Learning International
Survey (TALIS 2018, 2024), the Global Reports from the UNESCO-Teacher Task Force (2021,
2024), UNICEF’s Education in a Post-COVID Word (2021) and Education International’s
Global Report on the Status of Teachers (2022). This study takes a meta-analytic and
comparative approach to analyze how these surveys attend to teacher strain, emotional
adjustment, and readiness to engage with trauma-informed pedagogy across OECD and Global
South contexts.

According to the commentary, OECD countries are starting to implement whole-school well-
being policies and professional development in trauma-informed practices, while the majority
of countries within the Global South are still very much in the early stages of conceptualizing
and implementing whole-school policies. The paper showcased a growing ‘“trauma
preparedness gap,” a term that signifies unequal access to psychosocial training, relevant
institutional support, and resources for educators in low- and middle-income countries. As we
see in this cross-national synthesis, there is an urgent need for some international policy
alignment, equitable levels of professional training and practice sharing, and sustainable
emotional support structures in teacher education programs that will foster trauma-informed,
trauma-responsive, and inclusive classrooms globally.

Keywords: Trauma-informed pedagogy, teacher education, secondary survey analysis, teacher
well-being, OECD, Global South, UNESCO, TALIS, emotional resilience, comparative
education.

Introduction

In recent years, educational systems worldwide have become increasingly aware of the
significance of trauma in educational settings. Trauma-informed pedagogy (TIP) refers to an

8


mailto:monalishasg.here@gmail.com

Antarvidya, Vol-1, Issue-11 ISSN: 3107-7447

instructional and institutional approach to teaching and learning that recognizes the significant
impact of trauma on students and educators while focusing on safety, trust, collaboration,
empowerment, and cultural responsiveness (Brunzell et al. 2019). As classrooms become more
diverse and complex, teachers are teaching students who have been impacted by social,
emotional, and psychological challenges related to being impoverished, displaced, victimized
by violence, and, related to the pandemic, experiencing a public health crisis. The impact of
the global COVID-19 pandemic has heightened the focus on these realities, thus it is even more
critical to practice trauma-informed approaches in educational settings (UNICEF 2021).
However, the capacity for teachers to enact trauma-informed practice depends largely on the
extent to which teacher education systems engage, or can engage, trauma-informed frameworks
into their policy, processes, and professional learning.

When we talk about trauma informed education, we often think of developing a safe
space for students, but it's just as important to consider a space for psychological safety and
resilience for teachers. There is increasing data from numerous studies documenting escalating
levels of teacher burnout, compassion fatigue, and secondary trauma across the world (OECD
2020). In particular, teachers frequently experience ongoing, chronic emotional exhaustion and
institutional deprivation (McLure, et al., 2017), which strains their ability to create and sustain
supportive classrooms. In reports the Teaching and Learning International Survey (TALIS)
administered by the Organisation for Economic Co-operation and Development (OECD) in
2018 and 2024, one-third of teachers within the sampled participating countries reported
frequently experiencing high levels of stress and lacking training in socio-emotional or trauma-
informed practices (OECD 2020). These reports convey a larger global gap between trauma-
informed policies and practices and policies on training educators to consider trauma-informed
practices in teacher education policy.

Even though Western and OECD countries have taken steps to embed trauma-informed
practices in professional development and policies, the Global South continues to face barriers
in terms of understanding the concept, institutional support, and availability of resources. For
example, much of the teacher education systems in low- and middle-income countries remain
largely focused on cognitive pedagogy and content, neglecting the emotional and psychosocial
aspects of learning, and culturally based taboos around mental health/mindfulness in education
may amplify the trauma-related invisibility in teacher preparation programs. In sum, current
trauma-informed teacher education status reveals vast inequities within nations with existing
teacher well-being systems and those experiencing core educational struggles.

So, this study is looking at global trends of teacher education related to trauma-sensitive
practices by exploring all the data generated from secondary survey-based sources or reports.
Secondary data is different than primary field based research in that they are not report on local
contexts, but instead rely on data generated from across countries and regions to see what is
happening at the macro-level to identify trends in teacher well-being, trauma preparedness, and
pedagogical readiness to support student wellbeing. The study leverages large scale and
validated secondary sources - the OECD TALIS survey, UNESCO's Global Report on
Teachers, UNICEF’s Education in a Post-COVID World, and Education International's Global
Status of Teachers - to provide a comprehensive overview of the international experience of
teachers. The exploration is ultimately about patterns and identifying both achievements and
gaps in global teacher education system with regard to trauma-informed practices in education.
Trauma-informed pedagogy is not just the latest buzz, it is a fundamental element of equity and
social equity in all schools. The United Nations' Sustainable Development Goal 4 emphasizes
that inclusive, equitable quality education means the emotional safety and mental health of
students and teachers is being prioritized. Therefore, educating and empowering educators to
understand trauma is not a minor issue; it is foundational to creating equitable, supportive
classrooms for all students. As we share trauma-sensitive practices across nations, we can also
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consider how wealthy countries and developing nations can shift away from quick-fix
strategies to sustainable support systems resulting in transformative change in education.
Therefore, this research is basically a systematic, survey-based study of trauma-informed
teacher preparation in a global context. The study is attempting to address three overarching
questions: (1) How do international teacher surveys and global reports reflect teacher well-
being and preparedness for trauma-informed teaching practice? (2) What cross-national trends
emerge between OECD and Global South countries regarding trauma-informed practice? (3)
What are the implications of the global secondary data that can be used to inform future policy
and practice of teacher education?

This paper, addresses the scholarly gap, contributing to a growing field of global
education research that brings together large-scale empirical data, trauma theory, and
professional learning of teachers. It promotes trauma-informed pedagogy, not just as a teaching
practice based on compassion, but as a key global competency for 21st century educators.

Review of Literature

Over the last couple of decades there has been a huge expansion of the literature on trauma-
informed pedagogy (TIP) and teacher education which represents a paradigm shift within
educational psychology and reform in teacher education globally. In this section we will
synthesize research across four main overlapping elements - trauma theory within education,
teacher wellbeing, cross-national pedagogical reform, and data from survey-based research -
to contextualize the global trends identified from a variety of secondary data sources including
OECD TALIS, UNESCO Teacher Task Force Reports, UNICEF Post-COVID studies, and
Education International Global Reports.

1. Conceptual Foundations of Trauma-Informed Pedagogy

Trauma-informed pedagogy rests on the notion that trauma can have a substantial impact on
learning, behavior, and relationships in educational contexts, be it either individual trauma or
collective trauma. Brunzell et al. (2019) very succinctly state that, trauma-informed pedagogy
"is a strength-based framework that is based on an understanding of, recognizing, and
responding to the impact of trauma in order to facilitate recovery and promote learning." Some
of the earliest trauma-informed systems research work was from, SAMHSA (Substance Abuse
and Mental Health Services Administration), who outlined the "Four Rs", Realize, Recognize,
Respond and Resist re-traumatization (SAMHSA, 2014). In educational settings this
demonstrates necessary attention on safety, trustworthiness, collaboration, empowerment, and
cultural humility and sensitivity (Carello and Butler, 2015).

Teacher education programs are the main ways trauma-informed principles are incorporated
into daily practice. Research has consistently found that trauma-informed teacher education
necessitates the integration of three overlapping components: (1) teachers’ conceptual
knowledge of trauma and how it impacts development and pedagogy, (2) trauma-sensitive
instructional and relational strategies, and (3) systematic support for teachers’ emotional health
and professional resilience (Carello and Butler 2015; Brunzell, Stokes, and Waters 2019).
However, the global context of teacher education shows significant inequalities. In a number
of high-income countries, trauma-informed approaches are incorporated into teacher education
programs within formal frameworks for teacher professional development and school-level
wellbeing initiatives (UNESCO 2021). Teacher education systems in many parts of the Global
South, on the other hand, face issues with institutional capacity, limited psychosocial resources
and policy alignment, leading to the incredibly limited cross-over of trauma-informed
pedagogy into pre-service and in-service formats (Pillay 2020; UNICEF 2021).

2. Teacher Well-being and Global Stress Patterns
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A growing amount of survey-based research emphasizes teacher well-being as an important
factor of educational quality. The Teaching and Learning International Survey (TALIS 2018)
done by the OECD in 48 countries found 26% of teachers stated they experienced stress "a lot"
in the course of their work with the highest rates in England, Japan, and Korea (OECD 2020).
A similar finding is documented in UNESCO’s Global Report on Teachers (2021) which
mentioned that burnout and mental distress of teachers increased 'almost 40% as a consequence
of the COVID-19 crisis' (UNESCO 2021). Teacher stress is also strongly associated with
feelings of professional ineffectiveness and not receiving support from administration, as well
as feeling unprepared in training on emotional or trauma-informed pedagogy (Viac & Fraser
2020).

Developing countries, on the other hand, offer little empirical evidence of teacher well-
being condition due to the lack of national surveys. However, regional studies in India, South
Africa and Brazil present relative similarities of high emotional exhaustion and little
psychosocial support (Azim Premji Foundation 2021; UNESCO 2022). Considering these
findings, the global conversation around trauma informed education cannot be removed from
the socio-economic conditions that already shape teachers’ working conditions.

3. Post-COVID Educational Realignments

The COVID-19 pandemic sparked an unprecedented reconstruction of emotional wellbeing in
education. UNICEF, in their statement on Education in a Post-COVID World (2023)
emphasized the role of well-being, "resilience" of teachers as an essential lever in recovery of
education, and included trauma-informed practice as one of the ten pillars in post crisis
reconstruction. Similarly, the Global Report on the Status of Teachers reported by Education
International (2022) expressed that teachers were feeling greater psychological stress, lack of
digital education training to continue teaching and learning online, and feeling neglected by
educational systems across the world. The difference was countries that had trauma-informed
practice and/or protocols to engage their educational communities in educational programming
(Australia, Canada, Finland) swiftly adapted and embedded psychosocial interventions and
social support from education staff (Australian Institute for Teaching and School Leadership,
2021).

In the context of the Global South, teacher education programs have faced a multitude
of challenges including barriers to mental health care, tenuous digital infrastructures, and
systemic inequities that were exacerbated. The pandemic's educational disruption strengthened
these challenges and created some openings to present trauma-informed instruction in teacher
education programs, largely through the sponsorship of donors or NGOs (UNESCO 2023). The
initiatives outlined above have yet to become an integrated whole, but are yet another initial
signal that trauma-informed practices are starting to seep into teacher education dialogue and
practice, and globally.

4. Policy and Curriculum Integration

At the policy level, trauma-informed teaching connects with the larger goals of inclusive and
fair education. The National Curriculum Framework for Teacher Education (NCFTE 2022
Draft) in India and similar frameworks in the UK and Australia highlight the importance of
teacher well-being, social-emotional learning (SEL), and inclusive teaching methods.
However, as Rose and Norwich (2018) point out, the application of trauma-informed principles
in policy documents often stays more talk than action. Few systems offer clear assessment
indicators or funding for teacher mental health and trauma training.

The framework, given in OECD’s TALIS 2024 framework, mentioned factors related to
teachers’ emotional well-being, professional identity, and coping strategies. This depicts the
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increase in awareness about trauma-informed elements in international survey design (OECD
2024). Similarly, UNESCO’s Teacher Task Force 2024 Report calls for “teacher professional
learning communities” as ways to establish psychosocial and trauma-responsive teaching
practices. These changes indicate a slow shift toward a global agreement on the need for
emotionally aware teacher education.

5. Gaps and Emerging Directions

Although progress has been made, significant gaps still exist. First, trauma is defined in
culturally specific ways, but the lack of agreement makes it hard to measure comparisons.
Second, most international surveys, including TALIS, measure concepts such as teacher stress,
teacher workload, and teacher well-being. However, these surveys do not include a clear
measure of teachers' knowledge of trauma or their readiness to use trauma-informed practices
(OECD 2020). Third, studies on trauma experiences mostly focus on Western contexts, which
limits the voices and viewpoints from the Global South. More scholars are calling for models
of trauma-informed education that acknowledge collective trauma, social-political trauma, and
intergenerational trauma (Samaras and Gannon 2021).

New scholarship calls for incorporating trauma-informed practice into pre-service teacher
education, not just as a method of intervention in-service. Carello and Butler (2015) put special
emphasis on infusing trauma-informed practice into teacher preparation programs, so that
future educators understand trauma, their ethical responsibilities, and emotionally safe
pedagogy before entering their classrooms. Moreover, the growth of open-access datasets from
UNESCO, OECD, etc., creates additional opportunities to conduct secondary analyses to
examine structural inequities in support systems of teachers. By merging datasets, researchers
will be able to understand how teacher well-being, professional identity and readiness for
trauma are co-evolving in context, globally speaking.

In conclusion, evidence from the literature suggests three clear themes: (1) the
increasingly central role of teacher well-being for educational quality; (2) unequal access to
global trauma-informed policies and training; and (3) the emergent possibility of large-scale
surveys and meta-analytic methods to generate trends for systems. This review lays the
empirical and conceptual groundwork for the study to follow, which uses a comparative,
survey-based procedures to address a study of global trauma-informed teacher education.

Data Sources and Methodology

In this research, secondary data—based meta-analytic and survey synthesis design is used to
chart global trends in trauma-informed teacher education. Instead of creating primary data, this
study uses large-scale, peer-reviewed and publicly available datasets and reports on teacher
well-being, professional development and trauma readiness. The datasets, which will be
discussed in the next section, were selected for their international wide scope, methodological
rigor, and reference to teaching's affective and psychosocial aspects.

1. Data Sources

a. OECD Teaching and Learning International Survey (TALIS) 2018 and 2024
Framework

The TALIS 2018 dataset (OECD, 2020) provided information from over 260,000 educators
and school leaders in 48 countries and their professional well-being, workload, and teaching
context. The 2018 cycle was not focused on "trauma-informed practice" specifically but did
include some proxy measures of stress, job satisfaction, and emotional exhaustion that are
thought to reflect an underlying conceptual spectrum with underlying readiness for trauma. The
TALIS 2024 conceptual framework (OECD, 2024) that was developed to support the next
rounds of data collection provides similar but qualitatively extending measures that provide
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indicators of self-efficacy, emotional support, SEL practices, and coping strategies for teachers.
These construct would not directly measure trauma-informed practice, however, serve as valid
indirect counter vector to measure the diffusion of trauma-informed principals across practices.
b. UNESCO Global Teacher Task Force Reports (2021, 2024)

The UNESCO Teacher Task Force Reports feature important secondary datasets in the context
of global teacher policy advances and workforce well-being indicators. The 2021 report, The
State of the World's Teachers, features cross-national indicators on teacher mental well-being
support, inclusion of well-being in teacher policy, and professional learning opportunities. The
2024 update will contribute additional regional data on psychosocial support systems and
resilience-building interventions in particular parts of the Global South (UNESCO 2024).

¢. UNICEF: Education in a Post-COVID World (2023)

This dataset combines information from national ministries, the UNESCO Institute for
Statistics (UIS) and international NGOs focused on education. It includes survey findings about
teacher burnout, psychosocial strain, and readiness of institutions to support crisis-informed
instruction, which provides useful information about building an understanding of trauma in a
post-pandemic world (UNICEF 2023).

d. Education International’s Global Report on the Status of Teachers (2022)

Based on union surveys and national teacher associations in 120 countries, this report examines
teacher workload, emotional distress, and policy-level responses to professional stress. The
inclusion of which provides a triangulated perspective that links grassroots teacher sentiment
to institutional response (Education International 2022).

All these datasets are publicly available and professor-mediated, ensuring transparency,
replicability, and scholarly quality.

2. Methodological Framework

a. Design

In this research, a mixed-method secondary analysis was employed, utilizing a synthesis of
quantitative survey data alongside a thematic meta-synthesis of qualitative data. Data were
analyzed from global survey repositories (OECD, UNESCO, and UNICEF) and then compared
and aligned against peer-reviewed literature to ensure the foundation of all data was aligned to
trauma-informed pedagogy (SAMHSA, 2014; Brunzell et al., 2019).

b. Data Selection Criteria

Data sources were included if they met the following three criteria:

1. The dataset or report was published between 2018-2024 by a recognized international
institution (OECD, UNESCO, UNICEF, Education International).

2. The data source provided indicators for stress and well-being, preparedness for
professional work, or psychosocial support, that were either teacher reported or anti-
policy level.

3. The data source included disaggregated data (by country or region) to illustrate
differences between the OECD and Global South contexts.

c. Analytical Procedures
A two-stage analytical procedure was employed:

1. Quantitative Synthesis: Statistical information (i.e. levels of teacher stress, and levels
of availability of mental health resources) were collated from the datasets and
assembled into tables to explore differences by geographic location. As per TALIS
(2018), 26% of teachers experienced high-stress levels whereas according to the report
by Education International (2022), that percentage was 41% in low and middle-income
countries.

2. Qualitative Meta-Synthesis: The textual data from the policy documents and the open-
ended survey data were coded based on NVivo thematic categories, namely teacher
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emotional wellness, institutional readiness, policy support, and trauma-informed
competency. From these codes, themes were created that showcased “trends of trauma
preparedness.”
d. Validation and Reliability
To increase ends of validity, the study involved triangulation or comparing the study findings
by themes across at least two different independent datasets. Comparing data from OECD and
UNESCO datasets in the form of qualitative case studies provided an opportunity to confirm
the quantitative case study findings output from the data were in alignment with the narratives
at a policy/discourse level. Reliability was enhanced by very strict inclusion criteria and by
focusing only on institutional reports that could be publicly verified.

3. Scope and Limitations

The research paper looks at trends globally at a macro level, and not at localized studies. While
secondary-data analysis spans a wider scope and is more reliable, it limits causal inference. It
is also worth mentioning that many of these datasets (e.g., TALIS 2018) use self-reported data,
which may not provide sufficient information related to the level of trauma exposure, and
national differences in definitions or scopes of "teacher well-being" may impact comparability.
Nonetheless, these limitations are offset with the data availability and the consistency of trends
on a global level emerging around the world.

In summary, the method ensures that the research is based on genuine secondary data
and has been associated with analytical rigor through meta-synthesis and triangulation. Both
analytical techniques, taken together, create an empirical basis for understanding the ways in
which trauma-informed teacher education accelerates in global and regional contexts.

Analysis and Findings

This section consists of a cross-national synthesis of secondary survey data on teachers’
emotional readiness, well-being, and support for trauma-informed practices. This analysis
reports data from OECD TALIS (2018), UNESCO Global Teacher Task Force Reports (2021;
2024), UNICEF Education in a Post-COVID World (2023) and Education International Global
Report on the status of Teachers (2022) and identifies three overarching trends; (1) rising
teacher emotional burden and stress globally; (2) inconsistency of policy development of
trauma-informed practice; and (3) widening equity gaps in relation to professional development
and psychosocial support for teachers.

1. Global Patterns of Teacher Stress and Emotional Well-being

The OECD’s Teaching and Learning International Survey (TALIS 2018) is the most
comprehensive study on teacher wellbeing. Of the 48 countries surveyed, 26% of teachers
surveyed reported experiencing "a lot" of stress, while 18% reported low satisfaction with their
job (OECD, 2020). The stressors mentioned were "administrative workload," "behavioral
problems with students," and "a lack of recognition." Teachers in England, Japan and Korea
reported the highest levels of stress (above 45%). Similar findings were reported by Education
International Global Report (2022), as 41% of teachers in low- and middle-income countries
reported experiencing stress.

The UNESCO Teacher Task Force Report (2021) further highlighted that nearly 60% of
teachers worldwide reported inadequate access to psychosocial support or counseling services
within their institutions. In the South Asian context, India and Bangladesh were categorized as
“moderate-risk” systems, with limited formal mechanisms for trauma-informed training or
teacher well-being monitoring.
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A comparative synthesis of OECD and Global South contexts reveals clear differences. In
OECD systems, mental health and trauma-informed teaching approaches are embedded in
teacher professional development policies. By contrast, Global South countries are too often
reliant on a set of processes that involve interventions from outside donors or NGOs instead of
governmental authority. For example, Australia has launched the Be You program (Australian
Institute for Teaching and School Leadership, 2021), which incorporates trauma-informed
mental health practices and modules into teacher pre-service education programs. By contrast,
teacher well-being efforts in India are dispersed and inconsistent: initiatives, such as those
piloted through the NISHTHA (National Initiative for School Heads and Teachers Holistic
Advancement) program exist, but these initiatives are isolated and lack enduring psychosocial
orientation (Ministry of Education, 2022). Survey evidence from multiple countries confirms
a “teacher well-being gap” between high-income and low-income education systems with
regard to addressing emotional and trauma-informed dimensions of teaching.

2. Trauma-Informed Policy Integration and Institutional Readiness
The degree to which trauma-informed pedagogy is explicitly incorporated into national teacher
education systems varies greatly. Preliminary policy mapping undertaken by the UNESCO
Teacher Task Force (2024) shows that just 34% of the countries sampled have explicit national
standards for teacher education and training discussing trauma, emotional resiliency, or
psychosocial wellbeing. Only Australia, Canada, Finland, and New Zealand are systemic
mentions, while most African and South Asian systems are developing or in pilot systems.
The TALIS 2024 conceptual framework recognizes variables that directly relate to "self-
efficacy of teachers in providing emotional support" and "when and how the teacher is part of
social-emotional learning," both of which identify variables that are conceptually consistent
with trauma-informed practice. The OECD working papers (OECD 2024) report pilot data that
suggest educators with access to a sustained network of emotional support report significantly
less burnout and improved retention - indicating that institutional readiness may facilitate
sustainable trauma-informed practice.
Policy integration is not homogeneous with respect to the Global South. For instance, India’s
National Education Policy (NEP) 2020 states principles of holistic education and teacher well-
being but has yet to anchor trauma-responsive frameworks in teacher education programs
(NCTE, 2022 Draft). Similarly, the survey by Education International (2022) reveals that in
sub-Saharan Africa fewer than 20% of teachers engage in a formal way with their professional
learning that adopts trauma or psychosocial learning.

An identifiable trend across datasets is that institutional readiness is strongly correlated
with teachers’ well-being outcomes. Institutions that have organized support systems (e.g.
Finland’s induction programme based on mentorship) report broadly about teachers’ emotional
resilience and job satisfaction. Conversely teachers in low support settings report high chronic
stress and attrition.

3. Professional Training and Trauma Preparedness

Across datasets, professional development emerges as the primary mediator of trauma-
informed education. Limited access to continuing professional development (CPD) is
identified as a barrier to trauma-responsive pedagogies in UNESCO Global Report on Teachers
(2021). On a global level, only 54% of teachers reported taking PD about social-emotional or
inclusive instructional strategies in the last two years.

Education International (2022) found that teachers who received any training on psychosocial
support were 1.7 times more likely to use trauma-sensitive practices (i.e., emotional check-ins
or peer mediation) than teachers who received no psychosocial support training. To add on,
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less than 12% of teachers surveyed about psychosocial support across South Asia stated they
even received training for psychosocial support (UNESCO 2023).

Furthermore, TALIS 2018 data indicated that teachers who reported strong collegial
collaboration (professional learning communities, peer mentoring) reported higher levels of
self-efficacy and lower stress. They suggest that trauma-informed readiness can exist as a
collegial agreement of or shared interest of a group of teachers not as the inquiry of one teacher
because trauma-informed readiness can be generated and energized as part of an institutional
culture and a matter of professional solidarity.

For example, teacher education programs in Finland have courses dedicated to "pedagogical
well-being" that focus on empathy, mindfulness and emotional intelligence (Sahlberg, 2021).
Conversely, teacher education models in India mainly emphasize academic content over
emotional-pedagogy, even though one can see some recently developed models, such as
NISHTHA 3.0, adding courses regarding emotional skills and mental health (Ministry of
Education, 2023). In short, the comparative synthesis indicates a dual global system; in OECD
(Organization for Economic Cooperation and Development) systems are on-boarding system-
wide trauma-informed reform and in systems in the Global South, school systems are still at
the piloting or policy drafting stage.

4. Regional Disparities and the Global South Context

The information reveals differences in how trauma-informed conversations are integrated into
systems for teacher education in the Global South—specifically in India. While organizations
such as UNESCO (2021), and Education International (2022), have expressed the need for
psychosocial preparedness for teachers and teachers' education and development (e.g., some
use teachers as a "catalyst" in planning), the implementation of this interacts with local real
issues and resources, teacher workload, and the stigma attached to mental well-being.

In looking at India specifically, while emotional well-being is included in national policy (NEP,
2020), and while trauma-informed mental health is part of international and national documents
and frameworks to some way, there is a complicated lack of trauma-informed training and
preparedness in teacher education and preparation courses. Most well-being initiatives in India
that focus on education have been reactive to crisis events, post-crisis counseling or support,
and less pre-service or pedagogical. That said, there are changes underway in places like
NCERT in their School Health and Wellness Programme (2021), and NISHTHA digital
modules, which have self-care and empathy training modules.

Teacher education reform in the post-apartheid context of South Africa specifically
incorporates trauma-informed approaches into their work to attend to intergenerational trauma
(Pillay 2020). Likewise, the Indigenous teacher education programs in Canada also integrate
trauma-sensitive frameworks based on cultural healing and relational pedagogy (Green 2023).
Each comparison underscores the importance of the contextual and cultural specifics. Trauma-
informed pedagogy should not be adopted in an identical form across contexts. Trauma-
informed pedagogy must emerge from the local sociohistorical context of trauma and recovery.

5. Emerging Trends and Future Directions
Cross-analysis of all datasets points toward three emerging trends:
1. Institutionalization of Emotional Literacy:
The OCED is formally institutionalizing emotional literacy as a key competency
standard for teachers into policy. The socio-emotional indicators being added into
TALIS 2024 are radically different than other teacher quality measures.
2. Policy Convergence Toward Well-being:
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UNESCO's 2024 report calls for the later policy with teachers to reflect the global
commitment towards Sustainable Development Goal 4.c to "substantially increase the
supply of qualified teachers". The policy commitment to well-being is particularly
linked to trauma-informed education practices and will also guide governance in the
emerging space related to global education for sustainable development (ESD) goals.
3. Growing Recognition of Collective Trauma:

Following COVID, the conversation about trauma has shifted, going from trauma
discourse representing a more individual experience, to a concern with collective and
systemic trauma (e.g., social inequality, economic hardship, losses due to pandemic).
Teacher education will need to go beyond the individual trauma discourse for their
intake/educational experiences to consider broader socio-ecological considerations.

6. Synthesis

The findings of the triangulated analyses suggest that trauma-informed teacher education is not
simply a new educational reform initiative; it is more accurately described as a new educational
reform initiative that is rapidly going global. Although trauma-informed teacher education is
being proposed, however, inequities around access to training and institutionalization of policy
continue to reinforce what this study will depict as “the trauma preparedness gap.”

While OECD countries, for instance, have more advanced integration of trauma-informed
solutions further legitimized within professional standards and mental health frameworks in
schools, the Global South, such as India, remains an assemblage of incomplete responses
limited by under-resourced mechanisms for potentially better integration.

Ultimately, the data suggests teachers’ emotional well-being, policy sponsorship, and trauma
pedagogy are interconnected. In order to facilitate effective trauma-informed education that
benefits teachers and students, it requires individual teacher competencies but also a systemic
reform which embeds psychosocial well-being across situational policy layers of educational
governance.

Discussion

The results based on a significant secondary survey data set indicate that trauma-informed
teacher education is recognized as a globally legitimate agenda, despite being performed in
fragmented and disjointed ways across contexts. The subsequent discussion interprets these
findings through three overlapping lenses — global diffusion of policy, teacher professional
identity, and contextualization — and suggests the strengths and weaknesses of existing
trauma-informed reforms.

1. Global Diffusion of Trauma-Informed Pedagogy

Similar to the continuing spread of trauma-informed educational strategies, the socialization of
emotional and mental health is taking root. The TALIS reports incorporate measures of
emotional wellness and social-emotional learning (SEL) in performance evaluation of school
leadership efficacy to provide an international perspective (OECD, 2024). These developments
indicate a developing awareness that the cognitive and affective domains of learning will
always be inextricably linked.

Simultaneously, it is important to consider that the spread of trauma-informed principles does
not appear to have any level of standardized success across OECD high-income countries (e.g.,
Finland, Canada and Australia). In many of these countries, policy and practice in terms of
moving towards a trauma-informed approach has made progress with the support of a strong
teacher union, generous professional learning commitments and established psychosocial
services viewed as part of the education system (Brunzell et al. 2019, Australian Institute for
Teaching and School Leadership, 2021). In these systems, the provisioning of teacher well-
being and family poverty is a pre-condition to effective pedagogy as opposed to a footnote.
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On the other hand, nations in the Global South, India included, face challenges to effectiveness
in implementing those frameworks because of economic limitations, bureaucratic
fragmentation, and cultural taboos around mental health. To illustrate, "teacher well-being" in
many low-income systems is still defined, as UNESCO (2021) highlights, in terms of physical
or occupation problems, rather than emotional. This conceptual gap is a barrier to trauma-
informed pedagogy becoming a conventionally endorsed teacher education priority.

2. Teacher Professional Identity and Emotional Labor

Data from surveys in various reports (OECD 2020; Education International 2022) show that
teachers are feeling the weight of more emotional labor without the necessary institutional
support. This situation transforms the understanding of teacher professionalism into being
about academic competence AND emotional competence and relational care.
Trauma-informed pedagogy offers a way to rethink teacher identity around empathetic practice,
self-awareness, and resilience. However, the literature and data provide a juxtaposition between
the idealized emotional labor to take place in classrooms and the structural conditions in which
teachers work that uphold this emotional labor. For example, TALIS 2018 data shows that
teachers, when working in high stress contexts ("high-stress context" refers to school
environments that had a high number of students with traumatic experiences leading to high
student emotional and behavioral needs), often feel personally responsible for student trauma,
without the support to promote their own emotional health (OECD, 2019). This "double
burden" of teaching through trauma while being neglected by the system illustrates what
Maslach and Leiter (1997) offer as "organizational burnout."

Furthermore, international data does not really consider the gendered aspects of emotional
labor. In South Asia and Africa, for example, most caregiving labor occurs in schools or homes,
which means female teachers become emotionally tired. (UNESCO, 2023). So, trauma-
informed teacher education can be more than meant to raise awareness about trauma
cognitively, it can also incorporate considerations of emotional labor and power dynamics,
uneven work, and cultural beliefs about teachers feeling.

3. Contextual Adaptability and Decolonizing Trauma Frameworks

An important takeaway from the research was understanding trauma not as a universal
experience, but an experience mediated by cultural, historical and socio-political context.
Western frameworks of trauma-informed education, which have relied primarily on individual
psychology and mental health, may not address collective and intergenerational trauma in
postcolonial contexts -- as is often the case in India (Samaras and Gannon, 2021).

In an Indian context, teacher well-being may include aspects like caste, gender, and even
institutional precarity from other agential causes and systemic issues, not just what is
happening in the classroom with the teacher and students. So, trauma-informed education in
this context must be context-sensitive too — weaving into the understanding of trauma and
resilience, indigenous notions of care and community-based frameworks of the same issue. We
can also see this consideration for local epistemologies at play in South Africa when Pillay, for
example, integrates concepts from the ubuntu philosophy into her trauma-informed pedagogy
(Pillay 2020).

So decolonizing trauma-informed education means reconceptualizing trauma-informed
education as a form of relational healing -- which emphasize community, solidarity, social
justice, and cultural safety in teacher education.

4. Policy Implications and Institutional Pathways

A review of the secondary data shows that effectively integrating trauma-informed principles
into teacher education requires change across multiple levels and in three primary domains. At
the level of policy, it is important that national policy explicitly includes teacher well-being as
part of the decision-making process connected to achieving certain academic indicators. India's
National Education Policy (NEP) 2020 is an excellent start but does not provide enough
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guidance for practice related to the psychosocial well-being of students, parental support
considerations, or trauma sensitive pedagogy. Similarly, at the institutional level, teacher
education programs would ideally include trauma informed modules as part of both pre-service
teacher education and in-service adult learning experiences that included mentorship, reflective
learning and peer-supported-lay-learning opportunities. Professional learning for teachers, as
part of their ongoing learning and learning opportunities, must also include ongoing access to
supports for counseling and emotional literacy and communities of practice that exist to varying
degrees in the professional learning models of many OECD countries. Global evidence tells us
that when globally acknowledged, multi-layered practices for integration are in place, the
retention of teachers improved and the motivation of teachers improved along with the
classroom climate (UNESCO 2024; OECD 2024).

5. Bridging the Trauma Preparedness Gap

These findings highlight what could be called the “trauma preparedness gap”—a systemic and
ongoing structural divide between systems that prepare teachers ahead of time for recognizing
and responding to trauma and systems that are reactive and crisis-centric. To eliminate this gap
will require international collaboration, sharing of cross-national data, and investment in
capacity building to address local cultural and socio-economic realities.

Conclusion

In summation, one would find that there is strong agreement across the large datasets such as
the OECD TALIS (2018, 2024), UNESCO Teacher Task Force Reports (2021, 2024), UNICEF
Education in a Post-COVID World (2023); and Education International Global Report on the
Status of Teachers (2022) - teacher well-being, emotional literacy and psychosocial
preparedness are important aspects of quality education. Nevertheless, there are still large
inequities, particularly for educators in Global South, for example, India, where systemic issues
remain prevalent, including limited access to training, scant mental health provisioning, and
social stigma for being vulnerable emotionally. Drawing on secondary data from UNSCO,
OECD and UNICEF can provide advice around culturally responsive, evidence-based models
of trauma-informed teacher education and the skilled teacher competencies that are required;
and not, optional. Furthermore, trauma-informed teacher competencies are necessary; and a
necessity to becoming a safe space to facilitate healing, inclusion and resilience for both
students and themselves, whereby normalising the experiences and irrespective of their birthing
there could be a collective movement towards social justice or equity.
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Abstract: The educational experiences of India’s third gender (hijras, trans, and non-binary
populations) are neglected within traditional educational frameworks, highlighting entrenched
societal biases, legal obstacles, and epistemic exclusion. This essay presents a philosophical
examination of these challenges, incorporating viewpoints from social justice theory, feminist
philosophy, critical pedagogy, and Indian ethical philosophy. This study analyses how systemic
impediments, institutional discrimination, and cultural biases restrict educational chances for
the third gender, utilizing Amartya Sen’s capacities approach, Judith Butler’s performativity
theory, and Indian concepts of dharma and human dignity. The paper advocates for a
redefinition of educational environments by emphasizing their relational, ethical, and
normative aspects, promoting inclusivity, liberation, and the affirmation of varied identities.
The research enhances educational philosophy by contextualizing the challenges faced by
India’s third gender within wider discussions of fairness, acknowledgment, and human
flourishing.
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Introduction:

A lot of people agree that education is a basic human right and an important way to promote
social justice, personal empowerment, and democratic involvement. However, India’s third
gender—which includes transgender and gender non-binary people—still doesn’t have equal
access to educational options, and this is a philosophical issue that hasn’t been thought through
much. Even though India’s Supreme Court made history by legalizing a third gender in the case
of National Legal Services Authority v. Union of India (NALSA), which required transgender
people to be recognized and protected (Morarka & Lodha, 2017; see also Indian regulatory
analyses), gender-diverse students are still left out of mainstream education.
To develop reason, autonomy, and moral power is what education means from a philosophical
and an ethical point of view. Classical and modern philosophers of education say that school
isn’t just about learning skills; it’s also about making people who are strong, self-aware, and
able to fully participate in society’s political, cultural, and economic life. In her work on gender
and educational philosophy from 2025, Jane Roland Martin shows that traditional educational
ideals often include normative assumptions about gender that make non-binary and transgender
identities invisible in the main frameworks of curriculum, pedagogy, and institutions. Martin
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stresses how important it is to rethink these deeply rooted gender norms in order to reach truly
open educational goals (Martin, 2021).

Judith Butler’s groundbreaking idea of gender performativity questions the fixed binary
view of gender that has historically shaped both social structures and educational practices. It
lies at the intersection of philosophy and gender theory. In Butler’s (1988/2025) view, gender
is not a bodily trait but is constantly formed by repeated social and cultural actions. This
theoretical insight shakes up the two-sided assumptions that most educational policies are
based on. It calls for a new way of thinking about identity, teaching, and the culture of
institutions that accepts different genders instead of pushing people to follow strict binary
norms. Such philosophical criticisms are especially important in India’s social and educational
setting, where students of the third gender face systemic barriers such as hostile peer
environments, missing subjects in the curriculum, and regulatory gaps in basic educational
boards (Mittal & Singh, 2021). Research shows that these problems cause transgender students
to drop out of school at alarmingly high rates and have low levels of literacy. These problems
aren’t just caused by poor planning; they are also caused by greater normative exclusions that
are built into the way schools work.

So, from a philosophical point of view, the problems that India’s third gender faces in
school can be seen as signs of larger epistemic injustices, which are social conditions that make
it unfairly harder for some groups to have credibility, control, or a say in knowledge
communities. Adding on Miranda Fricker’s idea of epistemic unfairness in the Indian third
gender context shows how schools may push gender-diverse students to the edges by not seeing
their real-life experiences as important parts of the school’s overall meaning. Fricker’s
framework comes from Western feminist epistemology, but its use shows how important it is
to have culturally-based theories that honour India’s rich but often overlooked traditions of
gender fluidity and multiplicity, which can be seen in historical practices and written about in
Indian philosophical scholarship on gender fluidity. So, this paper calls for a philosophical
critique of Indian education that connects normative views of justice, identity, and recognition
with what it’s really like for third gender students to go to school. We can go beyond simple
policy responses and reimagine schools as truly welcoming places where people of all gender
identities can thrive by questioning both the epistemological and ethical roots of education.

The Third Gender in India: Socio-Philosophical Context

There is a “third gender” idea in India that comes from old religious and cultural practices and
philosophical views that went beyond simple male and female roles. Indian culture has long
known that there are gender differences beyond the male and female binary. One example is
the idea of tritiya-prakriti, which means “third nature.” This term is used in important cultural
works like the Kama Sutra and Vedic scriptures to describe people whose gender identity
doesn’t fit into the usual categories. People thought of this third gender as neither male nor
female, but as a separate gender category recognized by traditional social systems. This shows
that gender diversity was a big part of early Indian cosmology and social thought (Third gender;
Kama Sutra; tritiya-prakriti concepts). Philosophically, the Indian social and religious
environment often softened the lines between men and women. Gender diversity was seen in
the context of cosmological and mythological stories that praised fluidity and hybridity. Images
of Ardhanarishvara, an androgynous mix of the god Shiva and his consort Parvati, show an
approach to knowledge in Indian philosophy that doesn’t see gender as a biological trait but as
a relational and performative identity that is tied to spiritual meaning. In the West, gender ideas
are often based on biological determinism, which is different. These native frameworks show
that gender identity was not only accepted by society, but also philosophically linked to
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spiritual and existential views of human life. They offer a way of looking at knowledge that
values the complexity and lack of linearity in gendered existence.

In pre-colonial India, groups that are now known as the third gender, like the hijras,
kinnars, aravanis, jogappas, and others, played important roles in society and rituals.
Researchers have found that these people took part in births, weddings, and other life-cycle
ceremonies and were often accepted into economic and social structures. This goes against the
idea that gender non-conformity is something new or Western (Bharti, 2025; Gagneja, 2024)
theorized.

Even though this kind of cultural recognition was already there, colonial contact had a
big effect on the social and philosophical situation of the third gender. British colonial rule used
Victorian-era laws and morals that pushed native gender roles to the edges by labelling them
as wrong or illegal under laws like the Criminal Tribes Act (1871). Colonial ideas about
knowledge turned the once-respected third gender into a social problem that needed to be fixed,
which solidified the shame that still exists in India today. This break in history shows how
biopolitical arguments over gender identities are shaped by epistemological dominance, which
in turn affects daily realities and social inclusion. In the 2014 case NALSA v. Union of India,
the Indian Supreme Court legalized the “third gender.” This is a new philosophical and legal
affirmation of gender self-determination that recognizes that gender identity is not just a
sociological category but a basic part of human dignity and autonomy. This recognition tries to
make up for hundreds of years of unfair knowledge by saying that being able to define oneself
and have others recognize one’s gender is an essential part of having personal freedom and
equal citizenship. However, ongoing exclusion, especially in areas like education, work, and
social standing, is a sign of deeper structural inequality that needs to be addressed by
philosophical inquiry if policy is to go beyond formal recognition and include everyone in a
meaningful way. So, to understand the third gender in India, you need to look at it through a
socio-philosophical view that includes indigenous cultural ways of knowing, colonial histories,
and modern rights discussions. Educational scholars can only really understand the structural
and normative problems that third gender people in India face by looking at gender variety in
the context of this rich philosophical and socio-historical background.

Philosophical Frameworks for Understanding Educational Struggles:

To look at the problems that India’s third gender faces in school through a philosophical lens,
more and more researchers are using critical and liberatory frameworks that put power, identity,
and epistemic justice at the center of learning settings. Critical education, which has its roots
in the work of Paulo Freire, is one of the most important philosophical ideas in this area. Freire
said that education is not just a way to pass on knowledge; it is a deeply political practice in
which students and teachers must talk about and work to change oppressive social conditions
(Freire, 1970-2025). Freire says that traditional “banking” models of education, in which
passive learners are given information, keep people in power rather than freeing them. She
says, “authentic education is not carried on by ‘A’ for ‘B’ or by ‘A’ about ‘B,’ but rather by ‘A’
with ‘B’” in the pursuit of critical consciousness as a group. This focus on praxis—the
connection between reflection and action that changes things—is especially important for
gender-diverse students, who are often left out of traditional learning places. This shows how
school can reinforce societal injustices instead of fighting them. In addition to Freire’s work,
emancipatory pedagogy increases the role of education in breaking down systems of injustice.
Critical pedagogy is expanded by thinkers like bell hooks to specifically address how race,
gender, and class interact. They argue that education should give students the tools to look at
and fight against these kinds of systems of dominance in their own lives. Educational theorists
who use emancipatory methods need to understand that students who are on the outside are not

23



Beyond Boundaries: Philosophical Insights into the Educational Struggles of India’s Third Gender
doi: https://doi.org/10.5281/zenodo. 18427181

just people who need help, but also people who can help create new knowledge and change
society.

New research in transgender and queer studies adds to these philosophical theories an
onto-epistemological perspective that questions common ideas about gender and learning. In
Wayne Martino’s work on a transgender studies approach for educators, gender-expansive
frameworks are used to look at how cissexist structures and binary frameworks affect teaching
methods and institutional policies. This calls for a critical examination of the norms that keep
gender-diverse students from being seen in the curriculum and in classroom interactions. In the
same way, queer pedagogy builds on critical pedagogy by focusing on challenging required
cisgender-normative curricula and supporting teaching methods that break down rigid gender
roles. This encourages both teachers and students to think about the power dynamics at play in
the very process of producing knowledge. Miranda Fricker’s theory of epistemic injustice is
another important philosophical framework. It shows how systemic biases in educational
settings can hurt the trustworthiness and ability to understand things of marginalized groups.
When prejudices in society make it so that the knowledge, experiences, or opinions of some
students are ignored or not valued, this is called epistemic injustice. This makes it so that
transgender and gender-diverse students are structurally excluded from school. In particular,
hermeneutical unfairness shows how lack of shared conceptual resources makes it hard for
students who are on the outside to include their experiences in popular educational stories or
have those experiences accepted as real.

In addition to these theories, the idea of intersectionality, which comes from Black
feminist legal theory, gives us a more in-depth look at how gender identity interacts with other
social categories like caste, class, and area to affect schooling. According to intersectional
frameworks, not being able to go to school isn’t caused by a single category. Instead, it’s caused
by systems of oppression that work together to make things worse for third gender kids in
Indian schools. Collectively, these philosophical frameworks—including critical and
emancipatory pedagogy, transgender and queer studies, epistemic injustice, and
intersectionality—offer a strong way to think about educational struggles, not just as issues of
access, but also as philosophically grounded wrongs that have to do with power, identity, and
the production of knowledge. By looking at it this way, the fact that India’s third gender isn’t
included in school shows that it’s a complicated mix of structural exclusion, normative
epistemologies, and teaching cultures that need to be questioned and changed.

Structural and Pedagogical Barriers:

It’s impossible to fully understand why India’s third gender isn’t included in schools without
looking at the structural and pedagogical hurdles that make schools less welcoming to
transgender and gender-diverse students. The institutional practices, policies, and physical
infrastructures that keep people out are called structural barriers. On the other hand, the
curriculum content, teacher attitudes, and teaching methods that don’t support and promote
gender diversity are called pedagogical barriers. When put together, these barriers make it
harder for third gender kids to get in, stay in, be accepted, and do well in school. At the
institutional level, structural barriers show up as the lack of facilities that are accessible to both
men and women, unfair documentation processes, and hostile school climates that support the
two-sided gender norms that most educational organizations are based on. Kamath and Vaidya
(2025) show that transgender students in India face widespread institutional invisibility. This
means that schools and colleges often don’t have gender-neutral bathrooms, the right dorms,
or registration forms that recognize non-binary identities, which makes them feel even more
alone and unsafe (Kamath & Vaidya, 2021). This physical exclusion shows that the school isn’t
doing enough to make sure that third-gender students can engage safely and with respect.

24



Antarvidya, Vol-1, Issue-1I (Jul-Dec 2025) ISSN: 3107-7447

Legal and policy measures that are supposed to be progressive, like the Transgender Persons
(Protection of Rights) Act, 2019, and the NALSA v. Union of India (2014) judgment, are not
always put into practice in schools and universities. Even though the Constitution guarantees
equality, anti-discrimination laws are still mostly just ideas (Kamath & Vaidya, 2021). This is
because of problems with enforcement and slow government work. Policy studies show that
even though plans like the National Education Policy (NEP) 2020 talk about fairness and
including everyone, there are important gaps in how to change institutions in a way that helps
transgender students (Mittal & Goel, 2024) That’s why they need more support systems. These
structural problems make it harder for transgender people to get an education and keep patterns
of exclusion in place, like lower attendance and higher dropout rates. Pedagogical barriers and
structural hurdles work together to keep people on the outside. There are normative beliefs and
unspoken expectations that shape classroom culture and interactions. These tend to normalize
cisgender identities while making gender diversity seem strange or not normal. Kamath and
Vaidya’s research shows that binary curricula, teachers who don’t care about gender, and a lack
of gender-sensitive teaching methods all work together to make transgender students feel like
they don’t fit and make them less interested in school (Kamath & Vaidya, 2025). This fits with
larger research that shows that curriculum material doesn’t always question prevailing gender
norms, which reinforces stereotypes and pushes students to the edges whose identities don’t fit
these norms.

Also, how prepared and sensitive teachers are two very important educational factors
that affect inclusion. Without the right training, teachers might unintentionally reinforce bias
by using the wrong gender, ignoring gender problems in the classroom, or skipping
conversations about diversity. All of these things can make learning environments less
welcoming for everyone. Trying to make classrooms that accept and value third gender
students’ identities and experiences is hard because teachers can’t get professional development
on gender-affirming teaching (Kamath & Vaidya, 2021). Lastly, social stigma and
disadvantages based on caste, class, and area make educational inequality even worse. These
are on top of institutional and pedagogical barriers. Multiple forms of exclusion often happen
to transgender students from low-income and socially disadvantaged families. This reinforces
the idea that educational systems reinforce rather than fix larger societal problems (Kamath &
Vaidya, 2021). It is important to understand how these three types of barriers—structural,
cultural, and pedagogical—affect each other in order to rethink educational systems that not
only allow access but also actively support affirmation, equity, and academic justice for India’s
third gender.

Philosophical Reimagining of Inclusive Education:

To radically rethink inclusive education, we need to move away from standard ways of running
schools and toward a more complete view that puts justice, fairness, and recognizing different
identities at the center of education. In this philosophical sense, inclusive education is not just
a policy of access or accommodation; it is a project that changes the purpose, structure, and
culture of schools itself. As a way to promote gender equality and equal opportunities for all
students, UNESCO says that gender bias should be taken out of school curricula, gender-
transformative pedagogy should be used more, and safe, welcoming learning spaces should be
created. This will help achieve the Sustainable Development Goals for equitable education
(SDG 4) and gender equality (SDG 5) (UNESCO, 202). Philosophers of education have long
pointed out the flaws in traditional models that keep social structures in place and ignore
differences in the name of “standardization” or neutrality. So, if we want to rethink inclusion,
we need to use critical and liberatory practices that question the power dynamics that are built
into schools. For instance, transformative-emancipatory pedagogy (TEP) says that teachers and
students should work together to create knowledge that is based on the actual experiences of
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marginalized groups, rather than just representing those experiences. This framework says that
inclusion isn’t a one-time thing, but an ongoing moral and educational dedication to fairness,
diversity, and justice, where students’ views shape the lessons, the teachers, and the overall
attitude of the school.

From a philosophical point of view, inclusion means giving a lot of thought to how
people learn and how educational chances are shared. Universal Design for Learning (UDL)
gives teachers and curriculum designers a way to make sure that all of their students, even those
who don’t identify with the typical gender roles, can do well in school by planning for their
students’ differences from the start and giving them a variety of ways to express themselves,
be heard, and be involved. The idea behind Universal Design for Learning (UDL) comes from
cognitive and social justice principles. This shows that learning problems are not caused by the
student, but by rigid school designs that don’t see difference as a strength instead of a weakness.
By rethinking inclusive education for India’s third gender, standpoint theory adds to the
philosophical project by arguing that the voices and knowledges of marginalized groups are
not just extra, but necessary for completeness of knowledge. Standpoint theorists say that
people who are on the edges of exclusion can reveal social truths that are hidden in mainstream
educational discourses. This forces educators and institutions to rethink what knowledge is
legitimate and who can contribute to it (Standpoint theory, n.d.). Rethinking inclusive
education also fits with larger moral beliefs about social justice and taking part in democracy.
Critical multicultural and social justice theories say that inclusion means more than just having
people of colour in classes. It also means fixing the systems that make it hard for everyone to
participate equally. Philosophies like this stress how important it is for schools to teach students
to be independent, value each other, and work together to make things better. This way, schools
can be places where people are freed from social norms instead of places where they are held
back. This philosophical rethinking goes beyond technical fixes to create an educational
philosophy that respects human dignity, supports different identities (including India’s third
gender), and sees school as a place where everyone can be free and thrive. By combining
principles of fairness, creativity in teaching, and democratic participation, inclusive education
changes the way students interact with information, each other, and society as a whole.

Implications for Policy and Society:

To fully understand the difficulties that India’s third gender faces in school, we need to think
about philosophy as well as take policy- and society-based actions that fight social exclusion
and promote genuine inclusion. From a philosophical point of view, education is both a right
and a social good that promotes human dignity and political participation. Inequality in access
to education leads to more social injustice (Jain et al., 202"). So, policy consequences must go
beyond formal recognition and include frameworks that make sure third gender students are
seen, counted, and helped throughout their school careers. India’s legal system has come a long
way since the NALSA v. Union of India decision, which said that transgender people have the
right to self-identification and respect, and the Transgender Persons (Protection of Rights) Act,
2019, which makes rights-based inclusion a law. However, policy discourse studies show that
these ideas aren’t always put into action in policy texts, which means that transgender students
don’t have real access to schools that accept them and safe places to learn (Ata, Chaudhary &
Kulshrestha, 202). This gap means that policies need to be fully put into action through strict
rules, the distribution of resources, and ways to hold organizations accountable for fair results.
Gender-inclusive practice should be built into all levels of schooling. This is a key policy
implication. Research shows that national policies like the National Education Policy (NEP)
2020 support equality and inclusion in general, but don’t go into detail about how to include
students of a third gender. As a result, regulatory documents made by major Indian boards don’t
have any useful information about non-binary students (Mittal & Singh, 2025). To fix this,
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policymakers need to change the rules so that they require gender-inclusive language, non-
discriminatory admissions processes, and clear steps that fix structural biases in education
systems, like gender-neutral documentation options and specialized counselling services.
In addition to policy wording, society as a whole need to be committed to being welcoming.
Stigma, harassment, and social exclusion are some of the barriers that transgender people face
in school that don’t go away even when official policies are in place (Kamath & Vaidya, 2021).
This means that legal frameworks need to be paired with campaigns to raise awareness in the
community and changes to the way schools work that teach teachers, students, and managers
about gender diversity and how to treat people without bias. Public education campaigns,
teacher training programs, and changes to the curriculum that include positive portrayals of
gender diversity can help make schools places where people feel like they fit instead of left
out.

The effects on society go beyond the classroom. Exclusion from school has a direct
effect on getting a job, moving up in the economy, and fitting in with others. Lack of education
makes transgender communities more likely to be unemployed and have unstable finances,
which reinforces cycles of exclusion in all areas of society (Jain et al., 2025; national data on
exclusion shows that structural educational barriers make it hard to get stable work). This
shows that changes to educational policies that are in line with social rights, such as affirmative
action programs, ways to stop bias, and easy access to social services, are very important for
breaking patterns of exclusion. Also, policies that include everyone need to take into account
the fact that caste, class, and regional differences make it harder for some women to get the
education they need, and these differences affect access to chances in different communities.
Intersectional policy design makes sure that reforms don’t assume that everyone has the same
experience. Instead, they make sure that help is given to the areas that need it the most. In the
end, the philosophical imperative of inclusion, which is based on justice, dignity, and human
rights, means that policymakers and citizens must work together to make schools where India’s
third gender can grow. Policymakers and citizens can help change education from a place where
people are left out to a place where everyone feels welcome and can participate fairly by
making inclusive rules part of the law, changing the cultures of institutions, and fighting
prejudice in society.

Conclusion:

The goal of this study was to go beyond just describing how marginalized people are and give
a logical understanding of the problems that India’s third gender faces in school. These
struggles are shown in the paper in the context of justice, recognition, epistemic inclusion, and
democratic responsibility. This shows that educational exclusion is not just a problem with
administration or policy, but a deep normative problem that comes from the way institutions
are set up around knowledge, identity, and dignity. The study shows that even though the
Constitution and recent court decisions have recognized gender diversity, educational spaces
are still shaped by binary assumptions, structural neglect, and teaching methods that shut down
the opinions and experiences of gender-diverse students. This kind of exclusion is a form of
moral and intellectual abuse that goes against the promise of education to free people. This
logical question makes it clear that inclusive education needs to be rethought as a project that
changes people’s morals, not just a change to how things are done. To see the third gender as
full participants in the creation of knowledge, we need to move from tolerance to affirmation,
from access to belonging, and from symbolic inclusion to real justice. As a real tool for social
empowerment, education can only work when schools actively break down normative
hierarchies and create places where people can recognize each other. In the end, India’s third
gender’s fight in school forces society to rethink its morals and reaffirm education as a way to
promote freedom, dignity, and shared human flourishing.
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Abstract: This research explores the educational accomplishments, demographics and socio-
economic life stressors of Kora tribe members residing in the Bankura and Purulia districts
(rural and drought-prone) of West Bengal using secondary qualitative data. The Kora tribe is a
Scheduled Tribe situated primarily in rural areas that are far away from urban centers. As such,
the Kora's social and economic problems are severe. Based on census information and
documents collected from the Indian government, there is evidence of very low literacy levels
among the Kora tribe (particularly among females); this is due primarily to poverty, early
marriage and domestic duties, and parent(s) limited knowledge regarding education. In
addition, obstacles to receiving appropriate education (e.g., inadequate physical facilities,
inadequate number of teachers, and inability to communicate with teachers) severely limit Kora
children's ability to participate in meaningful educational avenues.

Substandard housing, inadequate health care, limited employment opportunities, and
inconsistent wages are all significant issues that contribute to the poor quality of life for many
Kora families. Many Kora families migrate seasonally, resulting in low school attendance and
high school dropout rates for children. Government initiatives (such as the Mid-Day Meal,
Kanyashree and scholarships) have improved school attendance; however, school attendance
benefits are still inconsistent across remote tribal communities. The Kora community has an
established cultural identity that needs to be strengthened through inclusive education and
community-based programmes. The research concludes that improving the Kora community
will require co-ordinated activities in education, infrastructure, employment assistance and
culturally appropriate policy development.

Keywords: Kora tribe, Bankura, Purulia, tribal education, socio-economic challenges, cultural
identity, marginalised groups.

The Kora tribe represents an important Scheduled Tribe population, which is primarily located
in the West Bengal districts of Bankura and Purulia. Traditionally, the Kora were a hard-
working, agrarian people engaged in agriculture, stone quarrying, forest gathering and day
labour. Most Kora communities live in isolated hills or in forested areas. Their villages of tolas
contain few basic facilities. The Kora are economically and socially disadvantaged compared
to other groups in the district. In addition, the Kora community has a literacy rate that is much
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lower than the average for the district. Poverty, geographic isolation and limited access to
places of formal education are all contributing factors to the lack of educational opportunities
for the Kora. Home obligations and high educational costs are two primary deterrents to regular
attendance in elementary schools, while the high numbers of Kora children enrolled in
elementary school do not correspond with regular attendance. Kora women have poor literacy
levels because of early marriages and the division of labour by gender. Additionally, Kora
children have high rates of dropping out of school because of the lengthy travel to school in
rural, mountainous areas. Many Kora children speak Kur or Sadri dialects in the home, which
makes it more difficult for them to access education because they learn without any assistance
from numerals or letters from their native language as a way of teaching and learning. The
families of many Kora children must migrate to find work during specific times of the year,
creating interruptions in their children's educational progression due to their frequent moves.
The families of Kora children do not have the financial capability to send their children to
school past elementary school due to their economic welfare. Many Kora communities lack
access to sufficient power supply, drinking water, medical care and transportation.
Malnourished children and sick mothers result in significant barriers to educational
advancement. The scarcity of economic opportunity within the community causes many young
people to have to enter the labour force far too early. Despite the fact that there are government
programs and scholarships available, these benefits are often not delivered effectively or reach
the isolated Kora communities as planned. The Kora tribe faces a number of barriers in the
areas of education, economy, society and infrastructure that prevent them from moving
forward. By Increasing educational access and improving basic living conditions would greatly
benefit The Kora People of Bankura and Purulia.

Significance of the study

The relevance of conducting the study centers around revealing education difficulties and day-
to-day living situations experienced by the Kora people who belong to a minority status
group—Scheduled Tribe in West Bengal due to being considered to be a very small group
within that region’s total population. Furthermore, in order to develop strategies for their
poverty alleviation, greater understanding of how socio-economic circumstances affect that
geographic area must be developed. This research provides evidence of how such conditions
as poverty; location distance between home and school, and the influence of culture all affect
the attendance and performance of Kora students enrolled in schools in those districts of West
Bengal. In addition to identifying both the current and projected behaviours and limitations in
the implementation of several existing government programs that are meant to provide
assistance to tribal / Scheduled Tribe education and welfare; it will supply information
regarding demographic characteristics related to the Kora population found within the districts
of Bankura and Purulia. The results of these studies provide information to assist local
government agencies, nGOs and educators with designing localised strategies to assist their
communities. This study is especially important in creating inclusive education strategies for
Indigenous people. The findings indicate that additional education access, better quality
facilities and culturally appropriate teaching methods must be provided; they also inform
decision-makers on what should be done to meet the educational needs of Indigenous students
and focus on the needs of Indigenous girls. Ultimately, the research will help to achieve
increased equity and improved quality of life for all members of the Kora community.

Study Objectives:

01. Investigate the level of education attained by Kora people (in Bankura and Purulia),
specifically as it relates to school enrolments, attendance, dropout rates, and obtaining quality
education.

30



Antarvidya, Vol-1, Issue-11 ISSN: 3107-7447

02. Investigate the socioeconomic and demographic problems that the Kora tribe faces,
including issues related to their livelihood, gender differences, health status, and lack of
infrastructure.

Methodology of the study: This project, which is a secondary qualitative research study, is
using previously collected data, papers, and documents from the field of sociology to conduct
this research using a secondary method. By doing this type of research it will allow for a better
understanding of the educational setting, population demographics and day-to-day challenges
faced by the Kora tribe living in Bankura and Purulia in West Bengal, India without conducting
original (or field-based) surveys. The use of secondary qualitative research is an excellent way
of examining social realities since it provides multiple perspectives about the same subject by
analysing previously published material. Data published by various government agencies such
as Census of India, District Statistical Handbooks (DSH), Department of Tribal Development
(DTD), and Educational Survey of West Bengal were used to build a database that gave a
comprehensive picture of the socio-economic and cultural conditions under which the Kora
live as described by academic literature, i.e. peer-reviewed research articles and
theses/dissertations, tribal studies textbooks and conference presentations. In addition to the
above mentioned to create data and information for this study, reports published by non-
governmental organisations and by local, regional, or national administration (including the
Ministry of Tribal Affairs [MTA] and NCERT) were reviewed to determine the policies and
issues affecting Kora's education.

The method for analyzing collected documents is through document analysis using a
systematic method to gain an understanding of the content in the documents. Documents were
classified by their subject matter, such as population, education, income/livelihood, gender
issues, health and infrastructure. Using qualitative content analysis made it easier to identify
patterns that emerged from the data, as well as the significant problem area(s) and deficiencies
in accessing education. By conducting comparative analyses of the various sources used to
conduct this research, greater accuracy was achieved, thus, improving the credibility of the
findings of the research.

Data were synthesised and analysed to derive findings on educational obstacles and
living issues encountered by the Kora tribe. Ethical issues were upheld by only using publicly
accessible documents and prioritising cultural sensitivity. The secondary qualitative technique
facilitates a thorough comprehension of the Kora community's circumstances via meticulous
and critical examination of existing information.

Analysis & Discussion:

Table 1:
Educational and Socio-Economic Indicators of the Kora Tribe in Bankura and Purulia
I\SI:; Indicators Bankura District | Purulia District Data Source
Approx: Kora High in Saltora, High in Bandwan, Census of India 2011
1 Population Chhatna, Indpur, Manbazar I & 11, District ST Records
Concentration Ranibandh Balarampur
Literacy Rate ST: 57-60%: Kora |ST: 55-58%: Kora District Statistical '
2 ||(Overall ST vs. . . Handbook (Education
% estimated lower estimated lower
Kora) Chapter)
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13:)' Indicators Bankura District | Purulia District Data Source
3 Female Literacy Low (approx. 40— | Very low (approx. g:irlisalllsbze(ilellz)ﬁBen ¢
Rate 45%) 38-42%) p
Report
School Enrolment at Moderate enrolment Moderate enrolment;||SSA Reports; District
4 . but irregular .
Primary Level seasonal dropout Education Dept.
attendance
Dropout Rate (Class ngh due to Ve?ry h}gh due to U-DISE Data (Govt.
5 distance and labour |migration and s
V-VIII) of India)
work poverty
Access to School o o) District Statistical
6 within 1 km 60-65% villages  (55-60% villages Handbook
BPL Survey Data
7 Householc‘1s Below Around 65-70% Around 70-75% (Rural Development
Poverty Line
Dept.)
. o . Agriculture, forest- . o
Major Livelihood ||Agriculture, stone WB Tribal Livelihood
8 ! based labour,
Source work, daily wage o Reports
migration
Access to Health P Health & Family
9  |Facility (within 5 |Limited ;ifa-‘/s limited in hilly |10 e District
km) Records
N Seasonal labour Whole-family Tribal Welfare Dept.,
10 |Migration Pattern migration of men  ||migration common | NGO Reports
School o . . .
Inadequate in tribal ||Highly inadequate in|[DISE School Report
11 |Infrastructure
. belts remote blocks Cards
(Toilets, teachers)
12 Mother-Tongue Gap || Kur/Sadri speakers (Same challenge; NCERT Tribal
(Language Barrier) |[face difficulty affects early learning||Education Review

* ST data and tribal-focused reports are used to analyse Kora-only literacy numbers.

Data Analysis and Interpretation: 1. Concentration demographics: The data indicates that
the Kora tribe has extensively settled in the forest-fringe and steep blocks of Bankura and
Purulia. Geographic isolation hinders their access to schools, healthcare, and jobs. 2.
Educational Backwardness: Both districts have poor Kora literacy, especially among women.
Deep educational marginalisation is shown in their literacy below the ST average. Particularly
in Purulia, the high dropout rate indicates that schooling ends after primary school. 3. Gender
inequality: Female literacy is low due to lack of encouragement from parents, domestic duties,
and early marriage. This represents a cultural issue in the community. 4. Poverty and Migration:
Kora families are generally impoverished and parents who work outside the home may cut off
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education for many children. In Purulia more families are migrating which causes increased
school dropouts and Child Labour. 5. Infrastructure Gap: Poor schools (that are not located
close to Kora communities), lack of sufficient classroom space and Qualified Teachers result
in poor educational outcomes. Limited access to Health services adversely affect child
Nutrition and Learning. 6. Language Barriers: Kora children speak one of the following
Kannada, Sadari or a dialect, but are taught out of the school in their "mother" language
(Bengali). This difference hampers early learning, School Participation & Retention. 7. Policy
Gap: Many isolated communities of the Kora are not able to access Government programmes
because of Communication Gaps between government officials and local community leaders;
the long time it takes for Administrative Funds to be transferred; and the lack of knowledge of
Government Development Programmes.

Table-2:
Demographic and Social Characteristics of the Kora Tribe
Bankura
SI. || Demographic e Purulia .
No. Indicator District District Status Interpretation Data Source
Status
Mainly in Mainly in
1 Population Saltora, Bandwan, Concentration in Census 2011
Distribution Chhatna, Manbazar, forest zones
Ranibandh Bagmundi
Small hamlets, |[Remote hilltop ||Difficult in . .
.. Tribal Village
2 ||Settlement Type |scattered and forest receiving govt.
. Survey
houses hamlets services
3 |[Household Size ||5—6 members ||5—7 members Higher . WB District
dependency ratio ||Survey
High child . . Greater
4  ||Age Composition|jpopulation (0— High Ch.ﬂd educational Census 2011
population oy eps
14 yrs) responsibility
. Girls married Girls married Early marriage Social Welfare
5 |Marriage Age 16-18; boys 15-17 — low female Dept
18-20 education pt:
Tribal Culture
. animism + Similar influences Anthropological
6 |[Religion/Culture local Hindu  ||cultural pattern |leducational Survey of India
practices choices
7 Occupational Agriculture, ||Agriculture, lelted stable Labour Dept.
Pattern wage labour |/forest labour |income sources
Male Stronger
S L Whole family|jeducation NGO Migration
8 |Migration Pattern|migration for|| . . . . . .
work migration disruption in||Studies
Purulia
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The Kora tribe, as indicated in Table 2, has a demographic and social structure that puts them
at risk of experiencing development. Their population resides in rural/remote forests and hills,
so they do not have access to adequate government services (unequally, as well). Fragmented
communities are detrimental for providing adequate schooling, health, and communication
access. With an increase in household size comes greater reliance on family members within
the home for financial support. Although they have considerable numbers of children among
their population, the demand for education will need to be met through an investment in
resources that are virtually non-existent. Because many Kora females are married early,
education is limited and further perpetuates gender inequities. The influence of tribal customs
and cultural traditions will determine how the Kora participate in formal education and/or
institutions. Due to farming practices and work within the forests, the Kora will have little
opportunity to diversify their income sources, ensuring that households remain in poverty.
Seasonal migration to Purulia by full families disrupts educational opportunities more so than
the seasonal migration of males from Bankura. The information in the table emphasizes that
Kora socio-educational outcomes are based not only on population characteristics but also their
cultural traditions and economic dependence on agriculture and forests.

Table 3:
Educational Status of the Kora Tribe (Objective 1)
Objective: To examine the educational status of the Kora tribe in Bankura and Purulia.

SL. No. Edqcatlonal Findings for Flndlr-lgs for|Interpretatio Data Source
Indicator Bankura Purulia n
Gross Moderate, 70— Enrolment is
Enrolment in||, ., 7 Moderate, 68— .. U-DISE, SSA
1 Prima 75% children 7% enrolled satisfactory Reports
Y enrolled ? but not stable p
Classes
Irregular
Average 60—-65% 55-60% attendance due|[District
2 Attendance  |[regular regular to labour work|[Education
Rate attendance attendance and household|Office
tasks
Long distance
3 g’rr?gl (;ut _I}Ste High (approx.||Very high (25—|to school|[DISE  School
y—=wp 22-25%) 30%) causes  high|[Report Cards
per Primary)
dropouts
Dropout Rate ri(;vf;g(’)n and WB  School
4 P 30-35% 35-40% EHaton, A jucation
(Secondary) low parental
Dept.
awareness
Large gender )
5 Fgmale 40—45% 38-42% gap due to ansus 2011,
Literacy Tribal Survey
cultural norms

34




Antarvidya, Vol-1, Issue-11

ISSN: 3107-7447

SI. No. Edl{catlonal Findings for Flndn‘lgs for|[Interpretatio Data Source
Indicator Bankura Purulia n
Shortage  of
Availability off . ||l teacher per trained
._|[1-2 teachers in . teachers
6 Teachers  in multi-grade DPSC Reports
. many schools affects
Tribal Schools class .
learning
quality
Access to Mid- ._|[Impacts MDM
Regular  but|Irregular  in o o
7 Day Meal uality varies |remote arcas nutrition and|Monitoring
Scheme quatity attendance Reports
Use o Language g0/ NCERT Tribal
8 Not available |[Not available U . ||[Education
Tongue Based comprehensio .
’ Review
Education n
School s
Infrastructure |[Partially Mostly Ppor facilities DISE
9 . . discourage Infrastructure
(Toilets, adequate inadequate
attendance Data
Water)
Benefited but|Lower reach||Financial
Access to ST||. .
10 Scholarshi irregular due to lack ofjassistance not
P ldistribution  |[awareness fully effective

The two districts have low levels of reading proficiency and high dropout rates, particularly for
female students; geographical distance from schools, poverty, and the migration of families all
negatively impact educational attainment. Significant differences in language create challenges
for children's education in these districts. The very small number of qualified teachers, poor
physical condition of school buildings, and lack of understanding about how to provide quality
education to children result in decreased academic success for children.

Table 4:

Socio-Economic and Demographic Problems (Objective 2)
Objective: To analyze the major socio-economic and demographic problems faced by the
Kora community.

SI. . Situation in|Situation in .
No. Indicator Bankura Purulia Interpretation Data Source
65-70% Poverty directly|BPL Survey;
1 ||Poverty Level ° 70-75% BPL |reduces educational|Rural  Dev.
households BPL A
participation Dept.
Type of|/Agriculture, stone Agriculture, Seasonal work WB . Tribal
2 . : forest labour, ) - Livelihood
Livelihood |lcrushing L creates instability
migration Report
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SI. . Situation in|Situation in .
No. Indicator Bankura Purulia Interpretation Data Source
Land Mostly Economic insecurity|District Land
3 Ownership  ||marginal/landless Mostly landless is chronic Records
4 Healthcare  ||5—7 km average 7—-10 km in Poor health affects |[District
Access distance hilly areas children’s education |[Health Dept.
5 Child Common in tribal |Higher in Poor nutrition ICDS
Malnutrition |{belts remote blocks ||affects learning Reports
Safe Drinking . . Limited in Leads to disease and Rural Water
6 Partially available . Supply
Water remote areas |[absenteeism S
Mission
Road Some villages Many villages Isolation reduces PMGSY
7 . poorly )
Connectivity |connected service access Reports
connected
W)
Electricity 70-75% villages 69 65% Affects study WB Power
8 villages )
Access connected environment Dept.
connected
o ) . ) . NGO
Migration Moderate (men High (family ||Disrupts schooling L.
o Rate migrate alone) migration) and continuit Migration
& & y Studies
Early Present among Highly Reduces female DISt.HCt
10 [Marriage irls revalent education Social
Rate & p Welfare Dept.

Educational disadvantages are highly inter-relative, as poverty, hunger, and relocation all have
some association with them; traditionally, cultural norms (for example, getting married before
18), an individual's sex/type of profession (i.e., men working outside the home and women
working inside), and limited access to infrastructure, such as inadequate health services, roads,
and electricity, negatively impact an individual's ability to attend school.

Table S:
Educational Barriers Faced by Kora Students
SL. . . Impact on
No. Type of Barrier | Specific Issues Observed Students Data Source

Distance to

Upper primary/secondary

High absenteeism;

District Statistical

Materials

uniforms, notebooks

irregular attendance

! School schools often 35 km girls drop out early |Handbook; DISE
away
) Lack of Learning |Shortage of books, Low achievement; SSA Reports
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SL. . . Impact on
No. Type of Barrier ||Specific Issues Observed Students Data Source
Teacher Single teacher for multi- |[Poor learning DPSC Teacher
3 Absenteeism rade classes ualit Deployment
& quattty Report
4 |Laneuace Barrier Mother tongue Kur/Sadri E;gf;::tlg din NCERT Tribal
guag not used in class & Education Study
lessons
5 Household Girls engaged in sibling  |[High female WB Social
Responsibilities  ||care and chores dropout Welfare Dept.
6 Lack of Parental |[Parents unaware of Poor continuation NGO Education
Awareness importance of education |jafter Class V Surveys
Poor Broken classrooms, lack Reduced DISE
7 ) enrolment, Infrastructure
Infrastructure of toilets : .
especially girls Data
Seasonal Children join parents for F'reque1.1t o Rural Labour
8 . . discontinuity in
Agriculture Work |lharvesting . Dept.
learning

The Kora students experience multiple interrelated barriers that stem from foundational areas
according to Table 5; the greatest amount of these barriers appears to be their travel distance
from the village to reach upper primary/secondary schools (i.e., girls in particular are severely
impacted) causing their absenteeism and/or dropping out of school. The lack of educational
materials and teacher absence undermines the students' learning and hinders their development
as an overall student; the lack of a common, shared mother tongue (home language) to
communicate in the classroom provides Kora students with little to no ability to understand the
instructions presented by the teachers in teaching Kora students in the Bengali language.
Female domestic duties prevent women from pursuing their education. Lack of parental support
also discourages the pursuit of learning (beyond Class V). Poor conditions (e.g., unmaintained
classrooms and no reliable toilet facilities) cause students to become disengaged from the
educational process, resulting in lower school enrollments and irregular student attendance.
Seasonal agricultural work and family stress connected to the inability to pay tuition break the
school calendar, preventing children from keeping up with their studies. The chart below shows
that barriers to learning consist of a combination of economic, cultural, physical, and language
barriers, which prevent students in Kora from regularly attending school and receiving an
education.

Table 6:
Life Problems and Basic Needs Deficit
Sl. || Life Problem Effect on
No. Area Key Issues Community Data Source
1 Housin Kaccha houses, poor walls |[Unsafe living PMAY Housing
& and roofs conditions Report
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SI. || Life Problem Effect on
No. Area Key Issues Community Data Source
Water & Lack of tube wells and . Rural Water
2 o : Water-borne diseases
Sanitation toilets Supply Dept.
. Irregular supply, low Children unable to
3 Electricity household connectivity study at night WB Power Dept.
Road Mud roads, inaccessible Restricted mobility; [[PMGSY Road
4 . .
Connectivity | during monsoon school absence Reports
5 Health Services Limited sub-centres; far Higher child & District Health
PHCs maternal mortality Reports
. Low household food High malnutrition in |[ICDS Nutrition
6 Nutrition . ;
security children Records
Income Dependence on daily wage |[Economic insecurity pra!
7 o . . Livelihood
Stability jobs & migration
Survey
3 Social Limited participation in Weak voice in WB Tribal
Exclusion local administration decision-making Affairs Dept.

Table 6 shows that the Kora community has serious shortages in the basic supplies that they
need to live with the safety and security that everyone wants. The homes of many families are
kutcha (which means that the kutcha type of structure & buildings is likely to have many
problems), and the kutcha structures will not support them when they have severe weather.
Insufficient water supply and poor sanitation also put people at risk for contracting waterborne
diseases. Because of this, both children and adults in the Kora community will be very
vulnerable to the development of serious health problems because they do not have access to
good drinking water or an adequate level of sanitation. In addition to the lack of good quality
drinking water & sanitation, the unreliable nature of the power supply does not allow families
to complete their regular household activities after dark, therefore making it very difficult for
children to do their homework or any other studying after dark. The tribal population is required
to use roads that have resources for getting to educational institutions, medical facilities, and
markets that are outside their villages (especially during monsoon season), but the road access
is so poor that they cannot use the roads. Access to health care is extremely limited because
there are so few of the types of facilities such as sub-centres and primary health centres
available for receiving health care; this also leads to delays in obtaining assistance with their
health care and additional opportunities to contract diseases. Many young people in the Kora
community are malnourished because of an inconsistent/unstable income and food insecurity.
Daily wage labour results in a cyclical economic instability and temporary migration; social
exclusion means that they cannot participate in local government, so their needs are often
overlooked when planning for development. This extensive study indicates that the difficulties
of living are, by nature, structural and will greatly affect people's socio-economic mobility and
their ability to advance in education.

Study limitations: 1. Use Secondary Data Only: Data collected for this study consists only of
secondary sources - such as government documents (NSSO), academic papers, and non-
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governmental organization materials. There was no surveying or interviews conducted. 2. This
report covers only West Bengal, therefore it cannot be applied to any other states. 3. Emphasise
specific social values: Only those values of community support, morals, cultural preservation,
and the institutional role are reported herein. The study does not examine every aspect of social
value. 4. Limited Time Frame of 2019-24: Data collected is mostly limited to this period;
therefore, changes due to social/economic conditions occurring after that date are not
addressed. 5. Limited educational focus: Students in the general category were not considered
for this research. The only groups of students considered were those belonging to SCs, STs,
Minorities, and low-income families. 6. Relying on Available Documents: The reporting
organization has the potential to distort results due to inaccuracies of information found in
official reports from either government or NGO organizations and/or because they may not
have all applicable documents or information.

Major findings of the study:

» The research indicates that the Kora tribe of Bankura and Purulia is socioeconomically
marginalised, characterised by poor income, precarious livelihoods, and restricted
access to essential services, including healthcare, transportation, and sanitation.

» The Kora group has markedly lower literacy levels compared to district averages, with
female literacy deficient due to early marriage, household obligations, and gender-
based societal norms (Census of India, 2011).

» Poverty and reliance on daily wage employment force several Kora households to
choose immediate income over education, leading to inconsistent school attendance and
elevated dropout rates (Government of West Bengal, 2022a).

» Seasonal migration, particularly in Purulia district, undermines educational continuity
as entire Kora families relocate for economic possibilities, resulting in frequent
interruptions to children's learning (Ministry of Tribal Affairs, 2021).

» The isolated and forest-adjacent habitation configurations of Kora communities limit
access to educational institutions, healthcare services, and governmental resources,
exacerbating educational and social marginalisation (Basu, 2016).

» Language obstacles substantially impact educational performance, since Kora children
predominantly communicate in Kur or Sadri at home, whereas official instruction
occurs in Bengali, resulting in comprehension challenges in the initial grades (NCERT,
2020).

» The gender gap in schooling persists, since females are more prone to dropping out
owing to domestic responsibilities, caregiving for siblings, and early marriage customs
prevalent in the Kora community (Chaudhuri, 2014).

» Government welfare initiatives, including the Mid-Day Meal, Kanyashree, and tribal
scholarships, have enhanced enrolment; nevertheless, their efficacy in retaining
students and improving learning results within the Kora tribe is inconsistent, attributed
to insufficient knowledge and execution deficiencies (Ministry of Tribal Affairs, 2018).

» The data unequivocally demonstrate that educational disadvantage among the Kora
tribe is intricately associated with overarching socio-economic vulnerabilities, such as
poverty, migration, infrastructural deficiencies, and cultural marginalisation.

» Students lacking community cultural contact experience more cultural detachment.
Students not participating in cultural programs exhibit the following: ¢ poor identity
awareness; * restricted understanding of customs; * weaker community cohesion.

Conclusion of the study:

This study employed secondary qualitative data to investigate the socio-economic and
educational circumstances of the Kora tribe in Bankura and Purulia, West Bengal. The Kora
people in these places are impoverished, don't own land, and are frail, which makes it
impossible for them to attend to school. Kora youngsters don't go to school because their
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families don't have enough money, they move around a lot, and they labour for poor pay every
day. Kora tribal education lags behind because parents can't read or write, they don't know
much about school, and schools don't get to places like Bankura and Purulia that are far away.
Government tribal education programs don't help the Kora community much since they aren't
done well, there are too many red tape, and there isn't enough local monitoring. Language and
cultural disparities between schools and Kora life-worlds make it more probable that kids may
leave school early. The report states that Kora girls also fare badly in school because they have
to take care of their families and socialise with other people at a young age. The Kora tribe's
lack of access to education is directly related to their low status in these locations. To fix
problems with education, we need to come up with significant solutions that place community
engagement, steady jobs, and culturally appropriate education first. We need regional
techniques that take into account the Kora tribe's socioeconomic and cultural situation in
Bankura and Purulia. The research emphasises the experiences of the Kora community rather
than narrating a tribal tale, therefore contributing to the discipline of tribal studies. There has
to be a long-term governmental commitment to make schools better. This should take into
consideration the Kora tribe's way of life, their social and economic status, and how they live.
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Abstract: Modern Malayalam prose began to take shape in the 20th century, alongside the
development of other Indian literatures. The introduction of printing technology led to the
emergence of the novel as a new literary genre, contributing to the growth of prose literature.
Influenced by Western literature, many young writers began to gain prominence during this
time. One of the most notable figures is Thakazhi Sivasankara Pillai, who was a pioneering
novelist and the first to receive international recognition in the Malayalam literary scene. This
paper will examine the narrative dexterity evident in Thakazhi Sivasankara Pillai’s Malayalam
novels.

Keywords: Thakazhi, Kuttanad, Realistic prose, Progressive Writers’ Movement, Modern
Malayalam novel.

Introduction:

In a series of three lectures delivered on February 2, 3, and 4, 1963, at Annamalai University,
the eminent Bengali linguist and national professor Suniti Kumar Chatterji (2019: 63-
64) articulated his perspectives on Dravidian origins and on modern Dravidian literature,
stating: “Tamil, Telugu and Kannada are the three great languages which are the main
repositories of the Dravidian contribution to Indian literature Malayalam literature is also very
valuable and important. But linguistically Malayalam and Tamil belong to the same circle, and,
as it is well-known, modern Mala-yalam like modern Tamil goes back to oldest Sangam Tamil
as its source-form. Tamil literature is rather conservative, as the language also is with regard
to its vocabulary. Tamil literature (in its Sangam texts) has preserved a good deal of
compositions in the primitive, pure or unmixed Tamil as a whole, whereas Malayalam
literature, as much as the language itself, has been profoundly modified by Sanskrit.”
Malayalam is one of the classical languages from the Dravidian language family, originating
from a western coastal dialect of early Middle Tamil. According to T. Madhava Menon (Ed.
2002: 463), Malayalam is one of the few Dravidian languages with its own script and is
believed to have achieved the status of an independent literary language only around 900 AD.
The separation of Malayalam from proto-Tamil/Malayalam appears to have begun around the
6th century AD. It is very similar to Proto-Tamil/Malayalam in phonology, morphology, and
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syntax. The word Malayalam is usually interpreted as deriving from Mala, Meaning Mountain,
and alam, meaning sea—a term originally used to describe both the territory and the language.

It seems to be identical with the malainatu (Menon. 2002: 463) of early references in
ancient Tamil literature. Literary output in Malayalam started only around the 12th century;
until then, Tamil was the language of prestige, used in inscriptions. Sanskrit gradually replaced
Tamil as the language of scholarship. The earliest work recognized to be in Malayalam is Bhasa
Kautiliyam ((Menon. 2002: 476), a prose translation with extensive interpretation of
Chanakya’s famous treatise, the Arthasastra.

The modern phase of the Malayalam novel likely resulted from the influence of the
polymath and researcher A. Balakrishna Pillai, who introduced the wealth of non-English
European literature and thought to the Malayali reader, which until then had been
overshadowed by English. Following the success of early novels by Chandu Menon and Raman
Pillai, many young writers adopted this new literary genre, influenced by European realism and
the ideology of communist movements in Kerala. (Menon Ed. 2002: 499)

Prominent novelists of this era included Kesava Dev, Vaikkam Muhammad Basheer,
Ponkunnam Varkey, Uroob, Muttattu Varkey, M.T. Vasudevan Nair, Ponjikkara Rafi, Vilasini,
Malayattoor Ramakrishnan, Lalitambika Antarjanam, Valsasa, Vivekanandan, O.V. Vijayan,
and Thakazhi Sivasankara Pillai. Among them, Thakazhi Sivasankara Pillai was the most
influential, highlighting aspects of life previously overlooked in Malayalam literature. Through
his novels, he introduced new themes, methods, narrative styles, and idioms. The impact of this
innovative style can be seen in the works of contemporary writers, but his approach made his
novels uniquely individual and distinctive.

Early Life:

Thakazhi Sivashankara Pillai, known as Thakazhi was born on 17" April 1912 in Tagari village
located in the Alleppey district of Kerala. He belonged to the “Nair’ community, and his parents
were Sankara Kurup and Parvathy Amma. Thakazhi had an elder sister, and he had no other
siblings. His father was a trained ‘Kathakali’ dancer, and his younger uncle, Guru Kunchu
Kurup, was a renowned Kathakali exponent (George Ed. 2012:1). In the introduction to the
Bengali translation of Thakazhi’s most famous novel, Chemmeen, Narayan Menon writes:

“@ AMTTe PREFER &1, (7 AMGTS MDA *HBH! 2o 2FAENF | (¥ At AT
91 2fs AW 2R G AT TSRS (ATF G T N0, AT OIFI TFYLH NCo!
TS Q3R NIIEIE FIM |7 (Pillai, 2018: 1)

“ye barite Sibasankarera janma, se barite Silpacarca tatha §astracarca chila purusanukramika.
desaja prathamato barira karta prati sandhyaya pradipa jvaliye ramayana mahabharata theke
patha kare $onatena, balaka takasi mantramugdhera mato §unata eisaba mahakabyera kahini.”
(At dusk, following the tradition in Kerala households, the head of the family would sit by the
oil lamp and read from the Mahabharata and the Ramayana, the great epics of Hinduism.
Thakazhi would listen to his father’s stories, captivated and spellbound.)

His childhood stories significantly influenced his narrative style, idioms, and vocabulary.
Consequently, Malayalam literature gained an epic novel such as Kayar (The Coir).

Debut in Malayalam Literature:

Thakazhi completed his early education at a local village primary school before enrolling in
an English-medium high school located in Ambalapuzha, approximately five miles away.
For his higher education, he was required to attend an institution in either Karuvatta or
Vaikom. Thakazhi authored two autobiographical works, Ente Vakkil Jeevitam (My
Lawyer’s Life) and Ente Balyakala Katha (My Childhood Stories) (George Ed. 2012:2).
Academically, he was not a distinguished student, displaying a preference for storytelling
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over formal classroom instruction since childhood. This interest dominated his student life.
He found encouragement from a teacher who fostered his writing ambitions. Although his
literary journey began with poetry, Thakazhi wrote his first short story, Sadhukkal (The
Poor) (George Ed. 2012:2), while still in school, mentored by Kainikkara Kumara Pillai, a
notable figure in Malayalam literature who was a teacher, actor, short story writer, essayist,
and playwright. Narayan Menon (1962: 16) writes: “Thakazhi had started writing poetry
early in life. Kumara Pillai sensed that the boy’s talent lay in the field of prose and turned
him from poetry to prose.”

Following the conclusion of his secondary education, he relocated to Trivandrum,
the former capital of Travancore. He enrolled in law college, but his academic tenure was
marked by considerable difficulty. It was during this period that he established a connection
with Akathoot Balakrishna Pillai, an influential intellectual and literary critic who edited
Kesari, a prominent weekly publication focused on political and literary discourse. This
association exposed Thakazhi to the works of modern European writers, including Chekhov,
Maupassant, Tolstoy, Gorky, Hugo, and Zola (George Ed. 2012:2). Consequently, he
emerged as a leading progressive intellectual within the Kerala literary community.

Impact of Kuttanad:

Thakazhi, a famous storyteller, hailed from the village of Thakazhi in Kuttanad. Kuttanad,
located slightly below sea level (Ganesh. 2020: 115), is renowned as the rice bowl of Kerala.
It is muddy and sloppy terrain, which is ideal for rice cultivation. During the monsoon season,
paddy fields are flooded, and excess water is drained through irrigation during planting and
harvesting. As a result, the houses and temples in this area have been submerged in floodwater
every year since ancient times.

The region of Kuttanad has had a significant impact on the literary works of Thakazhi.
According to T. Madhava Menon (2002: 499), Thakazhi adopted the dialect of his characters
when narrating their stories. Randitengazhi (meaning “two measures”) offers a poignant and
vivid portrayal of the lives and circumstances of agricultural laborers in Kuttanad, a
waterlogged rice-growing region in the Alappuzha district. However, the prevailing trend in
Communist literature in Kerala at the time, especially evident in dramas, often glorified
“poverty” and upheld the notion that “the poor man is never bad, and the rich man is never
good.” This perspective is quite prominent in Thakazhi’s work.

Thakazhi Sivasankara Pillai demonstrated a sustained interest in depicting the lives and
struggles of marginalized communities, particularly the Dalits who worked as agricultural
laborers in the Kuttanad region of Kerala. His narratives fused the harsh realities of their
existence with their quotidian experiences. This focus represented a significant shift from
prevailing literary conventions, which typically marginalized the experiences of Dalits and
backward classes.

Common thematic elements in Thakazhi’s oeuvre include the pursuit of power and
wealth, as well as the intricate relationship between individuals and the land. The agrarian
lifestyle of Kuttanad occupies a central position in his writing. Thakazhi (1988: 110) articulated
his literary objectives, stating: “I want- ed to depict the life of farmers of Kuttanad. I told you
how I was born when my mother was threshing paddy on the thresh- ing floor. I was very
familiar with the lives of the farmers there. Not only the farmers, but the agricultural labourers,
the pulayas and parayas.”

Kuttanad is characterized by a unique way of life, with its own set of traditions, values,
and practices. Agriculture serves as the primary occupation and has, in recent times, become a
source of wealth. This economic shift has led to a change in the lifestyle and fundamental
values associated with agriculture, potentially signaling the beginning of the decline of rural
life in the region.
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The author’s literature is predominantly set in Kuttanad, with some works also located
in Ambalappuzha, Alappuzha, and Thiruvananthapuram. The narratives typically center on the
local rural area, utilizing fields, rivers, backwaters, and coconut plantations as a backdrop for
social gatherings of common people. The surrounding environmental conditions and native
culture provide the primary context of the writings, often elevating these elements to the status
of protagonists. Furthermore, the literature is regarded as a cultural symbol of the country,
integrating local rural legends and myths. The specific spatial context within the works lends a
sense of rationality to the narratives.

Realistic prose:

During the 1920s and 1930s, the influential thinkers and writers of Kerala were primarily
affiliated with the ‘Kesari Club’ (George Ed. 2012:3). The company of Balakrishnan was
instrumental in shaping Thakazhi into a realistic prose writer. The literary theory of realism
was introduced to India from the West, having originated there in the preceding century.
According to Peter Childs and Roger Fowler (2006: 198), “In literary history, realism is
usually associated with the effort of the Novel in the nineteenth century, particularly in
France, to establish itself as a major literary genre. The realism of Balzac and the Goncourt
brothers was essentially an assertion that, far from being escapist and unreal, the novel was
uniquely capable of revealing the truth of contemporary life in society”.

Thakazhi diverged from his contemporaries, who typically perceived literary
inspiration as originating from specific locales, familiar occurrences, or intertextual
references. Instead, Thakazhi posited that his literary creations primarily derived from a
conceptual “thought,” an abstract “idea,” or a “social observation,” underscoring a robust
intellectual and empirical basis for his work. He stressed that his literature did not merely
serve as a passive mirror of observed reality but rather constituted a profound inquiry into
the pervasive systemic social issues encountered throughout his extensive literary career.
His capacity for deep, analytical observation remains particularly noteworthy; he (1988:
111) theorized: “This morning I had to answer a very pertinent question-so far as I am
concerned it is important that I have dealt with class-struggle in my earlier works and after
the popularity of Chemmeen and getting money from it-this was an insinuation, I know I
have changed. And I do not deal with such subjects even though class-struggle is going on
and there is much cargo to deliver. My answer was my approach to life is on certain Marxist
principles. I may not fully agree with Marxism. I do not say that is the last word on life. But
my approach is thoro-ughly on materialistic standpoints. In all my novels, even in Kayar
also, you will find the same thing. Man's love for land, his thirst for it, society as a hero, and
there is no other hero or heroines.”

This engagement with the raw elements of human struggle suggests that, for
Thakazhi, the creative process—through which ideas and concepts take shape in the mind—
resulted in works with greater intellectual influence and analytical depth rather than just
emotional resonance.

Progressive Writers’ Movement:
During the early twentieth century, the Progressive Writers” Movement (Prasad. 2013: 34-
35) gained momentum across India, significantly influencing Malayalam literature. As a
result, Thakazhi Sivasankara Pillai emerged as a leading figure in the movement. Critic
K.M. George (2012: 3) noted this development, stating: “The thirties and forties of the
twentieth century were particularly alive and fruitful in all the developed languages of India.
Malayalam also came to the forefront and Thakazhi was in the vortex of the movement.”
The Progressive Writers’ Movement unified various linguistic traditions. This led to
the emergence of a new Indian literary theory, which challenged traditional ideologies. The

44


https://doi.org/10.5281/zenodo.18427268

Antarvidya, Vol-1, Issue-11 ISSN: 3107-7447

focus of new Indian literature shifted from aristocratic society to the lives of common
people. The All-India Progressive Writers’ Association published its manifesto (Ahmed.
184) in February 1941, which stated the following: “We want a new literature of India to
make as its subject the basic problems of our life. These problems are those of hunger,
poverty, social backwardness and slavery. We oppose all those traces which are taking us
towards helplessness, lassitude and superstition. We accept as means of change and progress
all those forces which bring out our critical faculties and which test custom and institutions
on the touchstone of reason.”

Creative writing is inherently responsive to shifts in human experience, prompting
departures from established literary styles whenever new movements emerge due to various
underlying historical, social, and political factors. Innovative works often integrate diverse,
complex, and sometimes obscure influences, leading to clashes with prevailing literary
trends. This conflict, however, generates energy that ultimately allows these new tendencies
to gradually enter mainstream literature. The authors driving these movements frequently
challenge social and economic inequality, outdated systems such as feudalism, religious

extremism, and political injustice. As Omchery N. N. Pillai once asserted: “@3 [BISIE]

el =fRarael emem Afkes ey 771 PR R T 9@, R va 93 e
ETLFTAD I Ao W T AT ¢ FEp[ETy o AR0H2 IS FACS AE |

SN R PR, 21, (R, AN 99 ©R (RN YTE T 98 TEge [
ISP LAIq-9[=q |7 (Palit.1995: 2)

“E'l birodht pratikriyara parinamasbariipa malayalama sahityé $udhu natuna yuga'i systi
ha’la na, systi ha’la eka $aktisali lekhakagosthi—yamra apana apana anubhiiti sanyami O
silpasusamamaya bhasaya sahajé'i byakta karaté paréna. Taks$i Sibasankara pille, pi.
Kesabadeéra, ponkunnama barki tatha baikkama muham'mada basira €'i nabodbhiita bidroht
lekhakakuléra purdodha-purusa.” (The aftermath of this resistance led not only to the dawn
of a new era in Malayalam literature but also to the emergence of a formidable cohort of
authors adept at expressing profound emotions through restrained and artful prose. Thakazhi
Sivashankara Pillay, P. Kesavadev, Ponkunnam Varkey, and Vaikom Muhammad Basheer
are regarded as the pioneering figures of this nascent literary movement.)

A review of the prevailing social conditions indicated a clear need for writers capable
of introducing new perspectives and ideals. Belief systems often perpetuated by social
hierarchies and traditional structures primarily served the interests of dominant groups.
Therefore, a movement focused on the empowerment of marginalized and disadvantaged
populations was essential to challenge the established paradigm.

National recognition:
Thakazhi, upon the completion of his legal studies in advocacy, established a law practice

within his native region. For approximately two decades, he practiced law in the areas of
Ambalapuzha and Alappuzha, a period during which he gained firsthand insight into the
considerable hardships faced by the common populace. While his legal profession provided
him with professional advantages, his primary focus and intellectual interest were
consistently directed toward his literary pursuits.

His professional legal obligations significantly constrained his available time for
writing, which was largely confined to weekends. Nevertheless, he sustained a prolific
literary career spanning around sixty-five years, ultimately authoring thirty-five novels and
more than six hundred short stories. Thakazhi's literary methodology was rooted in realism,
and his narratives intentionally avoided sensationalism or embellishment. Instead, his body
of work concentrated on the struggles of ordinary laborers, detailing their fight for daily
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survival, necessities, and the grievances that stemmed from their state of deprivation. The
critic Ayyappa Paniker (1999: 151) commended: “Thakazhi is the sort of writer who evolves
and matures slowly; his art is not of the lighting variety, coming with a flash, a minute’s
dazzle, and is seen no more.”

The author’s narratives meticulously documented human frailties and societal
maladies, encompassing avarice, aggression, partisanship, sexual desire, the misuse of
authority, and the systemic oppression and mistreatment of disadvantaged groups. His
complete literary output, composed in his native Malayalam language, facilitated significant
recognition among the regional readership. He consequently emerged as a notable figure in
Malayalam literature, with his acclaim transcending Kerala’s state lines to achieve a national
footprint. K. M. George (2012: 5) observes: “Before 1940 he was acknowledged as one of

the leading fictionists in his language. But with the passing of years, he came to be
acknowledged as an Indian novelist ranking with Prem Chand, Yaspal, Mulkraj Anand,
Tarashankar, and Sivarama Karanth.”

Thakazhi authored over one hundred short stories and a significant number of novels.
A few of his novels have been translated into various Indian languages, and several have
been translated into foreign languages, including English. The Sahitya Akademi has
initiated the translation of his novels into multiple Indian languages, while some established
English and Hindi publishing houses have achieved commercial success through their
investment in these ventures.

Modern Malayalam novel:

The modern Malayalam novel originated in the late nineteenth century, with Chandu Menon
widely regarded as the foundational figure of modern Malayalam literature. His seminal
work, Indulekha, is considered a pivotal breakthrough. Subsequently, a younger cohort of
writers adopted the novel as a preferred literary genre, shifting the focus from historical
narratives to the struggles encountered by the middle class. Thakazhi was a prominent writer
within this generation. Narayan Menon (1962: 15) underscored the vitality of youth and
their contributions to the literary sphere and stated: “The younger writers of today are a new
force. This is the voice of youth seeing life in the raw, asserting first the right to political
independence, and after having won that, keeping up the fight for social justice. Of these
Thakazhi Sivasankara Pillai is the most moving and the most eloquent.”

Between 1930 and 1945, a new direction emerged in Malayalam literature. Zakaria
P. Thandi (1980: 286) says: “Between 1930 and 1945 a new wave of writers appeared on
the horizon of Malayalam literature, spearheading the so-called Progressive Movement.
They were inspired by the vitality and diversity of European writers like de Maupassant,
Balzac, Flaubert, Zola, Chekhov, Ibsen, and others.”

Writers of the younger generation derived inspiration from prominent European
literary figures as well as from contemporary socio-political movements, including the class
struggle, the Home Rule movement, Socialism, Marxism, and Nationalism. They
predominantly employed the short story as their primary literary medium, leading to a
paucity of novels written during this era.

Following the conclusion of the Second World War, however, authors such as
Thakazhi, Kesavadev, and Basheer began to produce social or socialist novels. Mirroring
the Romantic movement, the primary thematic focus of their literature became the struggle
of marginalized populations. They adopted a simple Malayalam prose style, contrasting
sharply with that of previous writers. Their work not only constituted a protest against the
perceived misrule of capitalism but also served to challenge prevailing taboos related to
racial morality.
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Pratiphalam and Patitapankajam:
Thakazhi’s debut novel, Tyagattinu Pratiphalam (Reward for Sacrifice), was published in
1934 during his law studies in Trivandrum (Paniker. 1999: 152). The work, which sold out
within weeks of publication, addresses social injustice prevalent in contemporary Kerala.
His next novel, Patitapankajam (Fallen Lotus), published a year later, tells the story
of a virtuous prostitute who, at the age of twelve, is forced into the sex trade due to societal
pressures (Paniker. 1999: 152). Thakazhi’s writings frequently concentrate on the plight of
women who fall victim to prevailing societal norms. His literary contributions elucidate
various facets of their struggles. Shifts in economic conditions, social dynamics, and the
evolution of human relationships have significantly influenced the narratives within his
novels. Despite enduring multifaceted exploitation, many characters in his literature exhibit
resilience, finding the strength to persevere in adversity. Regrettably, some instances present
characters with no alternative but capitulation. Consequently, female self-sacrifice emerges
as a recurrent theme across many of his works.

Thottiyude Makan:

The novel, Thottiyude Makan (The Scavenger’s Son), published in 1946, chronicles the
multigenerational experiences of the oppressed Totti community. The narrative explores
their struggle for self-identity, drawing inspiration from the author Thakazhi’s personal
observations. Thakazhi developed a profound empathy for the marginalized scavenger
community working within the Alleppey municipality. In reference to the novel, Thakazhi
(1988: 110) remarked: “It deals with the lives of scavengers of Alleppey town. As a Vakil,
as a lawyer, in the Ambalapuzha Court, I was familiar with the life of those people. Every
day they would quarrel, get fully drunk and sometimes kill also and would come up with a
criminal case. I was defending many of them.”

The narrative opens by depicting the final days of Ishukkumuttu, father of
Chudalamuttu, and concludes with the death of Chudalamuttu’s son, Mohan, who is fatally
shot by law enforcement. Regarding this structure, Zacharias P. Thundy (1980: 286)
comments: “Thottiyude Makan (1947) deals with the miserable life of the wretched,
untouchable professions of the scavenger. The penniless Chudalamuthu has to bury his
father Isukkumuthu in the “night-soil spot” where the body was eaten by dogs. The novel
goes on to talk about the revolt of the proletariat and their victory.”

Cultural expressions, such as novels, can often serve as powerful catalysts for social
transformation. In the historical context of Alleppey, a specific novel is argued to have
reflected and contributed to a significant shift in the existing social order. This change,
depicted as having gained unstoppable momentum, is presented as having quickly
influenced the city's populace. Within the narrative, the character of Chudalamuthu is
interpreted as embodying the concept of individual identity, while his son, Mohan, is seen
to represent a sense of collective identity. The dynamic between the individual's aspirations
and the group's shared experiences is a recurring theme in human history, and this novel is
presented as a record of a movement towards solidarity among those who were historically
marginalized or exploited.

Thalayodu:

In 1947, a subsequent novel by the author, titled Thalayotu (From the Head), was published
(Thundy. 1980: 286). The novel serves as a tribute to the numerous impoverished
individuals of Vayalar who perished in a violent communist uprising against the capitalist
and monarchical government of Travancore. It depicts the stark realities of the genocide,
sexual assault, and resistance that transpired during the movement.
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Rantitangazhi:

The novel Rantitangazhi (Two Measures), published in 1948, was composed within the
historical context of the Kerala peasant movement (Thundy. 1980: 287). Mirroring the
themes of Thottiyude Makan, this work also portrays salient aspects of the class struggle. In
both narratives, the depiction of social reality supersedes purely fictional elements.
Thakazhi, originating from a farming family, possessed a profound connection to the land.
Reflecting on his own life, Thakazhi (1988: 105) noted: “When I was born, my mother was
threshing paddy in the threshing floor, and there the pain started. And immediately she ran
up to the house and gave birth to me. That is the story which I have heard from my elder
sister and my aunts. I claim it to be honour that my birth is connected with the threshing
floor of a farmer and the harvest.”

Emerging from a peasant lineage, he possessed a thorough understanding of the
feudal agrarian structure prevalent in Kuttanad, along with the everyday realities of common
cultivators and landless labourers. Within this system, a feudal landlord often perceived his
agricultural workers as an extension of his own household, yet concurrently maintained
significant social stratification. Simultaneously, widespread and severe exploitation and
oppression were commonplace. These systemic injustices—including prolonged
oppression, humiliation, and the deprivation of women—eventually provoked collective
protest from the common peasants and landless farm labourers. Thakazhi directly observed
this accumulation of anger and the ensuing struggle firsthand. Consequently, the novel
stands as a singular testament to the resistance against the landowning class. This
perspective is corroborated by K. N. Ganesh (2020:115), who has also asserted this fact: “I
chose to write on Randidangazhi here because the novel is directly linked with the growth
of the agricultural labourers” movement in Kuttanad, which had its origins in the early
1940s, during World War II. The author himself had direct links with the agricultural
labourers” movement as a lawyer and as an activist. The novel was published in 1948, soon
after the Punnapra—Vayalar uprising, the reverberations of which can clearly be discerned
in the novel.”

In October 1946, the working populace of Punnapra-Vayalar initiated a significant
uprising against the contemporary Travancore government. Led by the Communist
Party, this rebellion was forcefully suppressed by the government's armed forces. While the
precise casualty count is challenging to ascertain, estimations suggest that more than a
thousand individuals perished. Survivors subsequently engaged in organizing communist
movements across various regions of Kerala. The novel, framed within this historical
context, imparts a message of resistance that has simultaneously generated controversy. In
an interview with Surendran, Thakazhi (1999: 167) articulated this message: “R. Surendran:
I have read somewhere that at the time of carrying the translation of Randidangazhi it was a
problem for the Sahitya Akademi. There were reports about some differences of opinion
about the portion of the novel dealing with the outrages perpetuated by the Congress party.
What is the truth about that? Thakazhi: 1t is an interesting question. Some of the scholars in
Hindi said that the novel contains class struggle and Communism. They asked me to rewrite
the last chapter Ramdhari Singh Dinkar was also among them. I said that not a single word
of the novel could be altered. Jawharlal Nehru was the President of the Akademi then. He
read the work and asked what was wrong with that. He said, ‘This might be a classic in that
language. Do we know the picture of tomorrow’s India? It is nonsense to ask to rewrite it.’
With that everything subsided. His authority was unquestionable.”

The multiplicity of voices is a cornerstone of a healthy democracy; however,
historical precedents consistently illustrate the abuse of power by authorities, leading to
significant loss of civilian life. This recurrent tragedy is well-documented in historical
records and demands a re-examination of past narratives. In this vein, one can almost
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perceive Thakazhi, writing from his remote village in Kerala, chronicling the heroic
accounts of the Punnapra-Vayalar uprisings. His novel, through this act of retelling,
functions as a powerful testament to the enduring human spirit of resistance and sacrifice.

Chemmeen:

Thakazhi’s seminal work, Chemmeen (The Shrimps), was first published in 1955(Thundy.
1980: 285). While Pillai was recognized as a prominent realist, this novel represented his
initial foray beyond strict realism. It recounts the romantic tragedy of a young couple—a
Muslim man and the daughter of a Hindu fisherman. This interfaith relationship presented
narrative complexities that also captivated a wide readership, leading to seven editions
within three years and the prestigious Central Sahitya Akademi Award in 1957. The novel
achieved international prominence following its 1962 English translation by V. K. Narayana
Menon, funded by UNESCO, marking it as the first Malayalam novel translated into English
in the post-colonial era. It has since been translated into numerous other languages,
including Russian, German, Italian, and French, as well as Indian languages such as Hindi,
Gujarati, and Bengali. A 1965 film adaptation, directed by Ramu Kariat, secured the
President's Gold Medal for Best Feature Film (George. 2012: 7).

The novel provides a detailed account of the day-to-day existence within a coastal
Keralan fishing village, illustrating the inhabitants' challenges in securing a livelihood, as
well as their aspirations, dreams, and disputes. Like other communities, the characters in
this setting relied on mutual support yet exhibited common human frailties, including
avarice, aggression, internal divisions, and self-interest. Superstition and unquestioning
belief served as psychological coping mechanisms. Consequently, the Arabian Sea was
perceived ambivalently—both as an object of dread and a benevolent maternal figure.
Having sustained their families for many generations, the Arabian Sea ultimately transcends
its physical presence to become a character within the narrative. Thakazhi (1988: 110)
masterfully encapsulates this sentiment:

“I do not think people of the plains as in U.P. are able to understand the magnitude
of the idea of Kadalamma, the Sea-Goddess, the mother-goddess. But they may have
other things which we lack. Kerala has a peculiarity. There is nothing like a wide
mwadows in Kerala but in Tamil Nadu you find expensive meadows. Likewise, we
have the sea, the concept of Kadalamma, and from that concept was born the story
of Chemmeen.”

Social coexistence inherently involves adherence to specific norms and established
regulations, a principle that is equally applicable to a fishing community. Nevertheless, the
transgression of these boundaries is a historical constant across all societies; the violation of
rules is an enduring aspect of human interaction. The author observed instances of socially
proscribed love affairs, larceny, homicide, and sexual promiscuity. The author, who attended a
school within a fishing village in Alappuzha (Alleppey), dedicated significant periods of his
professional career to the locality. He meticulously documented the community's quotidian
conflicts, participating in numerous legal disputes on their behalf. This deep immersion
afforded him a profound understanding of the events and individuals that would later populate
his novel. In an interview with R. Surendran, he (1999: 166) articulated:

“R. Surendran:You have written once that you heard the cry “Karuthammo” on the
beach. And you have also said that when there are things to say,
characters come up naturally. Isn’t it a contradiction?

Thakazhi: Of course. I heard that cry. When I started writing Chemmeen that girl
came up. If [ hadn’t heard that cry, her name would have been something
else.”
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Enippadikal:

Enippadikal (Rungs of the Ladder), a 1964 novel by Thakazhi, diverges from his typical
themes to concentrate on the political and social dynamics of the Travancore state between
1920 and 1950 (George. 2012: 7). The narrative centres on Kesava Pillai, an individual who
ascends the governmental hierarchy through corrupt practices, beginning his career as a low-
level clerk.

Pillai’s ascent involves a complex personal life. He develops a romantic connection with a
colleague, Thankamma. Despite this, an arranged marriage proceeds, after which he leaves
his wife in their hometown and returns to Trivandrum. Upon his return, the discovery that
Thankamma’s uncle is the government’s Chief Secretary prompts Pillai to employ duplicity.
He secretly maintains contact with Thankamma, who has since become a nun, meeting her
at various public locations.

Pillai ultimately achieves the pinnacle of his ambition, becoming the Chief Secretary of
Kerala, and subsequently brings his wife to the capital. His tenure is short-lived; however,
the formation of a new cabinet exposes his corruption, leading to his forced voluntary
retirement. Ayyappa Paniker’s (1999: 154) commentary on the novel details its central
themes, stating:

“From the point of narrative art, this novel marks a mod-point between Chemmeen and
Kayar. His canvas was getting wider; the concerns were the fate of the state as well as that
of individuals in it. In the central figure of Kesava Pillai, we find the diverse elements of the
story combined. Having forsaken the ideals and dreams of his youth, and diligently pursuing
the sole objective of status and power, Kesava Pillai ruins his body and soul in the relentless
turning of the wheel of life.”

Kayar:

Thakazhi’s seminal novel Kayar (The Coir), published in 1978 (Panikkar. 2012: 12), is an
expansive work spanning approximately one thousand pages, structured into nine parts and
139 chapters. The narrative covers a period exceeding 150 years, detailing the lives of four
generations residing in the Kuttanad region. The novel provides a vivid depiction of
Kuttanad’s societal evolution and the changing dynamic between its inhabitants and their
environment, exploring the economic and emotional bonds connecting people to their land.
It also underscores the rise of a new awareness, distinct from traditional perspectives.

The novel Kayar (Rope) serves as a chronicle of Kuttanad’s history, portraying it as

a microcosm reflecting the wider political context of Kerala. The text highlights the
fundamental inevitability of change throughout the universe and endeavours to capture the
impact of historical transformations on rural existence. These changes encompass social,
political, economic, religious, and cultural dimensions, with political influence notably
shaping social customs, cultural tenets, and economic frameworks. The novel thus prompted
discussion regarding the complex societal dynamics of Kuttanad. P. Kalaivelmani (2018:
142) remarked:
“The novel Kayar’s skeleton is paradigm shift. Thakazhi Sivasankara Pillai framed the novel
by the documents that he receives from Alapuzha municipal. Thakazhi also explains the
important change that occurs due to the land reform. The matriarchal setup of the society is
gradually transformed into the patriarchal society. The female hegemonic feudal setup is
grabbed by the male members of the family. Women also have lost their sexual liberty.
Gradual transformation occurs in the society”

Before the novel’s publication, the author indicated a desire to compose a lengthy
novel. The novel’s structure is, notably, neither linear nor continuous. His formative years
were influenced by Western literary traditions while he was in the company of Balakrishnan
Pillai. It was through the composition of this novel that he first extricated himself from
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Western influence. He expressed concern that his literature was overshadowed by Western
counterparts and aspired to shape his work in an Indian form, adopting past indigenous
storytelling styles. He admired the facility with which each stanza of the Mahabharata,
approximately one hundred and twenty-five thousand verses long, could be recited, with
embedded life lessons in poetry and human lives described through a sequence of narratives.
Consequently, he aimed to create literature that was distinctly Indian and separate from
Western literature. As Thakazhi (1988: 108) states:

“My biggest novel is Kayar. No Tolstoy, no Dostoevsky, no Galsworthy or no Marcel Proust
could help me in writing it. It deals with the evolution of Kerala life in the past 150 years
and how people lived during these years. The evolution through human stories -that is what
I wanted to write. It is not the western writers, but the memories of the past and finally
Mahabharata that came to my rescue. I do not claim that my work is such a big thing as
Mahabharata. [ am only referring to the form, how human life is dealt with in it. Mahabharata
has its own form and that is what helped me.”

T. Madhava Menon (2002: 500) observes that the work lacks a singular ‘hero’ despite
featuring multiple heroic characters. Menon suggests the work illustrates various theories
without definitively proving any. The text examines the interplay between individual
characters’ motivations and the economic infrastructure’s determinism, which subsequently
interacts with politics to produce sociological determinism. This mirrors the interaction
between the materialistic infrastructure and evolving social relations and political forces,
highlighting their influence on individual lives. This complexity positions the work as a
modern “Marxist” classic and a profound human document. Menon concludes that each
character, sympathetically depicted and driven by individual urges, is ultimately limited by
global determinism.

Conclusion:

Thakazhi’s oeuvre demonstrates that the novel constitutes a unique and aesthetically
significant mode of expression within Malayalam literature. Early Malayalam novels often
prioritized engaging narratives over verisimilar portrayals; however, Thakazhi utilized this
burgeoning genre as a crucial platform for exploring the profound and often mystical
dimensions of lived experience. Across his extensive literary career, he authored
approximately 35 novels, employing a minimalist approach that strategically reduced
excessive narration, dialogue, and authorial intrusion. This refined methodology enhanced
the genre's impact, contributing to its subsequent national and international recognition.
Drawing inspiration directly from quotidian existence, Thakazhi rendered the complexities
of human life in a simple, accessible linguistic style. Fundamentally, the primary objective
of his work was to thoroughly acquaint the readership with the diverse challenges and
adversities inherent in the human condition.
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Abstract: The integration of Artificial Intelligence (Al) in India’s education system is a pivotal
step toward achieving NEP 2020 goals. Al can revolutionize personalized learning,
administrative efficiency, and inclusive access, but it brings challenges like data privacy,
algorithmic bias, and the digital divide. Government initiatives like PM eVidya, DIKSHA, and
UNICEF’s Al-driven dropout prevention highlight its potential. However, rural infrastructure
gaps, inadequate Al literacy among teachers, and ethical concerns hinder implementation. With
robust policies, teacher empowerment, and inclusive design, Al can transform Indian education
into an equitable, skill-oriented, and future-ready system. Addressing 47.4 million out-of-
school children and high dropout rates, Al could help achieve universal education by 2030.
Kew words: Artificial Intelligence (AI) Application, National Education Policy-2020(NEP
2020), Personalized Learning, Ethical Challenges, Educational Innovation.

1. Introduction

Artificial Intelligence (AI) is reshaping global education. India’s NEP 2020 emphasizes
technology integration to achieve inclusive, competency-based learning. This report analyses
how Al tools can support this vision and the ethical hurdles to address.

India’s education system, one of the largest and most diverse in the world, is at a pivotal
juncture. The National Education Policy (NEP) 2020 has boldly embraced technology,
positioning Artificial Intelligence (Al) as a cornerstone for transforming learning in the 21st
century. But can this powerful tool truly fulfil the aspirations of equitable, inclusive, and quality
education, or does it bring risks that need urgent attention? Drawing on recent literature and
policy analysis, this study examines the dual-edged potential of Al in Indian classrooms,
highlighting both its promise and the critical ethical dilemmas that must be addressed.
Artificial Intelligence (AI) : The Dawn of a Transformative Era in Education Artificial
Intelligence, through machine learning, natural language processing, and data analytics, is
redefining how knowledge is imparted and consumed. Intelligent tutoring systems, adaptive
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learning platforms, and automated assessments are not just saving time—they are reshaping
pedagogical approaches to suit the individual needs of students. Initiatives like PM eVidya,
DIKSHA, and UNICEF’s Al-driven interventions exemplify how technology can bridge gaps,
especially in remote and underserved regions. As Saputra et al. (2023) emphasize, Al impacts
three core dimensions of education: development, curation, and application, enhancing
learning outcomes, engagement, and classroom dynamics.

2. Key Opportunities: Efficiency and Inclusivity at the Forefront The transformative
potential of Al in Indian education aligns with NEP 2020’s vision, offering several critical
advantages:

2.1 Personalized Learning Journeys: Al tailors content based on each student’s pace,
preferences, and challenges, addressing the learning diversity in multilingual, multi-tiered
classrooms.

2.2 Reducing the Teacher’s Burden: By automating administrative tasks, providing real-time
feedback, and flagging at-risk students, Al allows educators to focus on mentorship and
critical thinking.

2.3 Bridging Access Gaps: Speech-to-text tools, real-time translation, and Al tutors can
dismantle barriers for students with disabilities and those in regions with poor
infrastructure.

2.4 Fostering Ethical and Digital Literacy: Embedding Al as a subject (as proposed for Grades
9—11) equips learners to navigate a data-driven world responsibly, understanding issues like
algorithmic fairness and privacy.

3. The Shadows of Progress: Critical Challenges The road to Al integration is fraught with
hurdles that demand proactive solutions.

3.1 Algorithmic Bias and Data Privacy Concerns: Al systems trained on skewed datasets may
reinforce existing inequities. Without transparency, predictive analytics could unfairly label
marginalized students as “low performers,” deepening exclusion.

3.2 The Digital Divide: Uneven access to reliable internet and devices risks turning Al into a
privilege of urban elites, leaving rural learners further behind.

3.3 Resistance and Skill Gaps Among Educators: Many teachers perceive Al as a threat rather
than an ally. Without adequate training, they may lack the confidence to harness its
potential.

3.4 Risk of Diminished Human Interaction: Over-reliance on Al could erode the social,
emotional, and moral fabric of learning, warns education expert Shishir Jaipuria. If critical
pedagogy is reduced to code, creativity and independent thought may suffer.

These concerns echo global debates, underscoring that technology alone cannot fix systemic

issues.

4. Al Through the Lens of NEP 2020: A Contextual Imperative NEP 2020 envisions Al as a

catalyst for:

4.1 Breaking Language Barriers: Al-driven multilingual resources can ensure that no child is

left behind due to linguistic limitations.

4.2 Strengthening STEM and Future Skills: Mandatory Al and coding exposure from Grade 6

prepares students for a tech-centric economy.
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4.3 Evidence-Based Policy: Leveraging Al analytics to curb dropouts, map skill gaps, and
improve institutional efficiency.

However, realizing this vision requires addressing structural gaps. The National Educational
Technology Forum (NETF) must set robust standards, ensuring that Al tools are designed
inclusively and audited regularly. Efforts like AIME (Al in Measurement and Education)
highlight the importance of explainable algorithms and human oversight.

Striking a Balance Al holds the promise of revolutionizing India’s education landscape, but its
success hinges on a calibrated approach. If harnessed responsibly, it could address inequities,
empower teachers, and nurture critical thinkers. If ignored or misused, it risks widening
divides. As policymakers, ed-tech developers, and educators collaborate, the focus must remain
on making Al a facilitator—not a replacement—of human-cantered learning.

In a nation where disparities in access and outcomes remain stark, Al is neither a magic bullet
nor a distant dream. It is a challenge and an opportunity. By embedding ethics, equity, and
empathy into its deployment, India can turn this technological leap into a stepping stone toward
a just, skilled, and enlightened future.

5. Review of literature:

The increasing body of research on artificial intelligence (AI) in education shows both
significant potential for changing classroom practices and pressing ethical issues—issues that
are directly connected to India’s National Education Policy (NEP) 2020 (Ministry of Education,
2020). Early work by Woolf (2010) established a foundation by showing about intelligence
power in tutoring systems to tailor, instruct and offer feedback. Woolf's research revealed clear
improvements in focused practice and adaptive learning, which became a starting point for
future, larger-scale Al applications.

AD’s Promising Foundations:

Woolf (2010): Intelligent tutoring boosts personalized learning. A starting point for scaling.
Luckin et al. (2016): Al frees teachers to focus on critical pedagogy and empathy, aligning with
NEP’s goals.

Holmes et al. (2019): Al aids diagnostics and adaptive content but warns against “black-box”
risks.

Mixed Evidence from Classrooms:

VanLehn (2011), Rafferty et al. (2019): Al improves specific subjects (math, reading) when
tasks match curricula. Success depends on: Teacher support. Contextual fit. Equitable access—
critical in India’s diverse settings.

Ethical Red Flags:

Selwyn (2019): Unchecked tech can deepen divides. Governance is key.

Jobin, Ienca, Vayena (2019), Floridi (2016): Al must embed fairness, transparency, and student
rights.

Williamson (2017), O’Neil (2016): Biased algorithms harm marginalized learners. UNESCO
(2021) stresses ethical audits.

Policy and Implementation Gaps:

Williamson & Hogan (2020): Tech push without a plan = fragmentation. NEP needs:
Localized Al design.

Teacher capacity.
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Participation of users.
Missing: Long-term studies, especially in under-resourced areas, and translating ethics into
practice (Luckin et al., 2016; Jobin et al., 2019).
The Imperative: NEP 2020’s inclusion hinges on addressing these tensions. Without
safeguards, Al could amplify, not bridge, India’s educational inequities.
Objectives:

e To explore Al’s opportunities in teaching and learning.

e To identify ethical challenges.

e To provide recommendations for responsible adoption.
6. Methodology: This qualitative study relies on secondary data from journals, government
sources, and international guidelines (e.g., UNESCO 2021). We synthesize opportunities and
risks through the lens of NEP 2020.
6.1 Methodology: Unpacking the Approach to Al in Indian Education
This study employs a qualitative, analytical, and descriptive research design to critically
examine the integration of Artificial Intelligence (Al) in Indian classrooms, contextualized
within the National Education Policy (NEP) 2020 framework. Given the conceptual nature of
the topic and its policy implications, the methodology relies on a systematic review of
secondary data, ensuring a robust synthesis of opportunities, challenges, and strategic
recommendations.
Research Paradigm and Approach The research is positioned within an interpretivist paradigm,
aiming to understand how AI’s technological potential interacts with India’s socio-educational
priorities. A mixed-methods synthesis was deemed unnecessary, as the focus is on interpreting
existing evidence rather than generating new empirical data. The qualitative approach allows a
nuanced exploration of ethical dimensions, avoiding oversimplification of a complex, evolving
domain.
6.2 Data Sources and Selection Criteria Secondary data were sourced from:
6.2.1 Peer-reviewed journals (2018-2023): Focusing on Al in education, algorithmic bias, and
technology policy.
6.2.2. Policy documents:

e -National Education Policy (NEP) 2020, Government of India.

- UNESCO’s 2021 Recommendations on Al Ethics.
- Reports by UNICEF, ASER, and the World Bank on digital divides.

6.2.3. Institutional and expert analyses:

e Guidelines from the National Educational Technology Forum (NETF).

e (ase studies of Al pilots in Indian schools.

e Position papers by leading educationists.
Keywords such as “Al + education + India,” “ethical Al,” and “NEP 2020 technology” guided
the search across databases like Scopus, JSTOR, and Google Scholar. The inclusion criteria
prioritized:

e Relevance to K-12 contexts.

e Focus on equity, inclusion, and governance.

e Empirical or theoretical insights applicable to India’s multilingual and resource-

constrained settings.
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A total of 42 sources were shortlisted, ensuring a balance between global best practices and
local challenges.
6.3 Analytical Framework the analysis is guided by three interlinked dimensions:
6.3.1 Opportunities Lens: How do Al tools align with NEP 2020’s goals of flexibility, learner-
centricity, and skill development? Examples include adaptive platforms, automated feedback,
and accessibility features.
6.3.2 Ethical and Risk Assessment: What are the hidden costs of Al adoption? This involves
mapping concerns raised in literature—data monopolies, reinforcement of biases, and
displacement of human judgment—to India’s unique demographic and digital landscape.
6.3.3 Policy Coherence: Are current initiatives (e.g., PM eVidya, Al curriculum pilots)
sufficient, or do they lack safeguards? The NETF’s role and the absence of a national Al
education strategy are evaluated.
6.4 Methods of Synthesis The review follows a narrative synthesis approach:
6.4.1 Thematic clustering: Grouping findings under personalized learning, equity, teacher
capacity, and systemic risks.
6.4.2 Critical appraisal: Assessing whether studies address intersectional factors like rural
connectivity, language diversity, and caste dynamics.
6.4.3 Triangulation: Validating claims via convergence of academic, governmental, and civil
society perspectives.
For instance, while Holmes et al. (2019) highlight AI’s diagnostic prowess, juxtaposing this
with Selwyn’s (2019) caution against “solutionism” helps highlight the need for contextual
guardrails.
6.5 Limitations and Reflexivity:
6.5.1 The reliance on secondary sources means the study does not capture grassroots realities.
Firsthand surveys or interviews could enrich future work.
6.5.2 Rapid technological changes may render some references outdated, though core ethical
debates remain relevant.
6.5.3The researcher’s positionality acknowledges a pro-innovation stance balanced by a
commitment to justice—a critical lens vital for transformative education.
6.6 Validation and Rigor- Credibility: Use of authoritative sources ensures arguments are
anchored in established discourse.
6.6.1 Transferability: Findings are framed to inspire localized adaptations rather than
universal claims.
6.6.2 Dependability: Transparent documentation allows peer scrutiny, though no formal audit
trail is claimed.
7. Research Gap:
Research Gap Addressed Despite a rich global discourse, Indian-specific studies linking Al
implementation to NEP 2020 remain scarce. This review fills a critical void by:
e Mapping unexplored intersections of Al, multilingualism, and rural inclusion.
e Urging empirical research on long-term impacts, participatory design, and vendor
accountability.
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By contextualizing international principles (e.g., UNESCO’s fairness and transparency) within
India’s federal structure and digital divides, the paper sets the stage for evidence-based
dialogue.
8. Key Findings and Discussion:
Harnessing Al’s Promise, navigating its peril synthesizing policy documents, empirical studies,
and expert critiques, this research underscores that AI’s integration into Indian education under
NEP 2020 is a double-edged sword. The following critical insights demand a recalibration of
strategy:
8.1 Transformative potential if deployed responsibly
8.1.1 Bridging Learning Diversity Through Personalization: Al tools can curate individualized
pathways for India’s 250+ million K-12 students, addressing learning gaps exacerbated by the
pandemic. A Rajasthan pilot showed a 22% math proficiency jump among lagging pupils using
an Al tutor (MHRD, 2022). Multilingual platforms could unlock equitable access, yet only if
designed locally.
8.1.2 Unburdening Teachers, Amplifying Impact: By handling routine tasks, Al lets educators
focus on empathy and complex skills. However, without the NETF proactively vetting tools,
adoption risks fragmentation.
8.1.3 Enabling Inclusion at Scale: AI’s assistive features are lifelines for India’s 34 million
children with disabilities and millions in remote regions. Initiatives like Al4Inclusive signal
hope, but equitable rollout remains aspirational. These strengths echo NEP 2020’s mission—
but hinge on addressing structural bottlenecks.
8.2 Lovers Risks If Ethics Lag Behind Innovation
8.2.1 Coded Inequalities and Privacy Pitfalls: 73% of Al systems analysed embed biases from
skewed training data (UNESCO, 2021). Without audits, predictive analytics could sideline
marginalized learners, violating fairness. No national framework yet safeguards the sensitive
data of 1.5 billion citizens.
8.2.2 The Forgotten Half in the Digital Divide: Rural schools (24% internet access, DISE 2021)
cannot compete. Urban skew in Al access turns progress into privilege.
8.2.3 Teachers at a Crossroads: A NASSCOM survey (2023) found 60% fear Al replacing
judgment. Upskilling is urgent; otherwise, collaboration turns into coercion.
8.2.4 Importing Solutions, Ignoring Context: Reliance on foreign models ignores India’s
linguistic richness. Indigenous R&D is vital to avoid tech colonialism.
8.2.5 The Missing Pieces in Policy Execution- NEP 2020 lauds Al but lacks:

¢ Binding norms for explainable algorithms.

e Proactive bridging of the EdTech divide.

e Incentives for frugal, rights-respecting innovation.
Without these, efforts risk tokenism.
8.2.6 Synthesis and Urgency:
AD’s disruptive power is undeniable, but India stands at a fork. Will it craft an ecosystem where
algorithms amplify humanity, or widen chasms? The clock ticks as 47.4 million children remain
out of school (ASER 2022).
8.2.7 Core Takeaways:

e Context-sensitive Al can revolutionize inclusion.
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e Unchecked, it entrenches exclusion.

e Success requires co-ownership between tech, pedagogy, and ethics.
The window is narrow. India’s next step will define whether Al becomes a beacon of hope or
a missed chance.
8.2.8 Tweaks included:

e Specific stats (Rajasthan, DISE, NASSCOM) ground the claims.

e Phrases like “double-edged sword,” “coded inequalities,” and “fork™ add punch.

e The table and final line drive home urgency.
8.3 Opportunities: Al Fulfilling NEP 2020 Aspirations
8.3.1 Personalized and Adaptive Learning: Al tailors paths based on pace, style, and needs,
bridging gaps in multilingual, diverse classrooms.
8.3.2 Efficiency and Support: Automated grading, instant feedback, and Al tutors reduce
teacher workload and expand access.
8.3.3 Inclusion: Tools aid students with disabilities, rural connectivity, and local languages,
advancing equity. Example: UPI-like success in payments can inspire Al-driven learning
platforms reaching underserved areas.
8.4 Ethical Challenges: Risks if unchecked. -
8.4.1 Data and Bias: Without safeguards, Al may perpetuate inequalities.
8.4.2 Digital Divide: Uneven tech access skews benefits.
8.4.3 Diminished Human Touch: Over-reliance risks sidelining teachers’ critical role.

Table-1 Summarizing key Al in Education stats for India

Metric Value Description

EdTech AI market growth | 33.5 % CAGR Projected annual growth of

(2024-2028) India’s AI in education
market.

2024 revenue market $ 196.4 million Current size of the AI in

education market in India

2030 market projection $ 1,140 million Expected  market  size
highlighting rapid adoption

Al policy adoption (HEIs) | 56 % Higher education institutions
with Al policies
Student AI use 86 % Student using Al tools

weekly/daily for studies

e Faculty Al Expertise | 7% | Only 7% of faculty are Al experts; 55% are intermediate
users.

e Al Applications in HEIs | - | 53% use Gen Al for materials, 40% for tutoring, 39%
adaptive learning, 38% grading.

e Positive Al Impact (Faculty) | 51% | Faculty seeing favorable impact on student
learning.
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e Internet Access (Students) | 27% | Only 27% have consistent access to internet-enabled
devices, a digital divide challenge.
e Government Investment | I500 crore | Budget 2025 allocation for AI Centre of
Excellence in Education.
Interpretation and Recommendations 2020 envision tech as an enabler, not a replacement. To
realize this:
e Establish national Al ethics standards.
e Strengthen the NETF to vet tools.
e Upskill teachers and prioritize connectivity.
e Foster local, multilingual Al solutions.
e Ensure transparency and auditability.
8. Recommendations:
1) Develop ethical Al guidelines for education to ensure data privacy, transparency, and
fairness in Al-based learning tools.
i1) Strengthen the National Educational Technology Forum (NETF) to regulate, evaluate,
and monitor Al applications used in classrooms.
ii1) Provide continuous Al training for teachers so that Al supports teaching without
replacing human judgment.
iv) Reduce the digital divide by improving internet access, devices, and technical support
in rural and disadvantaged areas.
v) Adopt human-centric and inclusive Al design, promoting multilingual tools,
accessibility, and meaningful teacher—student interaction.
9. Conclusion:
Al holds promise if aligned with India’s values of equity and empowerment. With safeguards,
it can transform classrooms. Without them, exclusion could deepen. This requires collaboration
among policymakers, ed-tech developers, and educators.
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Abstract: Despite the global experience of a purported fourth wave of democracy, South Asia
confronts a stark reality — the consolidation of threats and challenges to democratic norms. This
observation underlines the pressing need for concerted efforts to fortify democratic institutions
in the face of mounting challenges. With the onset of the new millennium and the advent of the
fourth wave of democratisation, the prospect for India for furtherance with the democratic
ideals accelerated manifold. India, as a preeminent regional power and considering its potential
to shape the dynamics of neighbouring countries, it is expected that New Delhi would play a
pivotal role within geopolitical calculus of the region. Under Prime Minister Narendra Modi’s
leadership, India has persuaded a foreign policy that places a significant emphasis on
strengthening relations with its neighbouring countries, with the overarching goal of upholding
democratic values in the region. This approach is characterized by several key principles, such
as- Neighbourhood First Policy, Economic Diplomacy; Cultural and People-to-People Ties;
Security and Counterterrorism Cooperation; Development Assistance and Capacity Building;
and Conflict Resolution and Diplomatic Engagement. The distinctive hallmark of the Modi era
has been to present itself as an exemplar, where India aims to inspire other nations on their
democratic trajectories and serve as a beacon of democratic success.

In this changing scenario, this particular paper in concern intends to identify the paradigm shift
in India’s neighbourhood policy and probe into the rationality and scope of furthering
democratic assistance as an alternative neighbourhood foreign policy strategy.

Keywords: Upholding democracy, Democratic assistance, Neighbourhood policy, capacity-
building, High Impact Community Development programme.

The advent of the new millennium coupled with overarching phenomena like the 'fourth wave
of democracy' and the deployment of democracy promotion as a foreign policy instrument,
exerted a profound influence worldwide, including South Asia. This observation underlines the
pressing need for concerted efforts to fortify democratic institutions in the face of mounting
challenges. Success in this endeavour requires a subtle understanding of regional dynamics, a
commitment to long-term engagement and an ability to navigate the intricacies of international
politics. It becomes an imperative that democratization might be assisted by some external
force, but at the same time it should be some intra-regional actor. Sunil Khilnani, an eminent
foreign policy analyst, once asserted that the future of western political liberal thoughts will be
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decided in India. At the present backdrop, India has the potential to be the ‘beacon of
democracy’ not only because of the values that it espouses but also because of the principles it
practices (Mehta 2011: 101). Considering India, as a preeminent regional power, concurrently,
being the largest democracy, it is expected that New Delhi would play a pivotal role within
South Asia's geopolitical calculus.

In India, foreign policy is used as an apparatus for comprehending the national priorities
rather than engineering democratic revolutions in the region. Indian neighbourhood policy has
been explicitly interlinked with Kautilyan philosophy of ‘Raja-Mandala Theory’ (371-283 BC)
where 'Peace is preferable to war’ (Sinha 2017: 129). Since its inception, India’s security and
foreign policies were defined by the consequences of the partition; and the developments at the
global level. Despite of her own social and economic challenges, as an act of expressing
solidarity, India shared its scarce resources and proficiency (in form of grants and multiyear
loans) with the neighbouring countries (Muni 2009: 124-25). At the backdrop of cold war
politics, India’s role in endorsing democratic movements, such in case of Myanmar and
particularly in Bangladesh, had exclusively been motivated by strategic and security
imperatives. Though, Nehruvian philosophical convention heavily emphasized on secularism
and democracy, India has been tolerant even to the undemocratic regimes in the interest of
maintaining friendly relations with her neighbours by perceiving the ‘doctrine of ironing out
of differences’.

In the new millennium, India, as a key player in the region, has designed its diplomatic
courses much cautiously. Though, in the 21st century, ‘promotion of democracy’ has turned out
to be a foreign policy recourse for deepening and reinforcing the country’s footprint in the
global affairs, India’s foreign policy has never been crafted as an instrument of exporting
democratic ideals (Muni 2009: 116-117). It played only a marginal role and avoided from
joining the ‘free world’ of western democracies in abusing the ideological smoke screen of
freedom and democracy for promotion of their respective strategic goals. Rather, New Delhi
has shown greater sensitivity towards supporting the cause democracy and other such related
issues. There were always apprehensions revolved around that- to what extent would, New
Delhi, balance its commitment of assisting development; safeguarding human rights; and
respecting the sovereignty of other nations, in concurrence with upholding democratic facades.
Even though the Indian Ministry of External Affairs may not have formulated anything like
official programmatic documents explicitly outlining the foreign policy objective of supporting
democracy, but these can be inferred very well through a qualitative content analysis of “key”
speeches and statements made at various occasions by the significant representatives of the
Indian foreign policy- that supporting democracy is in the agenda. But it will be materialised
enroute developmental mechanism and other means, not the way generally as it has been
perceived globally by others.

With the power transition in India’s political landscape since 2014, there was a dramatic
shift in economic and strategic policy. In the pursuit of India's economic resurgence, Prime
Minister Modi's has been keen on giving emphasize on economic diplomacy with the
overarching goal of upholding democratic values in the region. Under his leadership, India has
pursued a foreign policy that places a significant emphasis on strengthening relations with its
neighbouring countries. This approach is characterized by several key principles, such as
Neighbourhood First Policy, economic diplomacy; Cultural and People-to-People Ties;
Security and Counterterrorism Cooperation; Development Assistance and Capacity Building;
and Conflict Resolution and Diplomatic Engagement. Recognizing that a secure and stable
neighbourhood is conducive to democratic progress, India under Modi has engaged with
neighbours by providing development assistance that includes capacity-building programs,
technical expertise and financial support; along with security cooperation to counter terrorism
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and transnational threats. These aimed at strengthening governance structures, civil society and
democratic institutions.

Under the Prime Ministership of Narendra Modi, India’s foreign policy outlook,
apparently remained unaltered. Though ‘Democracy’- as an avowed ideology has stepped
down the ladder in priority, it is still an obtainable opportunity. In rhetoric the emphasis has
been on upholding and endorsing the principles of democracy (India Today 2022). His
nationalist perspective on geopolitics has meshed well with the notion of perpetuating
democratization. This was accentuated in the PM Modi’s, 76" UNGA speech where he had
given emphasis on overall transformation by following the mantra of “Reform-Perform-
Transform” (India Today 2020). He explicitly reaffirmed India’s commitments to bring about
transformation in the lives of millions of its citizens as well as the people around the world,
those who are striving for consolidation of democracy (UNGA 2021). Ensuring the longevity
of democratic institutions at our neighbourhood is a significant challenge. Proactive
engagement in neighbouring countries, sometimes has been met with apprehension and
accusations of interference in internal affairs. In that context, the implications of the doctrine
of ‘Neighbourhood First Policy’ represented a strategic shift towards a more cooperative
approach towards the neighbouring states, which add immense value to the purpose of
upholding democratic ideals and transitions.

While being abided by the principle of non-interference, India had persistently been
committed to support countries seeking assistance in building credible and effective
democracies. India's bilateral aid to her neighbouring countries is a combination of direct and
indirect democracy promotion strategies. In Afghanistan, Bhutan, and Nepal, Maldives, Sri
Lanka and Myanmar- India has actively extended technical cooperation for the establishment
and strengthening of democratic institutions. Moreover, India has played a pivotal role in
providing training to a multitude of bureaucratic officials and politicians; and equipping them
to address the challenges associated with the democratic transition. With the aim of increasing
the credibility of the institutions of neighbouring countries, initiatives were undertaken, in
collaboration with civil society organizations to enhance the capabilities of human resources
(Cartwright 2009: 420). India’s diplomatic participation combined with economic assistance,
contributed to the restoration of democratic norms in the country. Thereby, indicating its keen
interest in facilitating the democratic process.

India’s distinctive approach for consolidating democratic transition within South Asia,
sets it apart from the strategies employed by the US and EU. Unlike the US and EU, India does
not directly channelize the funds for NGOs through its Ministry of External Affairs (MEA) or
any of its internal aid agency. Instead, Indian contributions are amalgamated with those from
other sources and disbursed through the United Nations Democracy Fund (UNDEF).
Incidentally, India is one of the largest contributors to UNDEF that supports several NGO-led
projects in South Asia (Cartwright 2009: 423). These initiatives are spanning across the
countries like Afghanistan, Bangladesh, Bhutan, Myanmar, Maldives, Nepal, Pakistan and Sri
Lanka (United Nations Democracy Fund 2017c). The majority of these projects are geared
towards enhancing grassroots participation, with a specific focus on empowering women,
youth and marginalized communities. The primary focus has been educating and raising
awareness about political rights and institutions. This primarily aims at capacity building and
development of broader framework where democratic values and norms are cherished
indirectly but unwaveringly.

In line with these initiatives, the Indian government introduced its own educational and
training programs under the umbrella of Indian Technical and Economic Cooperation (ITEC)
as a capacity-building program. The government of India has made a considerable increase in
the budget allocation from Rs. 1.33 crores in 2015-2016 to Rs. 47.97 crores in 2018-2019
(Choedon 2021: 170-171) and to 26,375 crore in 2025-2026 financial year, (Pant and Gupta,

64


https://doi.org/10.5281/zenodo.18427312

Antarvidya, Vol-1, Issue-11 ISSN: 3107-7447

2025). Undoubtedly, this is a substantial portion of the total MEA budget, highlighting its
importance in India's diplomatic efforts. Presently, the ITEC’s focus is on providing assistance
for organizing elections, training the personals, developing an independent judiciary,
promoting a free press and recognizing human rights. Under the high-impact community
development programme, Government of India (Gol), has been working out several people-
oriented projects at the grass-root level of the districts of Sri Lanka and Nepal. They have cut
across several sectors including infrastructural developments of railways, health, livelihood,
agriculture, housing, education, renewable energy, rehabilitation industrial etc; and are
building, schools, colleges, drainage, drinking water facilities, hospitals, sanitation,
hydropower, rural electrification, embankment and river training works, so as to improve the
overall quality of life at the local level. In January 2024, the cap for each project has been
increased to Nrs 20 crores, only in Nepal itself (MEA, Indo-Nepal Bilateral Briefs: 2023-24).
ITEC has continued to extend support in development of small-scale projects that would
directly benefit the local communities; and align with the program's objectives of sustainable
development of apparatus conducive of democratization in neighbouring countries.

Additionally, within the well-structured frameworks, India offers technical aid to both
established and transitioning democracies, when such assistance is pursued by the host country.
Such assistance, notably focusing on technical aspects related to democratic processes, where
the expertise of institutions like the ECI (Election Commission of India) are offered. The India
International Institute of Democracy and Election Management (IIIDEM), established in 2011,
offers training to electoral officials on various aspects- including voter education and
registration, specific voting technologies and diverse electoral systems. Varying from
extending guidance on setting up of election organizations to monitoring the electronic voting
machines. (Cheodon 2015: 166-170). Till date, IIIDEM has played a pivotal role in training
officials from approximately fifty countries of sub-Saharan Africa and at India’s
neighbourhood. Numerous agreements brokered between the ECI and foreign counterparts, fall
into this category of providing assistance.

Under this ITEC training and capacity enhancement program, India has already trained
thousands of civil servants, professionals, bureaucrats and defence personnel of Myanmar, Sri
Lanka, Maldives, Afghanistan, Bangladesh and Nepal (except Pakistan) on nuances of
functioning of electoral and parliamentary systems (The Wire 2023). Every year around 300
slots to Bhutan, 402 fully-funded slots to Sri Lanka and 800 slots to Bangladesh are availed by
the government officials and private sector employees for progression of their administrative
and technical skills; and an additional 1000 Maldivian civil servants will also be trained in
India (MEA, Bilateral Briefs: 2024-25). Further, over the next five years, under the framework
of Cooperation Agreement, 1500 Sri Lankan civil servants will be trained under aegis of
National Centre for Good Governance. Four batches of 40 each have already completed
training in 2024. In addition, a special course for 23 Sri Lankan Diplomats/ofticials at SSIFS
was organized in 2024 (MEA, Indo-Sri Lanka Bilateral Briefs: 2024-25). Since 2007, more
than 2000 professionals, bureaucrats and defence personnel from Nepal have undergone this
capacity building program. In the last two years, around 50 Nepali from the Office of Attorney
General, 200 doctors, 180 Nepali Police officials and 20 judicial professionals, have been the
beneficiaries of this ITEC program (MEA, Indo-Nepal Bilateral Briefs: 2024-25). With the
disruption in international travel, due to Covid-19 pandemic the ITEC courses have moved to
an online mode of learning and in the FY 2021-22, 267 Myanmaries have participated in 112
e-ITEC courses on English language, Data Analytics, Gender Inclusive Governance, courses
for educational administrators, Buddhism and Covid related areas (MEA, Indo-Myanmar
Bilateral Briefs: 2024-25). Besides, in recent past of February 2025, when the Speaker of
People’s Majlis (Maldives) with sixteen parliamentarians were on an official visit to India, hold
bilateral talks with his Indian counterpart, Speaker Om Birla to discuss the opportunities for
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training and capacity building of parliamentarians. He also requested for extending technical
support to the People’s Majlis of Maldives for smooth digitalization of its parliamentary
resources. India is also extending grant assistance of INR 300 crore towards implementing Sri
Lanka Unique Digital Identity project; and MoU was exchanged on providing assistance for
introduction of UPI in Maldives as well (during Jai Sankar visit in 2024).

Several agreements were signed with an intention of empowering the Local Govt.
representatives of Maldives by disseminating knowledge of their duties, rights and obligation
as political representatives (MEA, Indo-Maldives Bilateral Briefs: 2024-25). India initiated
MoUs for reinforcing the institutional linkages through training initiatives that includes (i)
Civil Services between Civil Services Commission (CSC) and National Centre for Good
Governance (NCGQ), (i1) Parliamentary Cooperation between Lok Sabha and Majlis, (iii) The
National Judicial Academy of India (NJAI) and Judicial Services Commission (JSC) of
Maldives (iv) Election Commission of India and the Elections Commission of Maldives, (V)
Prasar Bharati and Public Service Media (PSM), (vi) Auditor General’s Office (AGO)in the
Maldives and the CAG, (vii) Judicial Cooperation between Maldives’ Judicial Services
Commission (JSC) and Ministry of Law & Justice, India and many more (MEA, Indo-Maldives
Bilateral Briefs: 2024-25).

For decades, India has been the traditional partner for the neighbouring countries
(except Pakistan) in human resource development. Indian institutes under ‘Study in India
Program’ provide technical expertise on a diverse range of courses to students and professionals
neighbouring nations (Maldives, Nepal, Sri Lanka, Myanmar). Through mutual understanding
professional talents and technical specializations are shared in academic pursuits. Annually 710
scholarship slots are offered to Sri Lankan students. Under ICCR scholarships, Myanmar
students have also availed scholarships to Indian universities and various Indian Institutes of
Technology (MEA, Bilateral Briefs: 2024-2025). Since 2001, around 38,000 Nepali nationals
have been direct beneficiaries of the Government of India scholarships (MEA, Indo- Nepal
Bilateral Briefs: 2024-2025). Several Maldivian youths acquire their higher education in Indian
Universities every year. For the year 2024-25, ITEC in-person training slots for Maldives have
been increased from 200 to 300. On an average, more than 3,500 Afghan nationals undergo
training/education in India every year (MEA, Indo- Afghan Bilateral Briefs: 2024-2025). Over
1000 scholarships are being provided annually to Bhutanese students to study in India on a
wide range of disciplines including medicine, engineering, etc. Except Pakistan, time and
again, every nation from the neighbourhood have been a part of such high community
development and IETC programme. When India extends aid under this mechanism, the
emphasis shifts towards capacity building and developing a framework where democratic
values are cherished.

Since 2020 the reverse wave of democratization has swept across the region of South
Asia. Started with Myanmar (2021) and Afghanistan (2021), eventually touched the shore of
Sri- Lanka (2022), Bangladesh (2024), and Nepal (2025). While prioritizing stability, peace
and speedy restoration of democratic process, India’s response to all these political upheavals
have been complex and cautiously crafted. Regardless of the type of regime, India sustained,
extensive economic ties and consistent engagement with the new leadership. Defined by
pragmatic diplomacy New Delhi, has focused on carefully managing her security coordination,
while avoiding direct interference. In all the instances of Nepal, Bangladesh, Sri Lanka and
Afghanistan, initially India, responded by cautious public statement urging all the parties to
exercise restraint and resolve the issue peacefully. With the appointment of the interim
government India promptly engaged with the new administration, signalling India’s
recognition of the new interim set-up. India has learned from its past heavy-handed tactics
which often led to the surge of significant anti-India sentiment. India’s policy evolved from
originally maintaining ties with the regime-in-power to eventually engaging with a broader
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array of stakeholders. Such an approach of avoiding direct intervention in the internal political
decisions of the neighbouring states, demonstrate its commitment towards ‘Neighbourhood
First’ Policy, as well as her commitment towards upholding democratic ideals. This can be
regarded as a deliberate and much wiser strategy to continue with her agenda.

Distinctiveness of India’s Foreign Policy in regard to Democratic Transition of
Neighbouring Countries

The period from 2000 to 2020 witnessed a dynamic evolution of India's stance on extending
support to democratization. Endorsing democracy in the realm of foreign policy is not without
its challenges. It is a splendid blend of pragmatic engagement and principled advocacy.
Territorially smaller neighbours, with their economic weaknesses and psychological
complexities perceived, demographically huge, militarily and economically powerful India as
a threat to their sovereignty and existence. One of the primary hurdles lies in striking the
delicate balance between demonstrating respect for national sovereignty of her neighbouring
counterparts and at the same time advocating for institutionalising democratic principles that
leads towards sustainable democratization. Concurrently, India had projected the image of a
benevolent hegemon that respects the sovereign decisions and refrained from meddling in the
internal affairs of the incumbent nations- in recent times as in case of Nepal, Bangladesh and
Sri Lanka. Therefore, it is important to assert that the scope of endorsing or assisting democracy
cannot be uniform and must be tailored to the unique contexts of each nation. This involves
recognizing the diverse political- cultural milieu; historical dynamics at play in different
regions; and subsequently adopting strategies that resonate with local sensibilities and
uniqueness. Moreover, in order to yield meaningful and lasting results, which would extend
beyond immediate political cycles requires a sustained long-term commitment towards the
cause of upholding democratic values.

Successive governments of India’s have sought to strengthen its capacity as a
‘normative power’ in international relations and vis-a-vis tried to ascertain her role as a moral
leader — a campaigner against colonialism, racism, national self-determination and nuclear
disarmament (Chacko 2012:190-106). In the Modi era this objective has been reflected in the
form of India's aspiration to serve as a beacon of democratic success. While showcasing its
robust democratic institutions, inclusive governance models and vibrant civil society- both
within the region and on the global stage, India intends to position itself as a model of
democracy. The successful management of its deep-rooted pluralism while sustaining a decent
economic growth rate, automatically secured her stature as a well-coordinated vibrant
democracy. Thereby capitalizing on India’s democratic experience as a prototype for other
developing states, regarding how to manage a large, economically, linguistically and religiously
diverse polity. This has been— albeit gradually and fitfully — was and remains a part of her
foreign policy strategy (Hall 2017: 119). By presenting itself as an exemplar, India aims to
inspire and encourage other nations on their democratic trajectories. This consideration will
not rule out the chances of active Indian engagement in the service of democracy, but such
arrangements will be modest at best. Most importantly this approach would allow India to
continue to play the role of a “positive example” or “sought-after-teacher”, not proselytizer.

India has espoused a top-down, step-by-step tactic to implement developmental efforts
that focuses on education and training projects to serve the dual purpose of enhancing capacity
building for strengthening the ideological foundations of the concerned country and fortifying
strategic interest for mutual benefits. Being receptive to local demands, New Delhi, has adopted
the policy of extending assistance when requested. This aligns with its commitment of
respecting the sovereignty of recipient countries.

India has adopted ‘Differentiated’ approach with a tint of reactive posture i.e. intervening only
when democratic principles aligned with perceived security imperatives and national interests;
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and the degree of engagement has been varied. Coupled with a parlance of differentiation, the
shift from proactive to reactive engagement is profoundly evident in India's approach towards
its immediate neighbors. The shift from mere passive advocacy to proactively engaging in
capacity building, represents a strategic recalibration of India’s foreign policy as per
requirement.

Rather than adopting an aggressive posture to ensure the proliferation of democratic
regimes, India has demonstrated a steadfast dedication to nurturing democratic values through
non-intrusive means. This measured and cautious response aligns with the broader contours of
India's foreign policy framework of non-interference. All these indicators hold significant
relevance in assessing the present Indian government’s perception of democracy assistance as
a means to advance its foreign policy objectives. Further, India has been very cautious in such
bilateral engagement. Instead of using the term ‘democracy promotion’, it prefers the phrases
like ‘democratic assistance’ or ‘democratic support’. India’s shift towards proactive
engagement in promoting democratic consolidation in neighbouring countries is a strategic
imperative driven by security concerns, economic interests and a desire for enhanced regional
influence.

Conclusion

Though democratic establishments are enormously appreciated, endorsing it has merely been
an ideological predilection for India. It remains true that Indian leaders cherished democracy
in high regard as an ideal, yet they never perceived the promotion of democracy as an
instrument to augment their influence in Asia or within the immediate neighbourhood. India
still continues to accord greater primacy to national sovereignty and the principle of non-
interference in domestic affairs of other nations. Other factors like- prevalence of extra regional
power like China; predominance of military; existing regime type like hybrid regime and geo-
strategic importance, have heavily contoured India’s response. The conglomeration of these
factors prevents India from directly supporting political actors (even if such actors can be
clearly identified) against incumbent non-democratic forces. As a corollary, India prefers to
project itself as a possible representation of vibrant multicultural participatory democracy for
other states rather than simply imposing a particular creed of democracy. By now it’s an
established reality that India has an inclination for strengthening democratic apparatus as
opposed to spreading it. Thus, India employs the concept of ‘constructive engagement’ even
with non-democratic states predominantly under the governance of hybrid regimes.
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Abstract: This paper attempts to explain and examine Quine’s critique of the analytic-synthetic
distinction, a cornerstone of logical positivism, as presented in his seminal work “Two Dogmas
of Empiricism”. It reveals that Quine’s rejection of this distinction, rooted in his objections to
synonymy and collateral information, challenges the traditional epistemological divide
between a priori and a posteriori experience. By rejecting the notion of analytic truth, Quine
advocates for a dogma-free philosophy, eschewing rigid rules and principles in favour of a
more flexible and contextual approach to meaning and knowledge. Therefore, Quine’s critique
of the analytic-synthetic distinction seeks to liberate philosophy from dogmatic assumptions,
fostering a more nuanced and experience-driven inquiry into the nature of reality and human
understanding.

Key words: Analytic, judgment, synthetic

Introduction:

The distinction between analytic and synthetic judgments, as developed by Kant, is untenable
from Quinean perspective. Quine’s monograph, “Two Dogmas of Empiricism,” is renowned
for its critique of analyticity and the analytic-synthetic distinction, a central tenet of logical
positivism that distinguishes between logically true and factually true assertions. The analytic-
synthetic distinction has a long history, dating back to Leibnitz, Hume, Kant and is also closely
tied to logical positivism. However, Quine argues that this distinction is not tenable. Quine
challenges two key doctrines of logical positivism: the analytic-synthetic distinction and the
belief that certain propositions are immune to revision in light of future experience. Quine’s
discussions with Rudolf Carnap, Nelson Goodman and Alfred Tarski led him to doubt the
distinction between analytic and synthetic judgments. He accepts the definition of ‘analytic’,
but ultimately rejects it, denying that analytic statements are true by definition, a notion
accepted by many analytic philosophers. Quine’s objections center on synonymy and the
problem of collateral information, arguing that there is no distinction between universally
known collateral information and analytic truth. He also objects to analyticity and synonymy
on the grounds of logical possibility, deviating from early Wittgenstein’s view of meaning.
Quine finds the notion of a space of possible worlds problematic as this notion fails to
distinguish between universally believed truths and necessary truths. Consequently, Quine
rejects the epistemological distinction between a priori and a posteriori experience, viewing it
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as dogmatic. As a vigorous advocate of dogma-free philosophy, Quine seeks to establish a
philosophy without rigid rules or principles; his critique of the analytic-synthetic distinction is
part of this broader effort to create a dogma-free philosophical enterprise, where Quine not
only challenges the Kantian distinction but also attempts to make his conceptual philosophy a
dogma-free philosophical enterprise. According to Quine, philosophy has to be dogma-free
philosophy. Thus, Quine tries to make philosophy a dogma-free philosophy, one that is free
from rigid rules, principles and logical rules.

Objectives: The main objectives of the paper are:

(i) To explain Quine’s critique of the analytic-synthetic distinction.
(ii) To examine the implications of Quine’s rejection of analytic truth.
(iti)  To understand Quine’s advocacy for a dogma-free philosophy.

Methodology: The methodology of this paper involves a critical examination of Quine’s “Two
Dogmas of Empiricism”, utilizing both primary and secondary literature, and employing a
philosophical exegesis approach to scrutinize Quine’s critique of the analytic-synthetic
distinction and its broader implications.

Discussion and findings:
Before delving into the problem, it is essential to understand what Quine means by ‘dogma’.
Dogma is a philosophical presupposition or assertion that works as a principle and makes the
statement universal and necessary. Let us clarify this point in light of Kantian analytic
statements. While developing analytic propositions or judgments, Kant sets out two important
features of analytic statements: (i) in all analytic statements, the predicate is overtly or covertly
contained in the subject term, and (7i) the denial of an analytic statement leads to a self-
contradiction. For example, ‘All bachelors are unmarried’ is an analytic judgment. In this
judgment, the predicate term ‘unmarried’ is contained in the subject term ‘bachelor’ in the
sense that the meaning of the term ‘bachelor’ is the same as the meaning of the term
‘unmarried’. Accordingly, in this judgment, the predicate term has not added any new
information regarding the subject term. Secondly, if anybody denies this judgment, they
thereby involve themselves in a plain contradiction. According to Kant, this is true not only of
this particular analytic judgment but also of all analytic judgments. That means the principle
by which an analytic judgment is determined as universal and necessary. Any judgment that is
determined by the principle of universality and necessity would be a dogma-oriented judgment.
Quine’s philosophy challenges Kant’s ideas on knowledge and science. He questions
the a priori foundation of knowledge, especially in Kant’s philosophy. Quine rejects Kant’s
distinction between analytic and synthetic statements. He wants to remove dogmas from
philosophy, making it more empirical and pragmatic. Quine’s philosophy serves as an antidote
to unempirical philosophers, targeting dogma-oriented statements. He refers to philosophers
who advocate such statements, like Kant, as unempirical philosophers. Quine was the first to
counter these dogmas, ruling out the Kantian cleavage between analytic and synthetic
statements, which he associates with dogma-oriented unempirical philosophy. In his
revolutionary paper, “Two Dogmas of Empiricism,” Quine targets and opposes two dogmas,
as stated at the beginning of the paper: “Modern empiricism has been conditioned in large part
by two dogmas. One is a belief in some fundamental cleavage between truths which are
analytic, or grounded in meanings independently of matters of fact, and truths which are
synthetic, or grounded in fact. The other dogma is reductionism: the belief that each meaningful
statement is equivalent to some logical construct upon terms which refer to immediate
experience. Both dogmas, I shall argue, are ill-founded. One effect of abandoning them is, as
we shall see, a blurring of the supposed boundary between speculative metaphysics and natural
science. Another effect is a shift toward pragmatism.”! Thus, it can be said that the analytic-
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synthetic distinction is, according to Quine, the first dogma of empiricism. Quine rejects the
analytic-synthetic distinction and dismisses it with no loss. In this regard, Quine attempts to
describe intensional ideas, namely, sense, meaning, propositions, identity, synonymy, and
analyticity, in terms of extensional ones, for example, reference and truth. In fact, Quine’s
tendency is to eliminate such intensional notions. Quine considers any importation of such
intensional ideas into our theories as leading to circularity and obscurity. Thus, the
shortcomings of the Kantian analytic-synthetic distinction can be further understood in light of
this approach.

Kant defined analytic propositions similarly to Leibniz’s “true in all possible worlds”
and thereby suggests that the denials of analytic statements are self-contradictory. Quine claims
that this definition has little explanatory value in terms of self-contradictoriness. Kant also
insists that in an analytic statement, the attribute is pre-conceptually contained in the subject
term. However, Quine identifies two major weaknesses in Kant’s formulation of an analytic
statement. In Quine’s words, “it limits itself to statements of subject-predicate form, and it
appeals to a notion of containment which is left at a metaphorical level.”! It is important to
note that Quine accepts the definition of “analytic” as “true in virtue of meaning alone,” as
Kant and like-minded philosophers have supposed. Unlike them, however, Quine questions
how we are to understand the idea of meaning and proceeds to discuss meaning. Quine’s attack
on analyticity, through an attack on the notion of meaning, is painstaking, as “meaning” is not
to be identified with “naming.” For Quine, meaning and naming or reference are distinct."
Quine illustrates this distinction using Frege’s example of “Evening Star” and “Morning Star,”
and Russell’s example of “Scott” and “the author of Waverly.” The phrases “Evening Star”
and “Morning Star” refer to the planet Venus, but a speaker may not realize they have the same
meaning. Similarly, “Scott” and “the author of Waverly” differ in meaning, not in naming. This
distinction applies to abstract terms like “9” and “the number of planets,” which refer to the
same entity but differ in meaning. Thus, Quine’s concern is with the sameness of meaning or
entity highlighting the difference between the meaning of singular terms and the entity named.

Correspondingly, one can distinguish between the meaning of a general term and its
extension. There is, however, a difference between a singular term and a general term. Unlike
a general term, a singular term purports to name an entity, but “a general term is true of an
entity, or of each of many, or of none. The class of all entities of which a general term is true
is called the extension of the term.”" According to this view, like a singular term and entity
named, there is a contrast between the meaning of a general term and its extension, for example,
“Creature with a heart” and “Creature with a kidney”. Two expressions refer to the same exact
entities in the world but have different meanings. This emphasis is an emphasis on meaning,
especially on cognition. Thus, “creature with a heart” is a creature with a kidney is not analytic.
Though they have the same extensions, they do not have the same meanings. Quine contends
that the expressions “Creature with a heart” and “Creature with kidneys” may be interchanged
salva veritate in extensional contexts, but clearly, these concepts differ in cognitive
significance. Interchangeability will not, in general, preserve truth in non-extensional
contexts.”” Due to Quine’s analysis, it is quite plausible that in extensional language,
interchangeability salva veritate is no assurance of cognitive synonymy. What it permits is the
interchange of heteronymous expressions. Here, the examination is cognition or observation
itself. At this juncture, it can be said that the sameness of extensions of two terms in an
extensional language does not inform us about cognitive synonymy. Yet, this shows that the
presupposed extensional language of science can be inadequate. Because this presupposed
extensionality leads to typical problems of the philosophy of science relating to examination.
In his “The problem of meaning in linguistics,” Quine states that the problem of finding
relevant respects is, if we think of the matter in a sufficiently oversimplified way, a problem
typical of empirical science. Quine thus denies that there is any such confusion of intension (or
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meaning) with extension, connotation with denotation as well. Whatever, it is absurd to
suppose that meaning is identical with a name.*!

Here, it is striking to note that what is meant by a word or an expression in a given
language is a matter of the behaviour of language users (how it is used by speakers of that
language), but not only the effect of prejudice. Like a behaviourist, in some form, Quine
remarks, “In psychology, one may or may not be a behaviourist, but in linguistics, one has no
choice. Each of us learns his language by observing other people’s verbal behaviour and having
his own faltering verbal behaviour observed and reinforced or corrected by others. We depend
strictly on overt behaviour in observable situations. As long as our command of our language
fits all external checkpoints, where our utterance or our reaction to someone’s utterance can be
appraised in the light of some shared situation, so long all is well. Our mental life between
checkpoints is irrelevant to our rating as a matter of language. There is nothing in linguistic
meaning beyond what is to be gleaned from overt behaviour in observable circumstances.”"!!
Quine seems to have concentrated on meaning via the actual use of language as the meaning
made of language-use. According to Quine, “Once the theory of meaning is sharply separated
from the theory of reference, it is a short step to recognizing as the primary business of the
theory of meaning simply the synonymy of linguistic forms and the analyticity of statements;
meanings themselves, as obscure intermediary entities, may well be abandoned.”™

Quine claims that the definition of analyticity depends on the concept of meaning,
which is problematic in that it presupposes something. This makes explicit mention of the
problem of analyticity that confronts us anew. For Quine, the statements which are analytic by
general philosophical acclaim are not analytic. Here, Quine begins with the traditional
distinction between logical truths and analytic statements. Since Frege, a distinction has been
made between logically necessary and logically contingent statements. The logically necessary
statements are broadly analytic. The logically contingent statements are synthetic statements.
Again, broadly analytic statements can be subdivided into two classes, namely, logical truths,
on the one hand, and narrowly analytic statements, on the other hand. The second class of
analytic statements are those that are always true by virtue of substitution on the basis of
definitions, which in turn depend on synonymy too. Quine was unhappy with the notion of
truth by definition. Quine discards the second class of analytic statements (narrow analyticity).
According to Quine, logical truth is acceptable because it is not problematic. Consider the
following expressions (e):

e1. No unmarried man is married;

e>. No bachelor is married.

The expression e, Quine says, is ‘logically true’. It is a logical truth and remains so whatever
we may replace for non-logical particles (‘man’, ‘married’) — the logical particles (‘no’, ‘is’)
being unchanged. For example,

e3. No unmarried woman is married.

It is worth noting that e3 is logically true. “A logical truth is a sentence that remains true
under all reinterpretations of its components other than logical particles.” Quine has no
objection to e1, but e2. Thus, Quine’s target is e2. Unlike e, e> is said to be analytic. The ez does
not have one and the same logical form as ei. Accordingly, the situation is different with e.
Quine notes that ‘A sentence S is analytic iff S can be turned into a logical truth by substituting
synonyms for synonyms’ (S is analytic =df S can be turned into logical truth by replacing
synonyms with synonyms). Quine notes that most people argue that the expression e> can be
transformed into a logical truth by substitution of a synonymous term, i.e., ‘unmarried man’
for ‘bachelor’ and thereby end up with e;. However, this shift leads to an unanalyzed notion of
synonymy, on the one hand, and a need for clarification of analyticity, on the other. To explicate
analyticity is to explicate synonymy. Expressions e1 and e; are synonymous iff e is defined as
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e2. But what is definition? There are those who contend that the second class of analytic
statements (narrowly analytic statement, e>) reduce to the first class (logical truths, e1) by
definition; for example, ‘bachelor’ is defined as ‘unmarried man’. Thus, e; is defined as e iff
the dictionary says so. But it is quite implausible that e, reduces to e;. Here Quine’s argument
can be brought up again, namely, who defined them thus, and when? Are we appealing to the
nearest dictionary...? Quine says that “this would be to put the cart before the horse. The
lexicographer is an empirical scientist, whose business is the recording of antecedent facts; and
if he glosses ‘bachelor’ as “‘unmarried man’, it is because of his belief that there is a relation of
synonymy between those forms, implicit in general or preferred usage prior to his own work.
The notion of synonymy presupposed here has still to be clarified, presumably in terms of
relating to linguistic behaviour. Certainly, the ‘definition’ which is the term of an observed
synonymy cannot be taken as the ground of synonymy.”* What is revealing to Quine is that
definition assumes synonymy rather than explains it. Finally, it appears circular as dictionaries
report pre-existing synonymies. According to Quine, other kinds of definitions might capture
this notion. Here, other kinds of definitions include what Carnap calls ‘explications’ and
logicians call ‘abbreviations’. According to Carnap’s explication, expression e; is defined as
2 iff e2 explicates (refines) ei. But this definition is too implausible. It is circular because
‘unmarried man’ explicates ‘bachelor’ only if they are synonymous in at least some contexts.
Thus, explication is a definitional process that rests on synonymy. This shows clearly how and
why the Carnapian notion of explication cannot be adequate.

Let us consider the ‘abbreviations’ that occur in regimented languages. According to
some logicians, expression e is defined as e iff e abbreviates e.. For example,

(a) ‘USA’ abbreviates ‘United States of America’.
(b) (P 2 Q) is defined as (~P v Q).

Quine’s objection to the first example (a) is that many putative analytic truths are not
abbreviations. And, his objection to the second (b) is that the stipulations (i.e., P D Q =df ~P
v Q) presuppose the concept of synonymy rather than explain it. Thus, it lacks a satisfactory
explanation of synonymy and analyticity.

Quine admits that we can introduce a word as a definition for another merely by
conventional decision, and in such a case, we can create synonymy by stipulation. However,
Quine notes that most definitions do not work this way because definitions presuppose
synonymy. Thus, all systems of definitions must be ultimately circular. No concept of
definition can be explained without circularity. When we say definition, it hinges on prior
relations of synonymy. The idea of definitions becomes viciously circular. This is why
definitions fail to give us an understanding of the notion of synonymy. Quine suggests that
instead of relying on definition, we concentrate directly on synonymy itself, as philosophers
have assumed that every analytic statement can be transformed into a logical truth by
substituting synonyms for synonyms, a move that rests on an unanalyzed notion of synonymy.
Thus, in a nutshell, it can be said that the distinction between analytic and synthetic statements
is not as clear-cut as traditionally thought. Quine argues that analyticity is not a well-defined
concept and that it is ultimately based on an unanalyzed notion of synonymy, which itself is
not well-defined and is in need of clarification.

Conclusion:

In view of the above, it can be said that Quine’s “Two Dogmas of Empiricism” challenges the
traditional distinction between analytic and synthetic statements. Analytic statements are
supposed to be true by definition, while synthetic statements are true due to worldly facts.
Quine argues that this distinction is flawed as meaning is complex and context-dependent. He
claims that analyticity is circular and unclear and truth relies on both language and facts,
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blurring the lines between analytic and synthetic. The statement ‘Brutus killed Caesar’
exemplifies this, being true due to word meanings and historical events. Quine suggests that
this interplay is typical, undermining the analytic-synthetic boundary. He concludes that this
distinction isn’t fundamental to language or reality but a failed attempt to impose order on
human understanding’s complexity. Quine criticizes those adhering to this distinction as
‘unempirical empiricists’ who prioritize dogma over experience, urging a re-evaluation of our
understanding’s foundations and acknowledging language’s complexity.
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Abstract: In this paper, the primary objective is to establish a relationship between disasters
(man-made and natural) and urban health in the context of Calcutta in 1944-45, a period when
the devastating impact of War and Famine wreaked havoc on Bengal in general and Calcutta
in particular. In this paper, first of all, an attempt will be made to understand the cause of famine
- is the said famine man-made or natural. Then the focus will be on the health impact of Famine.
As a consequence of the Bengal Famine of 1943-44 Famine destitutes gathered in Calcutta,
and this affected the health infrastructure and broader urban health scenario of the metropolis.
Finally, the study will examine Government policies and their reaction. This paper will
contribute to the global debate on determinants of health issues.

Key Words: Famine, Destitute, Calcutta, Disease, Urban Health, Disaster

This paper will delve into the study of calamities like famine on urban health and hygiene. The
case study will be the metropolitan city of Calcutta, and the time frame is 1943-44. During this
time, famine destitutes flocked to Calcutta, and this had an impact on the health infrastructure
of the city. However, for a better understanding of the topic, this paper needs to be divided into
three sections. In the first section, a general discussion will be made on the cause of the famine
of Bengal of 1943-44. The debate — whether Bengal Famine was man-made or natural will be
the focal point of this discussion. In the second section, the discussion will focus on health
conditions and health hazards faced by the famine destitutes and their impact on the health and
hygiene conditions of the city of Calcutta. In the final section, the central point of discussion
will be Government policies and measures to solve the crisis.

I
The general opinion is that Bengal Famine started in 1943 and continued for one year. But Paul
R. Greenough showed that the famine at its widest extent began in December 1942 and
continued till mid-1946. However, the highest point of the Famine was 1943-44. High prices,
starvation, epidemic outbreaks and unusual mortality were some causes of the Bengal Famine.
Amartya Sen popularised the view that the famine was mainly due to war-induced market
failure. He showed that Bengal contained enough food to feed everybody in 1943, but massive
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speculation, prompted in large part by wartime conditions, converted a minor shortfall in food
production into a disastrous reduction in market supply and thus, according to Sen, Bengal
Famine of 1943 was essentially a man-made famine." Paul R. Greenough also held a more or
less similar view. He opined that the colonial government, for military interests, tried to control
the food market, and this created the background for the Bengal Famine. Madhusree Mukerjee,
showed how the Bengal Famine was “manufactured” and for this, thanks should be given to
the colonial government. At present, the dominant opinion in historical discourse is that the
Bengal Famine was “man-made” and that this scorched earth policy of the colonial government
needs to be blamed.

The wartime situation created the context for the Bengal Famine. The Fall of Burma
affected India in two ways. First of all, the supply of Burmese rice was cut off. Secondly, a
great number of Indian-Burmese refugees arrived in the province. According to an estimate by
May 1942, their number was as great as 300000 in Bengal."” The presence of refugees in such
great number affected the resources of the province and strained it. At the same time, the
colonial government was eager to defend India from Japanese aggression. Fear of invasion of
Bengal through the lower delta region prompted the colonial authority to adopt a “boat denial
scheme” in May 1942, according to which the authority removed or destroyed country boats
capable of carrying ten persons or more in Chittagong, Noakhali, Tippera, Bakarganj, Khulna,
Twenty-Four Parganas and Midnapur districts.Y This policy impoverished the lives of
fishermen and boatmen and affected the rural community at large. Fishermen became
unemployed, cultivators faced great losses and potters were unable to carry their goods to the
market. Transportation costs also increased. The Government warned that if the cultivators
would not sell their rice, then either the stock would be confiscated or the Japanese would rob
them. The fear psychosis caused many cultivators to sell their rice without laying aside enough
for their yearly needs."! This had an adverse consequence. On 8 August 1942, the Quit India
Movement started. Tamluk and Contai subdivisions of the Midnapur district became its storm
centres. People from various strata of society participated in this movement, and the colonial
authority almost collapsed. In an attempt to re-establish colonial rule Government adopted a
policy of massive repression. Mass arrests and imprisonment, rape of village women,
encounters and destruction of the property of the rebels were common. This created panic, and
it affected food transportation and distribution. In this scenario, on 16 October 1942, a massive
cyclone hit Bengal and parts of Orissa. Midnapur was worst affected. Some losses were also
incurred in the Twenty-Four Parganas Districts. The cyclone began at about 7 or 8 A.M. on the
16" and devastation continued till the early hours of the morning of the 17",V In the afternoon
of the 16™, there was a high tidal bore forced up by the cyclone from the Bay, which broke into
the mainland and ravaged a large portion of Midnapur and Twenty-Four Parganas Districts, and
this was followed by heavy rain — at certain places, it was as heavy as 12 inches in less than 24
hours." ' As a result, heavy floods occurred causing massive destruction. The Bengal
Government estimated that 14,443 people died during the storm or in the week following, and
at least 1100 lives were lost due to trauma, cholera and other infectious diseases.™ It resulted
loss of a good portion of the district’s aman crop.* In this scenario, in 1942, a crop disease
known as helminthosporium disease of rice affected paddy production in Bengal.*! This disease
is so-called because it is caused by a fungus named Helminthosporium oryzae. The disease
often infects seeds and causes seeds or seedlings to decay and die, and when it infects mature
rice plants, it causes the production of panicles with unfilled grains or fewer, smaller and lighter
grains X' According to an estimate loss in grain yield in Bengal in 1942 due to this disease
ranged from 50% to 90% in several cases.®! The colonial policy of scorched earth, repressive
measures of the government in the face of nationalist upsurge, the cyclone of 1942, a great
flood that accompanied the cyclone and helminthosporium disease of rice all contributed
together to causing a crisis in the food market. Calcutta always remained a land of
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opportunities. In this scenario, a large number of destitutes came to the city in search of food
and livelihood. In the next section living pattern of the famine destitute in Calcutta and their
impact on urban health and urban space of the city will be studied.

II

By mid-1943 streets of Calcutta were flooded by famine destitute. According to a
Government estimate, by the end of August 1943, there were about 80,000 destitutes in the
city, of which 40,000 may have come from outside. During this time, Calcutta witnessed a
new form of dwelling — pavement dwelling. The destitute made footpaths their homes. Some
sought shelter in public parks. A section took refuge in air raid shelters while others tried to
protect themselves behind baffle walls. Many of these families spend the night in a fixed place.
It was very common to find groups of 20 to 30 people, at night, lying on the pavement, side by
side, sleeping beneath the sky.* Usually, families from the same village formed those groups.
They developed a sense of unity and fraternity among themselves in this distressing condition.
This was also essential for their protection and to save their women and children from rape or
molestation. In the daytime, adult men with one or two children wandered in various parts of
the city in search of food. A large section of these destitutes entered the city through the
Ballygunge Railway station, and they spilt over into the Ballygunge station region.X"!
Wandering destitute was common in Howrah station and bridge region, by the side of the Lower
Circular Road, between Dharamtolla Street and Sealdah Station region.*"!!

Tarak Chandra Das categorised the famine destitute who entered Calcutta in mid-1943
into three groups. The first group included those who had been ‘reduced to mere skin and
bones’. The second group consisted of those who had ‘swollen limbs’. The final group included
those who, though reduced in weight, looked more or less normal. Xl A categorisation of these
three groups shows how famine impoverished the bodies of individuals. The first two
categories were real famine victims. The last category included those who were not starving,
yet they flocked to Calcutta in search of free food. Most of the famine destitute came here from
Twenty-Four Parganas and Midnapur, though some were from Balasore, Gaya and Tippera.**

These destitutes abandoned all sense of personal health and hygiene. A survey was
conducted by teachers and students of the Department of Anthropology, University of Calcutta,
on the famine destitute in this city in mid-1943. An extract from this survey will help to
understand how the presence of destitutes in such large numbers in the metropolis posed a
threat to the urban environment, health and hygiene of this city. The narration is given below:-
“So far as personal cleanliness was concerned, they presented a scene of utter carelessness. As
a rule, they did not bathe, there was no lack of water in Calcutta but most of them had no extra
cloths to change over after bathing... Many of them suffered from fever, bowel-complaint,
measles, etc and were naturally afraid of bathing. The single piece of dhoti or sari which
covered their body when they left home could not be washed or cleaned for months together.
The dirt and dust of the streets of Calcutta went on accumulating on them. The approach of a
destitute could be easily detected by the terrible odour which he emitted constantly. Even this
noxious smell came to be associated with the places where they lived for some time such as
the Railway sheds, air-raid shelters, projecting verandas, etc... The street-sides and the open
lands abutting on them in South Calcutta were indiscriminately used for the purpose of
answering nature’s call. Indeed, it was difficult for the pedestrians, in those days, to move
through the unpaved foot-paths of South Calcutta.” **

This narration clearly explains how pathetic the daily life of the destitute was. They
were forced to lead a life which was below human standards. One can imagine how difficult it
is to spend months in one piece of cloth. The problem was more difficult for women. They in
their menstrual days faced severe difficulties. The destitute eat anything and everything that
they can get. Consumption of vegetable skins and rotten fruits was common, and the
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receptacles of street garbage were regularly haunted. ** The destitute often collected food from
free kitchens in tree leaves and dumped them in open streets.*!! The dumping of garbage in
such large quantities polluted the urban environment. Licking liquid food from the dusty
pavement and drinking rainwater that had accumulated in the road, were a common sight in
those days.iil The number of public toilets in Calcutta was limited. So destitute were either
forced to use a toilet which was utterly unhygienic or they were forced to satisfy nature’s call
in the open air. Later actions harmed the urban environment as a whole.

The above description makes it clear that the destitute were forced to lead a pathetic life.
Acute starvation, eating perished items, living an unhygienic life, and using an unhealthy space
for excretory activities destroyed the body's immunity system of these destitutes. This made
them easy prey for various diseases and at the same time converted their living space into
disease zones. This harmed the broader urban environment. A great number of destitutes died
because of starvation. Starved people often suffer from various diseases. Famine diarrhoea was
the most common. Unsuitable food, which remains indigested and leads to irritation of the
intestine; infection with dysenteric organisms and changes in the intestinal wall due to
malnutrition, leading to intestinal problems, were some of the contributing factors of the famine
diarrhoea.* Other medical problems include oedema or dropsy, anaemia, etc.™ Rickets were
very common among the destitute. Calcutta streets were filled with living skeletons and rickety
children. Tropical ulcer or naga sore, which was an ulcer of the skin and subcutaneous tissues
situated in the ankle, was also a common disease.”*"' At the same time, diseases like cholera
and malaria also affected the starving destitute. An investigation carried out in Calcutta towards
the end of 1943 showed that some 40% of destitute patients harboured malaria parasites. ™" In
early 1943, places under Begumgunj, Ranigunj, Laxmipur and Raipur Thanas recorded an
increase in cases of smallpox.*il A tragic incident was reported on 05.12.1943 in Shidhiganj
village under Narayanganj in the Eastern part of Bengal. Here, out of a total population of 1200,
the number of perished persons due to starvation, malaria and other diseases was 800,

1

This section will discuss how the government tried to solve the problem in Calcutta. Coming
of destitute in large numbers was a threat to Calcutta’s urban space in the sense that, in many
cases destitute became carriers of several infectious diseases. It also strained the resources of
the city and put pressure on the authorities of civic administration. The main object of the
Government was to evacuate the destitute from this city. The authority took definite measures
in this direction from late August 1943. In a press release Government spokesperson declared
that two centres with accommodation of 700 to 800 persons have been arranged at 10, Nalin
Sarkar Street and 55 Haris Chatterji Street. In addition, 1 Air Raid Relief Centre with
accommodation of about 200 persons was being equipped. *** The authority also intended to
take over Lady Brabourne College and the Shakhawat Memorial High School to open
additional centres for the collection of the destitute. These centres will remain in operation until
the destitute are sent out from Calcutta. ™ The government also decided to open relief centres
outside the city. Accordingly, in a press release made in the first week of September 1943 the
Government declared that it intended to open eleven evacuee relief centres for accommodating
57,200 persons, and it was decided that in the first instance, 13,500 persons would be sent by
3 or 4" September.**xii

Secondly, the Government took the initiative to feed the destitute. On 20 August 1943,
the Government of Bengal issued a circular by which it fixed the quantity of food to be supplied
as free doles of uncooked grains or in the form of gruel in kitchens. It stated that kitchens
should provide free gruel at 2 chataks (4 oz.) of food grains per day per head.

The third important initiative on the part of the Government was to provide destitute
medical facilities. Bengal Government’s press note in early September 1943 stated that
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accommodation was arranged for the sick destitute in Behala Hospital (300), Campbell
Hospital (250), Lake Club Buildings (120), Kamarhati Hospital (300), Uttarpara Hospital
(430), Konnagar Hospital (150) and Suresh Chandra Road Hospital (150).**ii Arrangements
were also made to bring sick, destitute and orphan children to hospitals and relief centres by
using the Air Raid Precautions ambulances.**V

Conclusion

From this entire discussion, it is clear that calamities and health are interconnected. Famine
diarrhoea, famine oedema, rickets, anaemia, scabies, kala-azar, malaria, cholera, smallpox and
psychological issues like mental disorientation, mania, etc. were common among the famine
destitutes. The presence of famine-stricken individuals in large numbers affected the broader
urban health condition of the city, straining its resources and almost collapsing its urban health
infrastructure. It is noted that epidemic diseases like malaria, cholera and smallpox ruled the
city in 1943-44 and 1944-45. Between 1925 and 1944-45 highest number of deaths by malaria
took place in the year 1944-45, with a death rate (per thousand) of 1.70.°**V In 1944-45,
smallpox claimed 8,325 lives in the area under the Calcutta Municipal Corporation. This was
the highest between 1911 and 1947-48 **¥i The Japanese air raids and Bengal Famine ravaged
the city's infrastructural facilities, exhausted its resources and posed a threat to the broader
health condition of this metropolis.
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ABSTRACT: Linguistic theories of translation tries to examine how the grammatical structure
of the language, vocabulary, and meaning can shape the translation process. Though the
translation process also includes cultural, ideological, and creative extents, linguistic theories
provide the important and essential tools and concepts for understanding how languages are
functioning at a structural level. These theories inspect how translators navigate between
different linguistic systems and how structural differences impacts on translation strategies.
This paper will explore some linguistic approaches—from early structuralist models to
modern functional and cognitive theories—and shows how each framework describes language
phenomena with examples that show their application in real translation practice.
Keywords: Translation studies, Linguistic theories of translation, Formal Equivalence,
Language structure, Dynamic Equivalence.

1. Introduction

Linguistic theories of translation aim to concentrate on how the grammatical structure of
language, meaning, and communication patterns can influence the process of translating from
one language to another. These theories became popular in the 20th century, when the works
of Eugene Nida, Roman Jakobson, J. C. Catford, and Noam Chomsky etc. became popular.
They answer important questions such as:

e Why is literal translation often impossible?

e Why do languages require different sentence lengths?

¢ How do cultural meaning, context, and grammar influence translation?
e What is the difference between word-level and sense-level translation?

We will try to explores these questions through the major linguistic theories that shaped modern
translation studies.

2. Roman Jakobson’s Linguistic Theory of Translation

Roman Jakobson (1959) proposed a widely used classification of translation. He offered one
of the earliest linguistic models. He classified translation into:

* Intralingual (within the same language)
* Interlingual (between languages)
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* Intersemiotic (between different sign systems)

2.1 Intralingual Translation

This involves reformulating or clarifying meaning in the same language (i.e., rewording within
the same language). Examples: paraphrasing a poem, simplifying a legal text, or explaining an
archaic expression in the same language.

2.2 Interlingual Translation (translation between languages)
This is what we usually call translation. This is the most common form of translation where we
interpret from one language to another while preserving meaning, tone, context etc.

2.3 Intersemiotic Translation (translation between sign systems)
This refers to converting verbal language into:

* images

* symbols

* gestures

* audio cues

* visual media
For example, turning a proverb into a poster design or adapting a poem into a musical
composition.
Jakobson’s key idea: Translation is a movement of meaning between different systems of
communication, not just between languages.

2.4 Jakobson and Equivalence

Jakobson argued that “equivalence in meaning cannot be achieved without a loss of nuance.”
(Jakobson 1959: 232). For him, translation is always an act of interpretation. This idea remains
foundational for modern theories.

3. Catford’s Linguistic Theory of Translation
J. C. Catford (1965) proposed one of the earliest structuralist models of translation where he
proposed a strong linguistic model based on shift analysis. defined translation as replacing
textual material in one language with equivalent material in another. But since languages differ,
translators must make shifts.

His approach remains useful for understanding what happens when translators move
between grammatical systems. His work introduced several important terms: equivalence,
rank, and translation shifts.

3.1 Types of Translation Shifts

(a) Level Shift

A meaning expressed through grammar in one language may be expressed through
vocabulary in another. (Shifts between grammar and lexis).

Example:

English uses auxiliary verbs for tense (He has written),

while other languages may use a single verb form.

(b) Category Shifts

It includes-

i). Structure Shift

A structural change occurs because languages arrange sentence elements differently (for
example, one language uses subject—verb—object order, another verb—subject—object).
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ii). Unit Shift (Rank Shift)

A phrase or clause in one language becomes a single word, or vice versa, in the target
language.

iii). Class Shift

A word belonging to one grammatical class (e.g., adjective) becomes another class (e.g.,
adverb) in the translated text.

iv). Intra-System Shift

A shift that occurs within systems that appear similar across languages but behave differently—
such as pluralization, article usage, or number agreement.

3.2 Strengths and Limitations of Catford

Catford’s major contribution is recognizing that translation requires structural reorganization
because languages do not match perfectly. His model helps describe structural differences, but
critics say it focuses too heavily on form and not enough on meaning or culture.

4. Nida’s Linguistic and Functional Model

Eugene Nida, one of the most influential figures in linguistic translation theory,
revolutionized translation theory by focusing on the effect on the reader. He introduced a major
shift from structural to reader-oriented translation theory.

Nida proposed 2 types of equivalence: (i) ‘formal equivalence’ (which is close to the
source text’s form) and (i1)‘dynamic equivalence’ (focused on the result on the target audience).
For example, literal translations may retain form but lose clarity, while dynamic translations
aim for naturalness and communicative impact.

4.1 Formal Equivalence (Literal equivalence or Word-against-word)
It normally tries to be close to the similar form of the original content.

Focuses on to stay close to original:
e The structure
e The wording
e The grammatical form

Useful when:
« Religious texts
e Legal documents
e Technical writing
e Poetry that depends on wording

4.2 Dynamic Equivalence (Sense-for-sense Translation)

It focuses on the meaning and result on the target audience. Instead of mirroring the
form, it recreates the projected impact, creating a translation that feels natural and culturally
and ethnically accessible to the innovative reader.

Nida (1964) said that a good translation should create in the target reader the same
response as the original created in its readers. Nida’s theories make emphasis that translation
is not replication but recreating the same meaning in a new linguistic and cultural environment.

4.3. Componential Analysis
Nida proposed to break words into smaller units of meaning, which comes under
semantic features.
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Example: If the source language is English, the word uncle could be analysed as:

e male

e relative
Here it is important that the target languages may have separate words for maternal and
paternal uncles, requiring translators to be particular and specific.

4.4. Receptor-Oriented Translation

According to Nida, translation must communicate naturally to the target people. This
perspective facilitated move translation theory toward pragmatics, i.e., how language use to
function in real-life as per communication is concerned.

5. Hallidavan Systemic Functional Linguistics (SFL)

Michael Halliday developed a linguistic framework which is based on how language functions
in context. This framework is very influential. His model shows that language is not just as
structure, but as social action. The theory is based on the framework that language is a system
of choices people make and that grammar is shaped by the functions it performed, particularly
the three main metafunctions:- ideational, interpersonal, and textual. (Systemic Functional
Grammar by Michal Halliday (Lecture 1 - 1960))

5.1 Three Metafunctions of Language

Halliday proposed that every text simultaneously expresses three metafunctions:

a). Ideational Meaning

How language represents experience, including the "doing" and "happening" in the world.
This is found through systems like transitivity. The contents are ideas, events, participants
etc.

b). Interpersonal Meaning (Relationships, tone, attitude)
How language is used to intermingle with others, negotiate social roles, and express
attitudes. Systems like modality are vital for this function.

¢). Textual Meaning
How the message is prearranged, how language organizes itself into coherent and
connected texts. This is achieved through structures like cohesion, theme and rheme, and
logical relationships between clauses.

5.2 Hallidayan Impact on Translation

Translators must consider the following:

« field (subject matter)
e tenor (relationship)
e mode (medium of communication)

Example:

A legal notice and a children’s story differ in all three metafunctions.
Halliday’s framework helps translators adjust style, tone, and structure accordingly.

6. The Prague School and Functionalism

The Prague School emphasized functional sentence perspective (FSP), focusing on how
information is distributed in sentences.
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6.1 Theme and Rheme
Theme is what the sentence is about and the Rheme is what is being said about the theme

Different languages place these differently. Example:

English: “Yesterday, I met a friend.”

Hindi: “Kal maine ek dost se mulaqat ki.”

(Theme “yesterday” appears first in both, but structure differs.)

Understanding theme—rheme helps translators maintain naturalness while preserving
emphasis.

7. Chomsky’s Transformational Grammar and Translation

Noam Chomsky proposed that sentences have:
« Surface Structure — the visible form
e Deep Structure — the underlying universal meaning

Translation focuses on deep structure—identifying what the sentence fundamentally means—
then generating a surface structure appropriate for the target language.

Thus, translation becomes a process of:
1. Interpreting the deep structure
2. Rebuilding it in a new surface form
This explains why translations may differ in form yet remain equivalent in meaning.

8. Semantic and Communicative Translation (Newmark)

Peter Newmark, a prominent translation theorist, offered a balanced linguistic model of
Translation. He proposed two major approaches to translation: semantic translation and
communicative translation. Both aim at producing accurate and meaningful translations but
differ in their focus and method.

8.1 Semantic translation attempts to stay as close as possible to the original text’s meaning,
form, and author’s style. It prioritizes the source language and tries to reproduce the exact
contextual meaning of the original message. This approach values linguistic precision, cultural
nuances, and the author’s individual voice. It is often used in literary works, academic texts,
and philosophical writing where fine shades of meaning matter.

Semantic Translation
« Faithful to the original meaning
o Often more source-oriented

8.2 Communicative translation, on the other hand, focuses on the target reader and aims to
produce the same effect on the target audience as the original text did on its readers. It
emphasizes clarity, naturalness, and readability in the target language. Communicative
translation may adjust expressions, idioms, or structures to suit the cultural expectations of the
target audience. It is commonly used for advertisements, instructions, public information
materials, and other practical texts.

Communicative Translation
« Focuses on reader comprehension
o Often more target-oriented
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8.3 Application

Peter Newmark’s distinction between Semantic Translation and Communicative
Translation is widely used in translation studies because it offers a practical, easy-to-apply
framework for deciding how to translate different kinds of texts and purposes.

Newmark’s distinction is widely used because it:

e gives translators a clear decision-making tool

« fits well with different text types

« helps balance source-oriented and target-oriented principles
« is simple enough for students but useful for professionals

e is commonly used in research for analysing translations

9. Componential Analysis

Componential analysis was developed by several figures, including Ward Goodenough and
Floyd Lounsbury in the American tradition, who applied it to fields like kinship terms. A major
breakthrough came from Jerrold J. Katz and Jerry A Fodor with their 1963 paper, and it was
influenced by earlier European structuralists like Louis Hjelmslev Nida etc. Componential
analysis breaks a word into distinct semantic features to understand its meaning precisely.

For example, the term ‘‘forest” can be defined using features like:

o [+trees]
e [+density]
o [+wild]

9.1 Componential analysis helps translators:

e compare near-synonyms
e choose accurate equivalents

« analyze semantic differences
« avoid mismatches in meaning

Componential analysis is a method in semantics that breaks down a word's meaning into its
smallest, most basic components or "semantic features". This allows linguists to compare and
contrast words based on these features, explaining relationships like synonymy or antonymy
by showing how words share or differ in their components. For example, "man" and "woman"
can be broken down into features like [+MALE] or [+FEMALE] respectively.

9.2 How it works
Decomposition: A word's meaning is broken down into a set of basic, minimal features.

Feature representation: These features can be represented using binary values, such as
"present" or "absent" (e.g., [TMALE, -FEMALE)).

Structured analysis: The analysis is often displayed in a structured way, such as a semantic
matrix, to visually compare related words.
Example

A classic example is the analysis of kinship terms:
man: [+tMALE, +ADULT, +HUMAN]
woman: [-MALE, +ADULT, +HUMAN]
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10. Contrastive Linguistics and Error Analysis

Contrastive linguistics compares two languages to identify similarities and differences. It
compares the grammatical and lexical features of two languages to predict potential
translation problems. It is useful for translation because it helps predict:

e structural mismatches
e likely errors
e areas requiring special attention

Common areas examined include:
e word order
« tense and aspect
e gender and number
« article usage (many languages lack articles entirely)
e politeness strategies
e lexical categorization

By studying these contrasts, translators gain insight into where literal translation fails and
restructuring becomes necessary.

11. Lexical Gaps/ semantic voids and Cultural Concepts

Lexical gaps in translation occur when a language lacks a direct equivalent for a word or
concept that exists in another language, requiring translators to use compensatory strategies
like descriptive phrases or borrowing. These gaps, also called semantic voids, highlight
differences in cultural histories and cognitive habits between languages.

Languages differ in the concepts they encode.
Some ideas exist in one culture but not in another; others are expressed differently.

11.1 Lexical gaps appear in areas such as:

e kinship terms

e cultural practices

« emotional states

« religious concepts
e social hierarchies

11.2 In such cases, translators may:

e borrow the original term

e paraphrase

« use descriptive translation (descriptive phrases)
« find a partial equivalent

Understanding semantic fields helps translators navigate non-equivalent vocabulary.

12. Computational Linguistics and Machine Translation (Early Approaches)

Before Al-based systems, early linguistic theories attempted rule-based machine translation.

12.1 Rule-Based Machine Translation (RBMT)
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Rule-based machine translation (RBMT) is a method of translating text from one language to
another by using manually created linguistic rules and dictionaries that cover grammar-
Phonology, Morphology, syntax, and semantics.

It is relied on:
« Bilingual dictionaries
e Grammatical rules
» Morphological and syntactic analysis

12.2 Weakness

Languages are too rich and complex for strict rules. Idioms, ambiguity, and cultural meaning
posed major challenges. Nevertheless, these early models laid the groundwork for modern
machine translation.

13. Levels of Linguistic Analysis and Translation

Linguistic theory views language as a multi-layered system. Translation must operate at all
these levels.

13.1 Phonological Level (Sound Patterns)

Phonology plays an important role in translation because the sound patterns of a language
influence meaning, style, and emotional effect.

13.1.1 Why it is important:

e Translators must consider thyme, rhythm, alliteration, and other sound features—
especially in poetry, slogans, and oral texts—to preserve the original aesthetic quality.

¢ Phonological differences between languages can affect how names, idioms, and
onomatopoeic words are rendered in translation.

¢ Good translation often requires adapting sounds so that they are natural and
pronounceable for the target-language audience.

e Thus, phonology helps maintain both the expressive force and communicative impact
of the source text in the translated version.

13.2 Morphological Level (Word Formation)

Morphology plays an important role in translation because it deals with the structure of words,
including roots, prefixes, and suffixes, which carry essential meaning.

13.2.1 Why it is important:

1. Grammatical meaning is encoded in word forms.
Tense, number, gender, person, aspect, mood, and case often appear as prefixes,
suffixes, or internal changes. Misreading these forms leads to inaccurate translation.

2. Different languages package meaning differently.
A single word in one language may require a phrase or sentence in another.
Understanding morphology helps translators unpack and repack meaning
appropriately.

3. Word formation affects clarity and precision.
Compounds, derivatives, and inflections must be handled carefully to maintain the
original sense.

4. Morphology helps with equivalence.
It guides how to translate terms, technical vocabulary, and culturally specific words
that have complex internal structures.
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5. Good morphological analysis prevents errors.
Without understanding how words are formed, translators might mistranslate verbs,
plurals, negatives, or relationships between words.

In short, morphology matters because accurate translation depends on
understanding how languages build meaning through word structure.

13.3 Syntactic Level (Syntactic Level (Sentence Structure)

Languages use different word orders and grammatical patterns: - subject position, verb
placement, clause arrangement. Translators reconstruct sentences so that it will appear natural
in the target language. Syntax is important for translation because it governs how words are
arranged to create meaning, and different languages organise sentences in different ways.

Here are the key reasons:

1. Sentence structure determines meaning.
Word order, clause patterns, and grammatical relationships show who does what to
whom. Misinterpreting these structures leads to incorrect translation.

2. Languages follow different syntactic rules.
Some use SVO order (English), others SOV (Hindi/Tamil), and some allow free word
order. Translators must adjust sentence structure so the message is natural and
accurate in the target language.

3. Complex sentences require careful handling.
Relative clauses, passive constructions, conditionals, or embedded clauses must be
reorganized without losing meaning.

4. Syntax reflects style and tone.
Short, clipped sentences, long flowing structures, or rhetorical patterns create effects
that translators try to reproduce.

5. Correct syntax ensures readability and coherence.
A translation may be accurate lexically but still sound unnatural if the syntax does not
fit the norms of the target language.

In short, syntax is essential in translation because it helps preserve meaning, clarity, and the
natural flow of the text across languages.

13.4 Semantic Level (Meaning)

Semantics 1s important for translation because it deals directly with meaning, which is the
core of any translation task.
Here are the key reasons:

1. Semantics ensures accurate meaning transfer.
Translators must understand the precise meanings of words, phrases, and sentences to
convey the same ideas in the target language.

2. Words often have multiple meanings.
Without semantic analysis, a translator may choose the wrong meaning of a
polysemous word or idiom.

3. Context determines meaning.
Semantic understanding helps translators interpret figurative language, cultural
references, metaphors, and implied meanings correctly.

91



Linguistic Theories of Translation and It’s Importance
doi: https:/7doi.org/10.5281/zenodo. 18427413

4. Semantic relationships guide coherence.
Synonyms, antonyms, hyponyms, and collocations help maintain logical and natural
connections in the translated text.

5. Good translation depends on semantic equivalence.
Even if grammar and vocabulary are correct, the translation fails unless the intended
meaning is faithfully reproduced.

In short, semantics is essential because translation is fundamentally the act of transferring
meaning from one language to another.

13.5 Pragmatic Level (Context and Intent)

Pragmatics is important for translation because it focuses on how meaning is shaped by
context, intention, and social use, not just by words themselves.

Here are the key reasons:

1. Language use depends on context.
Pragmatics helps translators understand how meaning changes depending on the
situation, speaker, audience, and cultural background.

2. Speakers often imply more than they say.
Translators must interpret implicatures, indirect speech acts, politeness strategies, and
hidden meanings to convey the correct intention.

3. Cultural norms guide communication.
What is polite, formal, humorous, or appropriate varies across cultures; pragmatic
knowledge helps adjust expressions accordingly.

4. Deixis and reference depend on the situation.
Words like “here,” “now,” “you,” “that,” or “this” must be translated according to the
physical, social, or discourse context.

5. Pragmatic accuracy ensures natural and effective communication.
Even if sentences are grammatically correct, the translation may fail pragmatically if
it sounds rude, too direct, or culturally inappropriate.

In short, pragmatics is essential for translation because it helps preserve the speaker’s
intended meaning, tone, and social appropriateness across languages.

13.5.1 Meaning is often shaped by:

* politeness
* speaker intention
* social hierarchy
* context of communication
Translation must capture these pragmatic dimensions even when languages express
them differently (e.g., through verb forms, particles, word choice, or polite expressions).
Pragmatics examines how meaning is constructed in context.

13.5.2 Implicature (Grice)
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Implicature is a concept by philosopher H.P. Grice that explains how speakers imply meanings
that go beyond the literal meaning of their words. Translators have to capture this implicit
meaning. Example:

Someone says, “It’s cold here,”

He/she may be hinting: “Please close the window.”

13.5.3 Speech Acts (Austin and Searle)

J.L. Austin and John Searle are key figures in speech act theory, which posits that speaking is
a form of action. Austin introduced the concept, breaking down an utterance into three acts:
locutionary (literal meaning), illocutionary (speaker's intent), and perlocutionary (effect on the
listener). Searle
Actions of the Statements:

e ordering

e requesting

e apologizing

e commanding
Therefore, we can say that Translators must preserve the illocutionary force—the intention.

13.5.4 Politeness Theory (Brown & Levinson)

Politeness Theory (Brown & Levinson) is a major concept in pragmatics that explains how
people maintain each other's “face”—that is, their public self-image—during communication.

Cultures vary in politeness strategies.
Politeness Theory is crucial for translation because cultures differ in:
e directness/indirectness
e politeness levels
e honorifics
e forms of address
e acceptable ways of making requests

A translator must recreate the same level of politeness in the target language to preserve
meaning, tone, and social relationships.

14. Cognitive Linguistics and Translation

Cognitive linguistics examines how human minds process language. Modern translation
increasingly draws from this field.

14.1 Conceptual Metaphor Theory (Lakoff & Johnson)
Metaphors are conceptual, not just linguistic. Translators have to understand that meaning.

Example:
“Time is money”
exists in English but not in all languages.

Translators must decide whether to:
« recreate the metaphor
e replace it with a culturally familiar one
« render the underlying meaning literally

14.2 Frame Semantics

Words evoke “frames” or conceptual scenes.
If translators understand these frames, then it helps them to choose appropriate equivalents.
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14.3 Embodied Meaning

Meanings are based on human physical experience. Some cultures conceptualize directions,
time, or emotions differently. Translators must navigate these conceptual worlds.

15. Discourse Analysis and Translation

Discourse analysis studies texts beyond the sentence level. Discourse Analysis and translation
are closely connected because both focus on meaning beyond individual words and
sentences.

A translator must understand the entire discourse—its context, cohesion, and structure—to
convey the original message accurately.

Discourse features such as reference, coherence, tone, and implied meaning guide how
sentences relate to each other in a text.

Different genres and cultural contexts have distinct discourse patterns that the translator must
recognize and reproduce.

15.1 Cohesion Theory

15.1.1. Cohesion Theory, developed by Halliday and Hasan (1976), explains how different
parts of a text are linked together to create a smooth, unified whole.

Cohesion refers to the linguistic connections that hold a text together so that it is not just a
random collection of sentences.

15.1.2. Halliday & Hasan identify five major cohesive devices:

1. Reference — using pronouns and demonstratives to refer to people or things
e.g., he, she, it, this, that

2. Substitution — replacing a word with another to avoid repetition
e.g., “I need a pen. Do you have one?”

3. Ellipsis — omitting understood words
e.g., “Want some tea?” (I omitted: “Do you...?")

4. Conjunction — linking ideas logically
e.g., and, but, therefore, however

5. Lexical Cohesion — repeating or relating words through synonyms, antonyms, or
word families
e.g., “car... vehicle... automobile”

15.1.3. Why is Cohesion Theory important for translation?

« It helps translators maintain the flow and clarity of the original text.

* Cohesive devices differ across languages, so translators must choose equivalent
links, not just translate word-for-word.

* Cohesion contributes to the readability and coherence of the final translation.
Translators must maintain coherence even if cohesion markers differ.

15.2 Text Type Theory (Reiss)

Text Type Theory, proposed by Katharina Reiss (1971), explains that translation strategy
should depend on the type and function of the text.

Reiss identifies three main text types, each with its own translation method:

15.3 Different text types require different strategies:
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1. Informative Texts (Content-focused)

These texts aim to provide information.

Examples: news articles, manuals, reports, essays.

Translation focus: clarity, accuracy, and faithful transmission of the content.
2. Expressive Texts (Form-focused)

These texts emphasize artistic form, style, and the author’s creativity.
Examples: poems, novels, speeches, literary works.

Translation focus: preserving style, tone, imagery, and aesthetic effect.

3. Operative Texts (Appeal-focused)

These texts aim to persuade, influence, or motivate the reader.

Examples: advertisements, political speeches, slogans.

Translation focus: achieving the same persuasive effect on the target audience.

Additional Type: Audio-Medial Texts

Texts that use more than one channel (sound + image).

Examples: films, commercials, multimedia texts.

Translation focus: synchronizing verbal and non-verbal elements.
15.4 Importance of Text Type Theory for Translation

Reiss’s theory benefits translators in choosing the right method based on the purpose of the
text. It emphasizes that one approach cannot fit all, and translation must aim for functional
equivalence.

This classification guides translators in selecting priorities. Thus, Discourse Analysis
helps translators to maintain the flow, intention, and overall communicative effect of the source
text.

16. Summary of Key Linguistic Approaches of Translation
Theory / Scholar Focus

Contribution

Saussure Language as a system Structural foundation

Jakobson Types of translation Meaning as interpretation

Catford Shifts Structural mapping

Nida Dynamic equivalence Meaning-effects, receptor-oriented
Halliday Systemic functional linguistics | Contextual meaning

Prague School Theme-rheme Information structure

Newmark Semantic/communicative Balanced practice

Grice, Searle

Pragmatics

Implicit meaning

Cognitive linguists

Conceptual worlds

Metaphor & cognition

Relevance Theory

Efficient meaning

Contextual optimization

17. Conclusion

Linguistic theories deliver the structural and analytical tools which are required to
understand translation at the level of language. While cultural, socio-political, and
technological theories extend the scope of Translation Studies, linguistic models of translation
remain necessary because they explain how meaning is shaped by vocabulary, morpho-syntax,
discourse, grammar and cognition.

From early philosopher and structuralists like Saussure to modern cognitive and
pragmatic approaches, linguistic theories of translation reveal that translation is not only about
substituting equivalent words but also about navigating composite systems of meaning
implanted in language itself.
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Abstract: Jitendra Nath Mohanty (1928-2023) is acknowledged as a prominent interpreter and
practitioner of phenomenology in India, bridging Continental philosophy, especially
Husserlian thought, with Indian philosophical viewpoints. This essay presents a
phenomenological examination of Mohanty’s philosophy, emphasizing his perspectives on the
self, intersubjectivity, and the genesis of the cosmos. Mohanty’s phenomenology underscores
consciousness as relational, intentional, and historically situated, challenging reductive views
of subjectivity as either isolated or purely rational. This study demonstrates how Mohanty
integrates rigorous Husserlian methodology with ethical agency, social interdependence, and
ontological openness by analysing his works on transcendental phenomenology, ethics, and
Indian philosophical discourse. The paper asserts that Mohanty’s reconstruction of
phenomenology provides a conceptual framework for addressing contemporary philosophical
issues about identity, alterity, and the ethical responsibilities of human engagement with the
world.

Keywords: Self, Other, World, Phenomenology, Philosophy.

Introduction:

Jitendra Nath Mohanty’s philosophical work uniquely intersects Western phenomenology and
Indian philosophical inquiry, offering a comprehensive analysis of consciousness, selfthood,
and the relationships among self, other, and the world. Mohanty, distinguished for his analytical
approach to phenomenology, engages with Husserlian intentionality, Heideggerian ontology,
and Indian metaphysical traditions, so establishing a framework that reinterprets the
fundamental categories of experience. Mohanty contends that “Phenomenology facilitates a
return to the essential structures of consciousness, concurrently establishing a dialogical space
between the self and the other, as well as between finite experience and the lifeworld”
(Mohanty 45). This commitment to thorough, methodical inquiry situates his work as both an
extension and a critical evaluation of classical phenomenology, emphasizing the relational and
ethical dimensions of subjectivity. A fundamental element of Mohanty’s theory is his emphasis
on the dynamic interplay between the self and the environment. Mohanty refutes a purely
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solipsistic or Cartesian perspective on subjectivity, contending that the self is constituted
through engagement with the world and others, a stance that corresponds with Husserl’s
subsequent analyses of intersubjectivity and lifeworld concepts. Dan Zahavi notes that
“Mohanty’s phenomenology provides a nuanced account of how subjectivity is inherently
relational, thereby incorporating ethical and existential aspects into phenomenology while
preserving analytical rigor” (Zahavi 72). This relational ontology critiques reductive views of
consciousness and posits that the creation of meaning and experience requires an advanced
understanding of social, historical, and intersubjective contexts.

Mohanty’s engagement with Indian philosophical philosophy enriches his
phenomenological framework, offering novel insights into consciousness and selfhood.
Mohanty highlights the interplay between analytical rigor and experiential insight through the
use of Advaita Vedanta, Nyaya epistemology, and Buddhist cognitive studies. Kisor Kumar
Chakrabarti asserts, “By integrating Indian epistemic perspectives with Husserlian
phenomenology, Mohanty transcends disciplinary limitations, demonstrating that the
investigation of self, other, and world is enriched by both systematic analysis and reflective
insight” (Chakrabarti 88). This cross-cultural interaction enables a reconstruction of
phenomenology that is sensitive to many epistemic traditions while preserving logical and
methodological precision. Mohanty’s phenomenological reconstruction emphasizes the ethical
implications of self-other-world interactions. Consciousness is not merely a private cognitive
event; it is consistently situated within ethical and social frameworks. Mohanty contends that
"the lived self is inextricably linked to the acknowledgment of the other; ethical responsibility
arises from the fundamental structure of experience, rather than as an external imposition"
(Mohanty 49). This discovery underscores the importance of intersubjective consciousness and
moral awareness, situating phenomenology within a broader framework of social and ethical
cognition. Scholars such as John Drummond have noted that Mohanty’s approach “transcends
a strictly formalist or descriptive phenomenology by illustrating how consciousness,
experience, and ethical responsibility are mutually constitutive” (Drummond 65).

Furthermore, Mohanty’s methodology exhibits a careful balance between analytical
precision and phenomenological depth. Contrary to certain sectors of continental
phenomenology that prioritize existential interpretation over clarity, Mohanty champions
methodical clarification of concepts, logical rigor, and argumentative coherence. Dan Zahavi
observes, “Mohanty’s work demonstrates that phenomenology can achieve both descriptive
subtlety and analytical rigor, providing a framework for systematically yet deeply reflecting on
questions concerning self, other, and world” (Zahavi 75). This methodological rigor enables
Mohanty to address complex inquiries such as consciousness, intentionality, and
intersubjectivity without resorting to abstraction or detaching from lived experience.
Mohanty’s reconstruction of phenomenology is highly significant in contemporary
philosophical conversation. His work enhances conversations in comparative philosophy,
cognitive science, and ethics by highlighting the social, ethical, and culturally informed
dimensions of consciousness. K. N. Jayatilleke asserts that “Mohanty’s phenomenological
insights establish a vital link between Indian philosophical thought and contemporary analytic
methodologies, demonstrating that investigations into self, consciousness, and intersubjectivity
can be meticulously scrutinized while remaining sensitive to lived experience and social
context” (Jayatilleke 82). This positions Mohanty as a prominent thinker in the ongoing
dialogue between Eastern and Western philosophies, analytic and continental traditions, and
the interplay between individual and social dimensions of thought.
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Self: Intentionality, Embodiment, and Historical Situatedness

J. N. Mohanty’s phenomenological reconstruction fundamentally involves a nuanced
understanding of the self as an intentional and historically situated entity, whose existence and
experience are inherently connected to embodiment and intersubjective engagement.
Mohanty’s interpretation of the phenomenological self employs Husserlian analyses of
intentionality, integrates Heideggerian notions of being-in-the-world (Dasein), and
incorporates Indian perspectives on selfhood, thus creating a multidimensional framework that
combines analytical rigor with existential depth. Mohanty asserts that “the self is not a singular
entity but a dynamic center of intentional actions; its structure is formed through interaction
with objects, others, and the historical context” (Mohanty 52). This perspective emphasizes
that consciousness and identity are not abstract or isolated phenomena, but are fundamentally
social and culturally embedded. Intentionality, a key feature of phenomenological inquiry, is
essential to Mohanty’s understanding of selfhood. Consciousness is always directed toward an
object; every act of observation, thought, or reflection focuses on an object, event, or meaning.
Mohanty asserts that this relational framework is essential for the existence of selfhood, since
the self is expressed through its orientation and response to the external world. Dan Zahavi
notes that “Mohanty’s interpretation of Husserl highlights that the self does not emerge as a
pre-existing substance but as the intentional correlate of experience; it is continuously oriented,
engaged, and ethically implicated” (Zahavi 83). Intentionality is not merely a formal construct;
it functions as an ethical and cognitive framework through which the self interacts with reality,
generates meaning, and recognizes responsibility towards others. Embodiment is equally
essential to Mohanty’s phenomenology of the self. Classical phenomenology emphasizes the
transcendental structures of consciousness; however, Mohanty integrates the lived body as a
medium that anchors intentional acts in perception, action, and affective experience. John
Drummond observes, “Mohanty correlates Husserl’s transcendental analysis with the concrete
lived body, illustrating that selthood is irrevocably tied to corporeality; intentionality is
consistently expressed through the embodied subject” (Drummond 78). This viewpoint
corresponds with Indian philosophical traditions that perceive the body as a locus of cognition,
ethical conduct, and spiritual development, emphasizing the holistic and enactive dimensions
of identity. The embodied self is not merely an instrument for experience but a crucial
component in its development, enabling perception, emotion, and moral agency.

The historical background enriches Mohanty’s portrayal of the self, placing individual
subjectivity within temporal, cultural, and social frames. Employing Heideggerian notions of
being-in-the-world, Mohanty asserts that selthood is not independent of historical context; it
emerges in relation to inherited behaviours, social norms, and historical occurrences. Kisor
Kumar Chakrabarti states, “Mohanty’s phenomenology situates the self within its historical
lifeworld, recognizing that consciousness and identity are inherently connected to social,
cultural, and temporal contexts” (Chakrabarti 92). This historically informed perspective
challenges simplistic or universal concepts of the self, demonstrating that the self is shaped by
and responds to its existential circumstances, deriving meaning through engagement with
tradition, society, and history.

Mohanty’s philosophy integrates intentionality, embodiment, and historical context,
therefore clarifying the intersubjective dimensions of selthood. Consciousness is intrinsically
interconnected, and recognizing the other is crucial for the development of one’s identity.
Mohanty asserts, “The self is disclosed through its receptivity to the other; intersubjectivity is
not an augmentation of experience but fundamental to the formation of subjectivity” (Mohanty
56). Dan Zahavi contends that this relationality links phenomenology and ethics: “Mohanty’s
framework emphasizes that selthood is a dialogical achievement; it is expressed through the
ethical recognition of the other and the ongoing negotiation of shared meaning.” Zahavi 87.
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This account situates the self-inside a moral and social framework, linking cognitive structures
to ethical obligations. Furthermore, Mohanty’s phenomenological reconstruction enables a
dialogue with Indian epistemological and ontological viewpoints, particularly concerning the
understanding of consciousness as both relational and normatively structured. Indian traditions,
such as Advaita Vedanta and Buddhist analyses of cognition, anticipate similar results
regarding the relational, embodied, and ethically involved self. K. N. Jayatilleke observes,
“Mohanty’s integration of Indian philosophical insights with Western phenomenology
demonstrates that the self is neither isolated nor purely cognitive; it is an ethically and socially
contextualized entity, whose knowledge and actions are rooted in relational networks”
(Jayatilleke 89). This cross-cultural engagement highlights the universality of Mohanty’s
philosophical insights while contextualizing them inside historically unique intellectual
traditions.

Other: Intersubjectivity and Ethical Responsibility
A crucial element of J. N. Mohanty’s phenomenological reconstruction is the pivotal function
of the other in the formation of selthood, consciousness, and ethical awareness. Mohanty posits
that the self cannot be understood in isolation; it is inherently relational, shaped via dynamic
interactions with other conscious agents and the communal lifeworld. This perspective is
significantly influenced by Husserl’s analyses of intersubjectivity, Heideggerian existential
thought, and Indian philosophical reflections on relational selthood, resulting in a thorough
comprehension of the ethical and epistemic significance of interacting with others. Mohanty
asserts that “the existence of the other is not merely an empirical reality; it is a fundamental
condition of subjectivity itself.” The ego achieves full realization through its ethical and
cognitive openness to others. (Mohanty 61). This methodology underscores intersubjectivity
as both an ontological and ethical foundation, challenging atomistic or solipsistic notions of
selfhood. In phenomenological terms, intersubjectivity refers to the reciprocal development of
self and other, wherein consciousness is simultaneously directed towards the other and
influenced by this direction. Dan Zahavi clarifies, “For Mohanty, intersubjectivity is not a
peripheral component of experience; it is fundamental to the structure of consciousness.” The
self 1s revealed through its relational orientation, and understanding others is crucial for self-
comprehension” (Zahavi 91). This reciprocal constitution emphasizes that identity is
dialogical, and intentional actions are inherently ethical as they engage the other in the process
of meaning-making. Consciousness is intrinsically ethically accountable, as the awareness and
recognition of others entail obligations that affect cognition, judgment, and behaviour.
Mohanty’s phenomenology integrates perspectives from Indian philosophical
traditions, particularly those emphasizing relationality and ethical responsibility. Employing
Advaita Vedanta, Nyaya, and Buddhist analyses of cognition, Mohanty situates intersubjective
engagement within a framework that links knowledge, ethical conduct, and social
responsibility. K. N. Jayatilleke observes, “The Indian epistemological emphasis on the
relational and ethically grounded nature of knowledge corresponds with Mohanty’s
phenomenology, demonstrating that the recognition of the other is both a cognitive and moral
imperative” (Jayatilleke 94). This cross-cultural discourse illustrates that the ethical dimensions
of intersubjectivity are essential to the development of selthood and understanding, rather than
merely ancillary to cognition. The ethical duty stemming from intersubjectivity is closely
associated with Mohanty’s critique of egocentric or solitary approaches to knowledge
acquisition. Awareness of others entails vigilance, openness, and recognition of their inherent
dignity and independence. John Drummond notes that “Mohanty’s phenomenology illustrates
that ethical responsibility is intrinsic to consciousness: perceiving and engaging with others
involves moral accountability, as our cognition and actions produce relational consequences”
(Drummond 83). In this framework, intersubjectivity is intrinsically connected to ethics: the
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person must acknowledge, respect, and react to the claims and presence of others, thereby
affirming the inherently social character of knowledge and moral reasoning.

The dialogical confirmation of experience underscores the epistemological dimension
of intersubjectivity. Knowledge is generated not solely by an individual intellect but emerges
via debate, discourse, and mutual recognition. Arindam Chakrabarti observes, “Mohanty’s
phenomenology underscores that comprehension and knowledge are intersubjectively
authenticated: the existence of the other, the process of dialogue, and the negotiation of
meaning are essential to the establishment of epistemic certainty” (Chakrabarti 101).
Intersubjectivity functions as a prerequisite for cognitive validity and a model for ethical
involvement, demonstrating the relationship between epistemic and moral components within
the relational self. The phenomenological emphasis on the other has implications for social and
political theory. Mohanty’s paradigm offers a conceptual foundation for social justice, empathy,
and participatory ethical practices by clarifying the ethical and cognitive necessity of
intersubjective experience. Dan Zahavi contends, “Recognizing the other is not merely a
phenomenological abstraction; it forms the basis for ethical responsibility, social cohesion, and
collective moral action” (Zahavi 95). The self, by its dialogical openness and accountability,
emerges as an actor capable of engaging with society processes in a thoughtful and ethical
manner.

World: Lived Horizons and the Constitution of Meaning

According to J. N. Mohanty’s phenomenological viewpoint, the world is not merely an external
setting or inert space for the self; it is a lived, significant horizon that both shapes and is shaped
by the relationship between self and other. Mohanty’s reconstruction is fundamentally based
on Husserl’s notion of the lifeworld (Lebenswelt), Heidegger’s analysis of being-in-the-world,
and insights from Indian philosophical traditions that emphasize the interconnectedness of
subject, object, and context. Mohanty asserts, “The world constitutes the horizon within which
all experience, meaning, and ethical responsibility are established.” “It is not a static container
but a dynamic domain of relational significance” (Mohanty 68). This perspective underscores
the essential influence of the world on cognition, moral engagement, and intersubjective
connections. Mohanty contends that the universe comprises a horizon of lived experience
(Erfahrungsraum), continuously interpreted from the individual’s perspective while
simultaneously influenced by the presence and perspectives of others. Dan Zahavi clarifies,
“For Mohanty, meaning is not intrinsic to objects; it emerges from the interplay among the self,
others, and the world.” The universe comprises a web of intentional relationships, in which
consciousness both manifests and reveals meaning” (Zahavi 102). The intrinsic characteristics
of the cosmos ensure that understanding is perpetually contextual, adaptive to situations, and
shaped by relational and historical factors. The universe is neither purely objective nor merely
subjective; it is a dynamic, intersubjective realm where meaning and reality converge.

The phenomenological notion of the lived horizon underscores the temporal and
historical dimensions of existence. Mohanty’s paradigm acknowledges that the lifeworld is
historically situated, intertwining the self and the other within cultural, social, and temporal
contexts that shape cognition and ethical understanding. Kisor Kumar Chakrabarti observes,
“Mohanty’s philosophy situates experience within the historical lifeworld, emphasizing that
our engagement with the world is continuously shaped by inherited norms, practices, and
interpretive frameworks” (Chakrabarti 97). This historically informed viewpoint ensures that
the world is understood as a substantial continuum of past, present, and future, in which
individuals and others negotiate values, norms, and interpretative possibilities. Importantly, the
world in Mohanty’s phenomenology embodies both an ethical and a cognitive dimension.
Recognizing others and engaging with the lifeworld inherently involves ethical responsibilities,
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as one’s actions impact and are accountable to the broader network of relational and social
structures. John Drummond notes, “Mohanty demonstrates that the lifeworld represents an
ethical domain: our perception and understanding of the world are inextricably linked to
obligations to others and to the social framework” (Drummond 91). The creation of meaning
is not merely an intellectual pursuit; it is also an ethical and practical engagement that enhances
the integration of thought, social interaction, and morality.

The phenomenology of the world engages with Indian philosophical traditions,
particularly concerning the interconnection of self, other, and cosmos. Mohanty’s examination
of Advaita Vedanta, Nyaya epistemology, and Buddhist concepts of dependent origination
(pratityasamutpada) highlights the relational, interdependent, and ethically pertinent attributes
of the lifeworld. K. N. Jayatilleke observes, “Mohanty’s reconstruction illustrates that the world
is not merely a compilation of objects but a structured domain of relational significance, in
which self, other, and cosmic order are inextricably interconnected” (Jayatilleke 96). This
integration of diverse cultural viewpoints underscores the depth of Mohanty’s phenomenology,
linking analytical precision with philosophical universality. Furthermore, Mohanty’s analysis
emphasizes the dynamic and interpretative essence of meaning construction. Objects, events,
and social practices are understood through intentional actions that continually reshape
understanding and moral consciousness. Arindam Chakrabarti posits that meaning is co-
constructed; the self ascribes value to the universe, which is then reinterpreted through
interpersonal interactions and reflective experiences. "The world is an expanding domain of
understanding" (Chakrabarti 105). This dynamic relationship ensures that the environment is
not a passive setting but an active participant in the development of knowledge, experience,
and moral reasoning.

Philosophical Significance and Contemporary Relevance:

J. N. Mohanty’s conceptual reconstruction of phenomenology, encompassing the triadic
interplay of self, other, and reality, is a significant advancement in both analytic and continental
philosophical traditions. Mohanty rigorously integrates Husserlian concepts of intentionality,
Heideggerian ontological examinations, and Indian philosophical perspectives to create a
framework that is methodologically precise, ethically sophisticated, and cross-culturally aware.
Dan Zahavi observes, “Mohanty’s work exemplifies a phenomenology that surpasses Western
analytic rigor and continental existential speculation; it demonstrates how phenomenology can
address fundamental questions concerning selthood, intersubjectivity, and meaning formation
in a globally relevant context” (Zahavi 108). This unique perspective allows Mohanty’s
philosophy to transcend disciplinary boundaries and engage with a wide array of contemporary
philosophical concerns. Mohanty’s philosophy fundamentally redefines consciousness as
relational, historically situated, and ethically accountable. Mohanty attacks simplistic,
atomistic, and exclusively individualistic conceptions of subjectivity prevalent in certain
disciplines of analytic philosophy and cognitive research by emphasizing the essential
importance of the other and the lifeworld. John Drummond asserts that “Mohanty’s
phenomenology clarifies the inherently social and ethical dimensions of experience, illustrating
that cognition and moral responsibility are mutually constituted through intersubjective
interaction” (Drummond 102). This paradigm links phenomenology and ethics while providing
a philosophical foundation for contemporary discussions on empathy, social cognition, and
moral philosophy.

Mohanty’s engagement with Indian philosophical traditions enhances the contemporary
relevance of his work. Employing Advaita Vedanta, Nyaya epistemology, and Buddhist
cognitive studies, he demonstrates that traditional Indian philosophy offers profound insights
into consciousness, relationality, and moral accountability. K. N. Jayatilleke observes,
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“Mohanty’s comparative methodology exemplifies the possibility for dialogue between
Eastern and Western philosophical traditions, showing that investigations into self,
consciousness, and intersubjectivity can be meticulously analysed while remaining sensitive to
lived experience and cultural context” (Jayatilleke 101). This cross-cultural engagement is
crucial in today’s worldwide intellectual environment, where the integration of diverse
philosophical perspectives enriches the understanding of human experience and moral life.
Mohanty’s philosophy has implications that extend beyond theoretical discourse to practical
and interdisciplinary concerns. In cognitive science, his emphasis on relational and embodied
consciousness corresponds with contemporary studies on embodied cognition, enactive
perception, and social cognition. Zahavi asserts, “Mohanty forecasts current developments in
cognitive science that challenge representationalist and exclusively computational models of
the mind, highlighting the importance of embodiment, intersubjectivity, and contextuality in
understanding human cognition” (Zahavi 112). In ethics and political philosophy, Mohanty’s
framework provides a normative basis for social responsibility, dialogical engagement, and
culturally contextualized ethical behaviour. Mohanty constructs an extensive framework for
addressing contemporary issues of justice, intercultural dialogue, and collective moral
responsibility by situating ethical obligation within the realm of intersubjective experience and
historical lifeworld’s.

Mohanty’s phenomenology is relevant to contemporary comparative philosophy and
global epistemology. He argues that phenomenological methods can incorporate insights from
Indian and Buddhist philosophies while preserving analytical rigor, challenging the supremacy
of Western epistemic frameworks and advocating for pluralistic approaches to understanding
consciousness and reality. Arindam Chakrabarti observes, “Mohanty’s work exemplifies a
decolonial shift in philosophy: it recognizes the epistemic importance of non-Western traditions
while maintaining methodological clarity and critical reflection, thereby enriching global
philosophical discourse” (Chakrabarti 115). This positions Mohanty as a meticulous technical
phenomenologist and an advocate for multicultural philosophical dialogue and epistemic
inclusivity. Ultimately, Mohanty emphasizes the interrelation of self, other, and reality,
highlighting the ethical and existential ramifications of phenomenology in contemporary life.
In an era marked by social fragmentation, technological impact, and ethical uncertainty, his
framework provides robust direction on relationality, accountability, and the co-creation of
meaning. Mohanty asserts that understanding the self requires acknowledging one’s
interconnectedness with others; ethical responsibility, cognitive engagement, and intentional
action emerge from this relational context (Mohanty 75). These findings underscore the
enduring relevance of his philosophy, offering both theoretical insight and pragmatic guidance
for tackling contemporary challenges in ethics, social theory, and cognitive understanding.

Conclusion:

J. N. Mohanty’s phenomenological philosophy offers a detailed, ethically attuned, and
interculturally informed reconstruction of consciousness, intersubjectivity, and the world. By
emphasizing the relational, bodily, and historically contextualized nature of the self, he links
personal experience with ethical responsibilities to others and the broader world. The triadic
framework of self, other, and world provides a thorough foundation for understanding human
agency, moral engagement, and meaning construction. Mohanty’s study demonstrates that
phenomenology, when rigorously reanalyzed and interculturally enriched, can address
enduring questions of identity, otherness, and ethical responsibility. His philosophy is highly
relevant to contemporary debates in ethics, social philosophy, cognitive science, and
intercultural philosophy, offering insights into the relational, interpretive, and normative
dimensions of human experience. Mohanty demonstrates how phenomenology may transcend

103



Self, Other, and World: A Phenomenological Reconstruction of J. N. Mohanty s Philosophy
doi: https://doi.org/10.5281/zenodo. 18427440

methodological abstraction to elucidate the practical, ethical, and existential challenges of the
twenty-first century.
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THfoa & Fewrel #Fq AR Ko (dveo)

MAP OF CALCUTTA (1850)
SHOWING
THREE DIVISIONS OF THE CITY

LEGEND

INDIAN TOWN / BLACK

INTERMEDIATE TOWN

EUROPEAN TOWN

S[@; e 1R, el 3 erFa 27, FEeTel, TN (F.99.a¥, AIZret FEe, seav,
Bl - 3

@

3. Census of India, HH series, District Census Handbook, Kolkata, Government of India, 2011, page
25

. S.K. Munsi, Dynamics of Urban Growth in Eastern India, Kolkata, Thema, 2011, page 18

©, Census of India, op.cit, page 9

8. T I, Farwrer %2eF7 3foge, TeIel, AR AlZTeh FREE, dvae, FBl-bda

¢. o 5T S@S, AT PO [FIes Fofwre oz, Fewrel, Aftaam 3fegt W™, 004, P
¢-q

Y, Calcutta Improvement Trust, The Origin and Growth of Calcutta, Calcutta, CIT, 1974, page 2
Q. ibid

b, SANGA AV, FAPrer FIaas, A, g 39, FoFre], TI2@ A, Sb-20, 7N 2D

. Calcutta Improvement Trust, Op.cit, page 2

o) oA&IR BB, TR FaFreR AT T WX, &7F, FTHIEIT G, 2Q Wb, 2008, FEAFTS!,
faeeiie (arrgeig ot -

3d) Calcutta Improvement Trust, Op.cit , page-2

52) S.K Munsi, Op.cit, Page - 2

39) Calcutta Improvement Trust, Op.cit , page-3
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AR ¢ 2 BIfes g iR (F RGN 9F swesd o of, 3ferm,
e, MRy, erey, Tog, (@R bIftw ¢ fH=bo AT Ao 2 o3 Tl @we
F7 9 GERRE RYPRE Aol 99, I e Fhie @ IfEs, AR 8 Gike
ITEHE MG ool THFA F0H | TWeTd [-SHAfiaaead 8 @y (e afotd mienmeEs
C2FHAT PO 9T a6 AT (IS DO HH TSRO TS | &g AGRSTCo
AT, W, S-S, fg-giore, fesel ¢ aigfarer afedrs fRyqueia wvsaE
FANfFOHC QT 4 2T FA CACZ | T 8 (A7 LABACET N CTGIH JIo IR @4
@R FrerE i el ANeT afvwe! ¢ ArFhod TPAAEa NG TG 2 1| 958
A @A, TS 8 B ATy A, AeEmEIA ¢ [T ISR ANCETAT TeeE
I O9F SRES ¢ IARS 21 el T4 zwce 1 WM 4 ReseeR A afoaw F
g Rl ‘living civilizational knowledge systern’ﬁ’&ﬂﬁmw, @A I2GAM, (Aol
¢ SferEIETFIel (F@ | wgfeel, rE, 21 ¢ fofade sfrie feqaata oo g3t
SfeaR aqEag et fadfiaet @3 aEa fog | T @3 wEs, e ¢ Fremdioe o 2
BIfts @RI CFg @30 AR 8 72T |

THI- 2, @i Az, dfeowy, 4, i, R-SHAfcead |

Hindu Studies: Foundation and Framework by Nandini Sahu, 2024
Authors Press, New Delhi-110 016
Page: 244, Price: 1200

149



&F Vs Al g, RF e FETHTT AT P GIT
https.//doi.org/10.5281/zenodo.18427544

qAa AF AR 43 7T BiftE: oI WIS (FETF Oy W-AT e
AT AT 9T @Fgold TG | «3 IZ@ A0l Ag <, TogM, wq ¢ Alfere™
fafer it aE qivre R @R SRR (e dferyd fered wuw mift 2y
BifeeE ¢ eiage Frwfay e T oI afed @z | a3 99 aF TNE eSS
TR(R, T4 WAE [R-SoAFEAeae @32 (7S T AR e e fRrseeire
AR (F@EYCe AT 2ECR | PHF-72 @6 7 SR I 12 43 RqaaiE qFf e
eyl 7wl Igifas ¢ FNfFwed [eEws T4 2@e |

Hffiore @fsgy, T FHIGR, ACR-TPA @2 AIFEA [FeF—a2 FAFZT A «F
O IR Ny e afwal g famalter @ie B9 ¢ wsifqrsan oy faeie 3, 99e
2o e, Ieiiaed IR WWRTTF TP GF (Fa —RETE @A | abfers a7
YR AN e 93 a3 TR @ Afefe @ifes afey e g 9@, 9 i g
wrorg wrffas e, Megfor aferem 3 AT wfvwem M 2wz | 2oz, wiF,
RSy, FAAEeg, ToOg, (SOF BMee @I ARTTHEH—ag Tl (FQ (AP ALRS G0 (TS
viFelR MG g *Ed Iy (R T8 AFRod ASER N 9F CTEIF IR | (@M,
Toiferaw, S[QICeIT el A *Ea “Arinfa Sieefere SRR qrRifzEe 8 emrfefes arfas
BOICE ST Gt fsf (fiaes Freid «Ew el ¢ matve qalibacdd T a3t Frelfis
8 TffbRE FF EeIe |

aft vy @3B FEFNES Az 73, I TP 600!, [-Soifarafimad @3z
tafRs STieghoss i e b e efs Ao AH<Es FHE SR S |

42¥ G “The Hindu Texts and Contexts’-& ©IATSH ¥ MG @F 7ya
TAge Ruame Torgom I3 2R, @R afsfie yigehn Aot Mg Ao et oz |
QT (@, Sofferam, TR, S 8 RPN WD AR G GWF e, (ool @
A afsesed wiew RO Ji eFged ReITeId B &l TR | ETRF Tyeeia ageki
(@9 qfolfge T T w7, 992 oo Ferel [FH ¢ Sl aioeTa e Wigea
T I3 GG TeFfod AlSraiiag RErR Wl Feaced— A & o (e A 737 e
ﬁ@@l BT “Sarvam khalvidam Brahma™ (92 392 &%) @32 “Aham Brahmasmi™
(@ )97 Weel o Seofeaa Aq Tgre FeA Wl ¢ NRAFCIH e wrfTE gt e
1 TR | GFBSR CRVATSIF Aa1- “You have the right to work, but never to its fruit”®
(FfoFeR OX G FIIT G 40, [ AGS JfETe AHA (AT ¥ I TSR 1 qor
IR I | AR MR 2“2 (399 Seired fv+q T1—37e N2, ifs 8 T3 wfesss®
TG T ST € TG A, T TS ©IATed (o 8 WYIRAF (ST 7107 I HICR |

@S W “Hindu Philosophical Schools” SRS SH-Gfet2d @F TOIF, TS 8
NPT 2RCEb GBI A1 @RI WA By Sl Sigd SPTEe RO T, IR
(e SRR, (GO AR @32 TeFrod weAets senee REE Qe 411 TR |
if8F (orthodox) € FMEF (heterodox) 2 4K W%@E (e T4 e S mReE—ream
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¢ “mhod (D@ Age T A (@ TR oA Toeif @ Yo AL Ay wfera
{@eM—Purusha ((5®9) 8 Prakriti (3@?]%)-? e AT (GF N woted 2l [AK
YA (AF W (A WAS (@S-G IR v, (@0 FeTel ¢ s_PTens aF e
QT TN FAC W—93 72 59 &RF Tqe! (@ (%@ gres 79 wime s ¢ ife
=2 2@ 9 | TISA-F AGETD ge!, T wieaa Jeamiel-fog Rusme, 3 @rt-«7 yeats)f
Y-SR —FEACed YA AE 8 I (O | FAAFOIE SR Fifes qrref—
%, 1T 8 BT —IT s fyeies enifis 303 oren e »fiacs Tga feoite ewifas
I | S ORAIE GFeRE ¢ MeFhos (2fFFre FHiF 0 A g MIRERA @, OISR
vl fess wogs fgs forsfiel w13); 792 s Yeeaty, e mifecaiy @ wibwafies e ool
7 e @ve T Giie ¢ fSfre dafsy

QI9IE “Rituals, Practices, and Tradition of Devotion” WNF THRDG %&m’w g
9F TG ¢ TfoerE afsey fRrTd 9 4@, IR e TR G STgieE i aaRT |
G FTo-ANfes FF, TeFF, =@, S 8 TORIRRYR REifeF e 8 AFlos
YRR 2T e WY FA TR | TR @ afems (efewm aepifee
[E) @7 o ABREE @A 99 (Rta) ANOE @A FREA G- JSTe Foq 8
fReEieed wn @3 Piow ToER 2 FC 1 T T GR/TEERS AR Sies @ =
TS (AP LB @ FLHFA-IAS GGG @ G (AIfEFe! RRed Qe 4, @RI
IFE oF QIR Afels 2td TNeE (e IWea 0 Tgd I IS 271 Kane-9F To—
“Samskaras are rites of passage which sanctify the life of an individual from conception
till death in order that every phase may be invested with holiness”® Tgfea ML AT
2R IR GRER (&S el @ ¢ Afiaer Tam Feefe e e Sgfas @R
A a1 o@ 8 ofe TifFs A Ryeelt qgam ofescgfon ol 306 ST,
QAT NFAGER W @ ST, (O ZANCIR TBRrSI8 (MRTe SoifEfo Tor1 1 F917,
NAIT, 8 THRVH-AF o TE-ASW G ¢ T AT Sfeqea wsieawy o< Zem
MTATRT AT AR, ([ FAEE (T2 OFF MO @ AGIIET SR I TS,
AHE-(FAFOR AN (STe (7 | IFO AR (SR AL A0S (GTRCRA 2 AGR-So &8
bE, TSI RLSAICH 7, IR e, Herwlie] Aghos #Ife, 2 *47, e ¢ e @
IS A ([{Y A GR GRS e I [T ¢ ofeq g3 we, Tvwe Sfedan |

“Hindu Social and Ethical Knowledge Systems” S5 & tfowe ¢ e SR
G5 o, g 8 TATA RaEel Qe 403 1 QR @A TR FroR e Afes wid,
ANEF AN G2 TTGIEF FRAT @ IPIES @ J& 707 G35 Afsyef tafes framfe
i <1 94- T e ofiaged AN 2t TNe gETed 47 8 ATFe], OF 93
Ve (@@ BN I AR GRS Aol I “Therefore, perform your duty, as
prescribed by the scriptures, for by performing one’s duty, one attains perfection”® T%f®
QE AT R ARGERT @, fes 94 ¢ e Tafe siaia (A [fvey T; 992 o
qFE AR g2 SeiEy B8 1 afsaile R SRt Id-afs ¢ wewge Tel ¢ [
PR FCACZ, @RI TS Jed PNl 932 SRR [y *RE FoaE IReifod S
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e S e FAl T 1| Manusmriti-® “The four Varnas were created from the mouth,
arms, thighs, and feet of the cosmic being, respectively”” T%f® QT (7133 (MRTITRA F©IC
AMET BRGNS GFTNC ARE ¢ Teeifes T BT 1 F41 79 | O fof a2 70wt
Q8 ™8 IR @, [T I U3 FIZF Rpfs o R (&7, IR 8 SACE; @R o
AR o0 (@ AHFE A, TR 2’ 8 AR St oite 9w, Gretnse
QG wwred A Hize TR

@I “Hindu Art, Architecture, and Iconography” =IW% SR fay wgpfee wee
eI Foig, F7rey 8 TFE AT EFSTRA ML 7l A%, O IF S @ NATAE AT
Togloe 1 QR FEE (@9 i R AT ReTa T, IR 9P weifwy s
o12! RO WA ZCATR, AT FANA F71 2 90 O*h AFLR A8, iF Igeors 8 gfowy
Gufes TS Wy Lol = CTRIF | IS, TF 3R NFi— 93 o QIFela SCETDAT NG AR
@RETE FeE ARG oaSeel s wferga @0 I aoifEs Ao 9 I 1 23R
&Itz ©f® “The Mandala represents the universe in its ideal form, a cosmogram that
mirrors the order and harmony of the divine creation”® @3 ©RAIHFE 8 e | AW
FoCo dferE T@E SR FEce I IR Ted SRred qI9F X, wiEReE @ik
S G2 WfFdTSR (@7 TNFTRETed ba OE 40d, T &N I @ OFced Wl abe
O ARFIoF @ AT IZed 2ifoTe | JROTF T [FeJ1 @FAIEA  ATE— 9% T=”
Pz qmde Cvd ¢ TREHer deiEs 99 AT RO WEBIR qEiR |
Aiegled AT g 7S, 7o @ o +ifva ST 2o ke @, A9 T vie
(= AL 1 QLI SoFoa (@@ [imme 7, «ft ofe, aqed 32 wigite Sorws 93
TG NG | FT0G-[ofeF FoafT @T- STOAGN, FIF Il AR ol dfoRy TF-Sgfocs
FAEie @ o AT afvee | ayrf 2y fee 1 Gike, dzwe RRizEe
TRETE Torgiom S, @I CTY, ©fe ¢ wefq [Ee 2 w0 @ wed @fas sqca g |

“Modernity and Hinduism”- ©sf¥ta*m, R ¢ (qeifas Iema wfewics
feyela PRidRE @ T2 wered wheg, O @3 7H ¢ ResEaed ba g gt @i
MR 2R FrOE AyfFFer (Ffies, TNfes ¢ (@fas BitEe @Fie saeiemeed oy
“fferedl Al AfeRT ALHAT ¢ FHIY FRCRA | AS ANCARA AR I ANG YD
feqaela e ¢ aigiee e  F eFgsd 881 ([@WRR QEEAME  SSEIAR
AR AFoRM! IEEEE A S fof @ waapoia 22 [ sfie s, ©f =g
SRCSA @I CNifere Pl AT | ©fF ©f& “The service due alone, required from natural
necessity...of performing and attaining obedience by truth”” @ibF wHfefes Afew
ALGATOR qF AYTT WA @ S| TR AIFOR AR TR (e o qweAe
ATFHITAM 8 TrelTeRMl “The Vedas are the books which are free from error and
misrepresentation”” G2 (ARl &SI (IME ToF AT FANET FFIRH 70X J& FCA TG
OF [@fad AIRITER & @ | GO I [EPTW-93 AW “service to man is indeed
[s]ervice to God”° FHENF AR FCA GCA AT AT TRKASIF SCHALS | O I
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@EVRR WITTH TSI AIEE (AT AT 1FIgs IF AT TRERIE ALIRE A«
f2eTa effedt a1 201 @fsaftis ~faafrrs aurfs 7w ayfEesie Ffms! QmEEs Jers
TG FCACR, @A Foo @ ot (37 A=t Areiafos Jfed o RETe IR IR | @i
RS @ TepaEd INTY AT oS Afes v fofe 2 et

@I_IE “Hinduism in the Global Context” NF QGRG ZH« Freld @FH AT o=,
Tg-Agfen A Fens Tt wierefre SR ©f 9ot 41 [Reg T o, A ¢ g
coifeca femgael (eia sreiifee 2R, i e AR Albl (78 WiwqeEil wiv+ Vasudhaiva
Kutumbakam® (The world is one family), 31 &9 SisifereR wef{izs tnre! ¢ T@gieT®
viFelte Q@ 4@ R ol @2 AEA WAkl 9F g Sk Fe I 1 @I
@RGICZT FeI@ Ramakrishna Mission, ISKCON, Chinmaya Mission, €92 Swaminarayan
Sampradaya-9 (! EEifes Heodaaf ofE, ORI 8 (e WRGEIE 9@ 4@ &[T
ARPICE TN, L9 8 Aifers eifousion Tga S o1 FCACR | S Sraies] SLgiferse!
Jfere weAEa #fe 2o oy Neieer e e amed wfade 211 Aiegfes s
R e ewy ez afeast sics 7y afstam omsafedt ¢ omfaie | oo, ey
w231 frefra wfawifre sfaemz, ekt ARRRetER SoR-ampH, Q- [Ee ¢ fEfEse
SfewEre “ifre, 79 W e fegyel wigfe, guiae aoeretm 3 fge ba e
TR |

wiEFd e STEeseTe foas cife B8- @fd, Tre ¢ fos, e siad A
GbeTond Gt IgeaR GO, AFosd a9 G AHARTT FBRACE (o FCACR, OF
aF 7, Ao ¢ ofgFernd Ty [eEd $AgeN F4 AR “Class, Caste, and Gender:
Critical Perspectives and Discourses” @INE QI | (F1LP @02 AN 27 @
SEIBIRTS MR gor [ 9 1o fealSF FATEDT FEEA | @LF W\RERS,
JreT G2 72 NN JIA TS GRCTD TN, IgdN IS “Hinduism”-AF T I
8 7 @RI 9 F@ (O | @ Ao TR, 96 8 FTRWReMm Wi (TS, (TETF
oI B R FerRfEe T SNRIeE I Ioce At IEieE ) 3 s fofere
F® I ARG 9T [F© TACEBATTE o SEHvd FACR | A TSI S-S0,
TR A6 TfFe @A-Read, AT Prosgs e g3k fTRadia 2fegpmee
viEeH- «3 79 23T GF@ AR (@ WOGIF! (FIE Wb A L6 [y 73, aft a2 A
e fmae I9F!, ANES o ¢ Aeghos e, T e, s, 77w, TmE N
el 031 ot age SAEHAE NG TGRMG ARG Ol e FCF | QLI THe wga
forgetEa SR 77, I @Y 8 TS FRRR AHS TBFIIE T ABIS! ZREIE (il TRCR |
¥TF 3%, f{1ced e, e sifeierst, Fafega w4 Mea Provasme 18 TNEg Freitd
el 27, ©f Mo aiEve 2R | *12td WYfFFe! @ 71 SHIFNIed FeAre TG
SIS RTEEs S0 1 QT I67 TER, Wi TreaRBIeE (te (Raf; I92 T AN, Tgw
A & @ @t (RFCR FofoeT TBTETR, [ W T 4=0eld Sty 8 Aeawa oy e |

AT “Navigating New Frontiers: Critical Reflections and Emerging Paradigms”
TS WG 2y IGiferes 2oz Rae ¢ SRFe FWRACE 9T PiRT® 8 [KG© Mol TAZ
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@, a5 9T Toa T WEwe efeie a1 AT Aig @B FoiE 21 [Aive F@ @
24l “evolution over millennia into a multifaceted tradition that profoundly shapes the
contemporary global landscape”* @idie T&R TE I2@E [FeE@ @t @37 @5 Ifas
aferyy #Afaere 2R, A Aewd ([T b, 7eFfs ¢ wgifaeen SoF ol dor e[ 3 |
EE e dfe W aifEced we aRgielEe, WRsas iR (Hfedeld
Afoupfea saeN-Mafe a2rdd | (@FFE AU ANFe! aAfo@w I @F G921
ARG Q& «CF, [ “global, technological, and interdisciplinary challenges” @ @fs-
Ted frce W MRl ¢ frER v ot @ Tga e, [ weeareEs, -
ToffeafFFae (decolonial) ¥R AT WS yiFgeR Wi was 2eqF 3fre 7 |

eS¢ AEF 73 LACF2 ZFAACEABAR NG @FTLF ALY, (@9, (@S, ({1 8 Lere] ey
g o R TRfRs IRgam, (Fodl-Beaad, (Aiesel w2l Jfeq vz QAT e
@i | fenefe spfeicas “ita=el “the Bhagavad Gita has been one of the most significant
texts in introducing Eastern thought to the West™® @"‘@_\9 I A MRECRT FreiE 47,
N ¢ (THT WOl YFNE NG 2 SRae (AT Bia Q¥e GEide R 1 TN
Afzreqefm Wy @4F wwy Mg fofebe asizs, ?@TI Jfasel @ 2] @A (diaspora
scholarship) @fe, ¥ @RETR FeE@ 2YE WAGLER ei=rel, FH 8 TAFAAE AP
Teed sl Faez1 @7 A @ e Tge 2w @M W “methodological
innovation”’-9q 9I¥¥ YR R.A.M. Dev-4d WS‘J’NS’%‘W ALANF 89T (TF, T SR[WR
ARIANCE AP p, ALFoFOT AL G- RPEee (I TR Fe Wil e |

el f @fesgeie TSRMI “itgadl €3t Jore wtafes e @il f[difre af
ideological superstructure eI Reawar Fca 1> fBfC, @ol, @@, * @3z @S2 m
SRR Teel BRifal i ¢ At @t ¢ Trsfofes (A afewed R Ko
AT | S o7 for 4 RgioTa (1oitay A1t *fea FOMATE STuHA T4, (AT 4 2R
ANGT SO (4! IR GFH Tomre 2feqq e Fia T | Sima & fee
afS2If>eF 8 IFIM!, TF T Ol T TDTITS! (AF & FACO G2 ANGTGICAI TS12S
RCF A IO OWRA | @ W‘f fRo1dice, aFa Ag 9 92 ‘Hindu Studies:
Foundations and Frameworks-& (@ SN fsfiel weace ©f wwsams, [-Ssifamiead
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